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. ABSTRACT 

Through development of an esprit de corps each 
.of the faculties of five public elementar^y school^s was 
'guided to work together more effectively in helping 
children with special problems. The five principals 
met regularly to give mutual aid in developing a * 
'urogram for helping the teachefc-s.:/ in utilizing their 
ovn in^ividu^l expertise, in recognizing the special 
strengths of individual' meiribers of the" staff, in 
utilizing a procedure for identifying children in 
need/ and in making objective analyses df the prqblems' 
Each principal supervised the formation and operation 
of committees which, studied the problems referred by 
the teachers The committees made recommendations for 
action. EacM'principal then worked to foster the 
implementatj^^<>^ of the' committee recommendations, A 
model was ^veloped to serve as the basis for a staff 
development.; approach for hj^pin^ childreii with special 



problems . ///// 



I for hell 

J 



intI^oduction ' . 

This repo'rt' describes .the plans *and activities of 
five elementary school principals i^n their :attempt to 
(ievelop, irapaement aild^ evaluate' a staff develppmeht 
approach to -provide for children with special p: 

/ . The, Various- characteristic of the five participating 
schools are described in Chapter I. 'Information is 
presented pertaining ^,to the physical plant, the . community / 
the principal, the composition of the faculty and student 
body and the resources available in each school at the 
beginning of the project, ' - ' ' 




The delineation and conceptualization ot the project 
are described in Chapter -II. The PERT-style chart indicates 
the time line and specific responsibilities and activities 
of the practitioners and staffs of the participating schools 
for completing 'the project. Task for-ce assignments for 
^preparing the report are, also included. 

The practitioners* designed a cjuestipnnaire which 
provided -teachers with the opportunity to identify prc^jDlepis 



\ 

\ 



" . 8 ' 



r 
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which they encduhtered in the olassroom and. which caused 
•t*hem concern, this * inf brmation alerted the practitioners 
early in the pri^gect to the -kinds of problems which 
teachers w^puld ^robablj^e referriiig for staffing. The. 
practitioners tiiiiilzed' tl^is information in planning- 
inservice sessions and in selecting appropriate res(^urces^ 
The results of tiiis questlionnaire are reported, in cAapter 



III 



The developnnent of a referral form was a key fadtor 



5l for the staffing procedure. Formation 



in evolving a mod 
of staf£i?ig committees, scheduling and dealing with 
recommendations ^wofe additional problems requiring s 



a3 the mbdel 'Hecane operative. These problems and^ their' 
solutibns are disdussed ^in Chapter IV.* This chapter! "also 
includes a descripjtion of the kinds of /staffing protjlem^ 
referred and ^ ^epbrt of the recommenclations made b^ the 
• staffing committee^ 



The availabit.tj^^of appropriate resources affec 



the degree t^whidi recommendations were implemented. 
Re source sTat' the Iciqal/ district and community le veils are 



of the practitioner 
kre also. discussed 



olutions 



ted 



reported in Chaptei, V. Problems encountered and the 



3 "in using the resources effectiv 



role 



9 



One deteminant of the effectiveness of the staffing 
procedure was. the implementation of recommendations. The* 

* degree of satisfaction expressed by administrators and 
teachers with the implementation of recommendations is 

\disi;ussed in Ch^ter VI. ; ' / - 

The practitioners *felt that an indication of the 
satisfaction of teachers and administrators with the results 
of the project should b4 ii^uded i-n the evaluation. TJiese 
results are summarized- and analyzed in Chapter VII. 



evaluation of the staff develop- 
in Chapter VIII. Generally the 



' ' The actaiinistrators ' 
ment project is reported! 
administrators were ^pleased with the pofoject and were 
impressed witji the apparemt' development of mutual trust and 
respect •among the. staff nembers. 

'.\ ■ ". > ■■ , 

T.ha^:^en route teachei' evaluation! indicates teachers' 
opinions about the potential value of the project. These 



results and the responses 
instrument , "Evaluations c 
•reported in Ch^^e'r IX.. 




to'^'the summative evaluatipn 
f Pupi;t;^ta£f ing Activities % are 
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/ 



iuihmarized 



ed tljei-r j::onclusl^on^^abjQut 



Practitioners Si 
the project in Chapter X. They eScpressed the^r satisfac- 
tion with the development of the , Resign and implementatioj 
of the staffing model, the development of ah esprit de 
corps among staff membei:|s and the oppgrtunity to. share 
this professional experience with the other practitioners 
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\ Staff iJEVELOPMENT APPROACH: i 

Providing' for' Chi;Ldren With Special PrrfbLems>;, ^, 

. s' ^ By: 

Mary Eilen- For an • 
Arthur A. Fum'arolo ' . 
Joseph A. LavizzO/ J/T. . 
*Mary A. <^ansford 
K/^rl Siewers .V 

/ VV CHAPTER I ' 
DESCRIPTI9N OF ^SCHOOLS 

A Study of the five Chicago public elementary . 
schools participating in the Staff Development Project 
Reveals Ipertinent information about e^ax;^%^ool. 
This -information has been translated* to Table form for 
easy reference.. ' . " . - / 

■■■ ■ ■ . ■ ' ' " ■ ■ 

T^ble 1-1 Bhbws th^t,the number of years the 
principals hav^ been^ss^ned to' their present schools 
ranges from one W thirteen. There is great variation, 
in the sizes- and age5^ of - the physical" plaifts. However 



12 



most -of the schools serve' children .from low or low^r 
middle .income fami-lies* '* > 



Table- 1-2 shows th^t a vdyiety of racial and 
>f^thnic backgrounds are represented* All but one school 
fehrollsl^all^ their students from the community. The 
student mobility- rate ranges* from 24% to' 98%. 

• Table '^I-S ^shows^that although facilities vary, in 
size and -experience the five schools have racially ^ . 
integrated staffs. 



Tait>le l~4 shows that the, re so, 
Vary , bui^ that, all sihools haye a 



rces in each school 



adjustmeict teacher ( 
educ'^tibn teacher and 
teacher". 6r reading spfe'cialist 



^east a part time 
punselqr) ,* ld||Drariah, ^h^sical ^ 
either a ^e'^ning* disabilities 



'ly two schools have 



f reed^ assistaf^ principals. Schools having a significant 
number o'f uon-Englrsh speaking 'stuiJejcits also' have teachers* 
to hel^- these 'students learn Engli'sh.. • . * . 



■ Table > I-S shows that resources. available to th^ ' 
school at the district level are basically tjie same 
but the number of days .they are available varies 
with th$' size and needs of each school* 

Community resources vary widely. The agencies 
listed in Table 1-5 were those' use(J by the schools 

r 

at' the beginning of the project: As the project 
developed, others were-added. A Complete list of the 
community agencies used thxoughout/^the project is 
contained in Chapter V. 

It was the aim of ea.ch principal to help the staff 
be'come aware of. and; utilize effectively the resources 
each school had available to help children with 
problems. 
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. •• CHAPTER II' .. • 

PROJECT DESIGN 

The most elemental, beginnings 6t this practicum 
took place on^llay- 19, 1973', when the practitioners be- 



gan discussing- their concerns problems with a view 

y \ ' ' ^ ' \ [ ' % , 

. tbwaird those which wpuld be relevant ta the* entire 
* f . • 

^ group, be of Mutual t>enefit -to all the members if afl 
i approach or solution coulcj be attacked by al^ the prac- 

. titioners,* be beneficial to the pupils ai^d schoolls to , 
be involveji, and meet the requirements for-^ a Max! I 

- pij^cticum'i Resulting from: th'6.,, discussions was the p^o- 

po^al for the STAFF "PEVEBOPMENT APPROACH; Providing For ^ 
Children with Special Problems , practi(5um> ' - ;k 

^' ' The PERT-st':^e chart/- Figure 1-, at^tfe^ end. of this 

'0 , (Chapter lndicateS'*the time line of the prQii^ct along ^ 



witih the^vario.l|^^^^ac^l^^ies of the 

pracftitigh'ers .and the" staff s,;of tfte fi^e -^Scjipbls in- 



,.J-^ PiF .Tas. carii^. seen on;. tJreV^^liar€^e,acH p'fb^^ti-^l^one^ had 
Stpecif ic ^duti^lKnd re ^btisib'i litres, in the development 

^ > jtesdi^K:^' v?i^aiS*s;^t||.^^^te^ '^f^0^^h'^ within the scope 




■• -■ v/20 ■ ^. 



QyE developing, and directing the project within his/her 



'own school. 



Across the first p^el and ^he top half of the 



;chart .are the activities related to the basic planning 

and reporting of the development and findings of the 

practi^tun. The mam activities of the Practitioner. 

TasTc Force were as follows: • * * 

Meetings to discuss common concetijs which 
might be appropriate to a ■ joint, practicum 

Meetings .to delineate the praqticum design, . 
write the proposals, and design the problems 
qu^st^ionn^re -^d referral form to be used by 
•* ' the teachers * ^ ' : 

Meetings* to discuss ongding' pxogretss 'and 
problems so as ^Hbo keep th& practictiin;.^oordi- 
v';- ; nated •and. to" provide ijlutual aid. ' These meet- 
' . ,y /**ings ^ere 'ior such topics as 
• . ^ • ' teacher motivation,^ 

* follow through, 

, types' of problems, ^ 
^ ^ ' xefining ways of devaluating, 

roie *of ^princ.ipal in local staffing 

meetings', J, , . ^ ' - 

emergency proBlems, * ^ 

^effectiveness to various resources, and 
* futiare'^-s^e$)s t^ijbe taken. - -j 

Meeting,s ,to (determine' individual task force 
member ^s-ac^ignihents for developxKg^ wriLting, 
and duplicating various materials for and 
\ sectibns of the final report: 

Meetings to review, restyle, edit, --and assem- 
ble the frrlal report. - ? ' ' 



/ 

// 
/ 



^ The lower section of the chart, except for the 

first panel, relates the varioOs^ activities which took 

place at the local level. They include the following: 

.Principal introduces staff development pro- 
gram to faculty. 

Principal coordinates' and/oif conducts in-ser- 
* vice activities including some of those indi- 
cated in this list. 

Principal presents Staffing Questionnaire; ^ 
teacher^,' complete it. ' - ' 

Principal .tabulates and analyzes results of 
questionnaire; ^elates results to faculty -and 
' to task force. 

~ 'PrihcTpal~presents Staffing Referral Form; 
^ teachers ^complete them and submit cases. • 

Principal receives Staffing Referral- Forms 
from teachers; ' . 

Principal reviews referral*' forms . 

^^^'"^^^rincipal selects staffing coramitteea. 

Staffing meetings take place. 

Principal reviews staffing reports and recom- 
' mendations . 

Recomipendatipns are implemented. 

Follow-up staffings^ , ' , 

, Closing the cas.es. 

The. basic staffing activites are illustrated on 
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^the lower sections of the second and third panels of -the--- 
chart. 

This practicuJn was ^designed to be developmental im- 



the establishment 
dicated by the arr 
chart. . 



of an ongoing procedure. This is in- 
Dw at the extreme -right end of the 



In summary, tie design of this practicum, STAFF 
DEVELOPMENT APPR0A::H: 'Providing :^or Children with , 



Special' Problems , Was two-fold. One, as illustrated on 
panel one and the-^op half < of thje PERT-style chart, was 

the activities of. the task force relative to the devel- 

^ t 

opment and reporting of th^ project. Two, as illustra- 
ted on the lower sectjLpns of panels tWo through five of 
the chart, was. the activities which took*place at the 



local schools, 



V 



.i -St V 



STAEF DEVEL3PMENT APPROAGHj 



Providing for Children 
'With Special Problems 



- c 



V 



Figure 1. PERT-Style Chart of the Project Design 
(Follows on 13a through 13h) 
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CHAPTER III 



STAFFING QUESTIONNAIRE: 
FREQUENCY AND DIFFICULTY O.F PROBLEMS 

PERCEIVED BY TEACHERS. " ' s's 



3^ 



The "Staffing Questionnaire*^"" evolved 'after the ' . ^ •* ' 

Maxi I practitioners had many meetings and "discussioris, , i 

0 " \ j * 

during the spring and summer Of 1973. It was. the con- - ' \, . S 

sensus of the Task Force group "that th^ selection of / ^ ' ^ * 

problems for the instrument was mdst representative of * ^ 

i - , \^ . 

the kind of behavior which i*fe met 'daily in the class- * ' - ■'^1 .' V "' 'vv^ 

'room. In order to have a measure of flexibility ;a^a^w^~:/'•'J;: / 

^ - 

opportunity for personal ^classification of all types 



problems considered important by the respondents, the^^" ■ '.Vr . I'- 
category , ."other" , was included. 



After explaining the staffing activities p^<^^-^c^^i^ . " v • 



at the in-service meetings during the beginning 'iSay-s^ oW.r -; tmS-.'^' 




r>^*^y-^' 

Time was allotted during the ir ' ' — ^^^.uiu,^ , ■ ^ .-. 



-^See Appendix A. ''^i^V*^^^^' -.-x f 




o , 



.-^it ''r^ " ;iv ^"i; , ...... 



\ 



7^-/' '•sr^^^x^*' iti^cf^Sr?' 4:6,- respond to. the i'.'Q'tiestionnaire" and return 
CtiiL-- ^'^W„,v, . - i^^'lo'ti^e practitioner. Meif$>ers-^^of the Task Force 

4 MnnI^.?*^ 'planned to. share the. findings with the teachers and 
* ^'£0 i practitionek-s. They also intended to u^e th 



_0 , ^^A^ ^w^flaxi t practitioners . Tney 



9w 



resu'l^ts for guri 



these 

^.^'i-n ^iteparing their in-service, pro- 



' • ram and other supeirvi'Sory activities in conjunction 



, with the pjcfject,^ r'^ .r'-- 

' ^ In . pagt^'. of^ the "Quest 



Jr 



tionnaire" the teachers 



werefto^^^^- tAe following problems which they consi- 



dered -^fla^most frequently encountered ih the classroom: 

~' .}^ ''>^. 'dXli^^2.6pt(it ion. ttdchzn. and authon,A.ty 

y ^fkxibltiicillif tan,dy 

/-^^ IcLck o^ ^lnt2.n.2.^t In school 
!. * tack6, lundamtntal^ -cn academ-cc4 
*^ :^ -*unu6ually u)lthdn.(n^n 
H othtnj^ (Be '^.pecX(JXc. ) . 



-dr. 



Number^-'bne is to iridic ate' the- most frequent or the 



^ , __JJ.^^oBaefo haying ^he greatest concerh: eleven or twelve, 

. . . ^-^^p'ljigjding on fehe resj)jeHise ,to the category, "other •% 





L^'BTbe the least frequently encountered or least im- 



See Chapters IV, V, and VI.- 



-15 
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portant to the respondent-* . When the responses from the 
teachers of all the Max i^^. I schools were tallied, there 
were 1719 responses plabing piboblq^ni% in* various ranks. 
This summary is contained in Table III-l on th^ follow- 
ing page . - • * 

The greatest number of responses for any single 
problem. in any rank was 71 responses to prpblem "lacks 
fundamentals in academics" in rank 1. "Lacks fundamen- 
tals in academics" as a problem category also had th^ 
greatest number of respondents , 165.' Four of t^ie five 
Maxi I schools .indicated this problem as their number 
one concern, too. v "Lacks fundaipentals in academics"- is 
ftirther discussed in Chapters IV, VJ, .^nd Vll. ^ 

The next high§^Jt frequency .had, 42^ responde^its ci- 
ting "lack of interest in s.choaS&" whfc^'l^as.-Hfllso vthe 
highest frequency in rank bwo. ^liie./lll'^y indicates 
,the problems with the highest f reerliency -v^thin each 
raiik. Again; it will be lYo tea that "lacks fundamentals 
m academics" ai)d, "la.ck of intei^st in* school" are the 
two highest frequencies. Of interest,' also, is that 
problems , "disobedience" ; "tv^alth" , and "mental retarda- 
tion", each appear twice' in different ranks;* 



TABLE 



CHICAGO MAXI t SCHOOLS 
SEPTEMBER 1973 t 
STAFFII^G QUESTIONNAIRE 



Teacher Rank of Problem's Most Frequently Encountered" 

PROBLEM 'L2 3 4 5 6 7 8 9.10 lOT 

Disobedience " 14 25 25 26 2710 8 8 4 3 ' 0 2 

Health -2 -1 0 4 9- 12 16 23 33 19 • 15 3 

I 

Emotionally 

disturbed 7 7 19' 13 20 23 20 .12 18 lA 7 S 

' : ' ^ ■ ■ ■ 

re^t^dation 1 3-'* - 2-, 1 7 3 12 19 15 33 35 9 



I . ■■ - 

Disrepect f or . 

^ / teacher and , ' 

\ ; authority 10 17 28 23 16 15,17 4 -9 6 .8 2 

" ' ' »«. 

Aggrl^sion towards' ' ' C ' " 

other children ; 22 21 24 23 19 23 13 7 3 2 4,0 

Extfess absences 1- 7 14 , 8 16 14 24 21 18 17 ' 8 4 

Habituall/ tardy 8 -.4 8 1'3--11 24 19 18 18 16 12 2 

Lack' of interest % ' 

in school • 22,42 17 17 15 11 9 ' 8 5 9 2 Q 

Ladk of fundamentals* .' ■ ' ' 

.in academics 71-/26, 24 18 10 5 3 3 2 1 2 0, 

Unusually withdrawn 11379 11 11 20 17 1$ 37 7 

Others ' , . ' ■ ' 

(Be. specific.) 3758200 210 -1 2 
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TABLE 111^2 

CHICAGO MAXI I SCHOOLS 
SEPTEMBER 1973 



Problem Wit h Highest Fredu'ency Within Rank 

PROBLEM RANK ' FREQUENCY ■ ' TOTAL - 



Lacks-- fundamentals 
-'in oicaueiiij-^^o 


1 


71 


172 


in school 


2 


42 


, . 
161 


Disrespect for 
teacher and 
authority 


3 


- 

^28 


169 


Disobedience. 




2,6 


• -162 . 


Disobedience 


5 


27 


" 161 


Habitually tardy 


6 


24' 


' 15X ■ 


Excess absences 


7 


24 


152 


Health | 


8 


23 ■ 


'l44 


Health 


. 9 


33 


144 . 


Mental retardation 


10 


33 • 


" 145 ~. 


Unusually withdrawn • 


11 


37 


130 


Mental retardation 


• 12 /: 


• . 9 r , 


3 4"- 



.37 



19 




In T^le III-3. -the higteli;"''fireque<ncy .l.n^e^ch;pro-^ _ 
'blem category and its,ra?)K are iliastrated . The third ' • 
highest frequency, ■'"iinusu^lly. withdrawn"' is ^n' the-^ext, .r 
.to the-lowest -gankV'^t- 'TH^ twd„'conoern;s / "lack of fun-. , . 
dairieptals in'acaderoi•^c^s/^ arid^^l^^^^ ■ 
continue to be in prdffiinenceV C^^iapt^rfe Vl>,V IX •. . . 

' contain further discussions re^^rding -these '■• - 



There were 31 responses to 'problem "other.!'' which^ 
had' a frequency of 8 and^pnk of:.£. ; "Soine 9:f ^ 

sponses ^o this were; ' ^ r 

homz invltionmznt • - ■ r-'iTr-*- 

pJtd^y ground ^aitty ^ ,■ -i i.",.. " 

Inability to iollov} dlk&dtZom •.. .\ 
anmaJiz oi tzathzfi* & ^ol& ' . 

' • '. ' 

It st&tild be' n^ted. that not every teacher ranked 



ERIC : ^ ■ ■ 



TABLE III-3 



CHICAGO. MAXI I SCHOOLS 
SEPTEf^BER 1973 



' Rank of Highest Frequency Within Category 


PROBLEM TQTAL 


FREQUENCY 


RANK 


Disobedien^ce • 162 


27 


'5 \ 


Health , 137 


.33 


-9' 


Emotionally disturbed 163 


■^23 


' 6 


Mental retardation 140 ' 


, ' 35 


11 




Disrespect for 
teacher and 
authority 

Aggressiorr towards^ : 
other childrfen 

Ej^cess absences 

Habitually tardy 

Lack of interest 
in school 

Lacks fundamentals 
in academics 

Unusually withdrawn' 
Others (Be specific,) 



155 
- ... \\ 

161 
152 

^ 

153 , 



28 

24 
24 

24. 



3 
7 
6 



157, 




42 


• 2 


165 
143 




71 

37 A ' 


1 

^ ll 


31 




8 
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each problem • .This is because of the various positions 
Staff members have with groijps of pupils i.e. counselor, 
librarian, freed assistant principal, special service* 

In Table III-4 three groups of statistics are pre- 
pared for each problem. The number of times each pro- 
blem received a r^k of 1,2,3, or 4, Group I placement 
was indicated; rank of 5,6,7, or 8, Group II, and with 
the last^ones, rank of 9,1*0,11,12, Group III. 

There Were 663 responses in Group I.-^ In rank order 
of percentages (rounded to the nearest whole) the prb- 
blems selected as those with the highest classroom fre- 

quency are; * / " i a ^ 

tack^ ^andmQ.ntal6 - In acadmla^ ^ 2 /^ 

Iddk 0^ lnt(Ln.2.it in ^chool\, * J 5 

oiQQn.(i^^lon to(joa/id6 otho^n. chlldMin M. 

' Group II, the more neuiral area, had a t\Dtal of 609 

• '> 

responses. The problems witji the "higl^st frequency* are ; 

^nmvtioiially dl^tu^bdd ^ * ^ ^ * ^ 1 2% ' 

' " ' habitually ^ta/idy ^ 

agg^n^^ion towa^d^ ^.othtn. aklld/mn , ^hO. 

The- spread of emphasis in this grouping can readily be 

seen; however, ^.considerable degree of ^similarity re- 

mains among ^the schools. ' : " 



TABLE III-4 



CHICAGO M^I I SCHOOLS' 
SEPT^IBER 1973 



JServCentages of Responses for Each Broblgm v,.* > 
' Ranking in 'faree -Groups 



-PROBLEM 



GROUP I 



GROUP II 



GROUP 1:1.1 



I 



Disobedience 



Health 

Eirjotionally disturbed 

Mental' retardation , 

Disr.espect for 
teacher and 
authority « 

Aggress ipri towards 
other 'children 

Excess: absejices 

Habitually tardy 

Lack of interest 
in school 



Lacks filndajnei>tal-5^ ' 
in academics-/ ' _ , 

Unusuall^^ithdra||||^ 

"others .(Be specific.) 



15 
,' 1 
■ 7" 
• . 1 



-11 
14 

5 



15 

21 
• 2 



' 9 . 

10 

12 

V 

\ 

7 

9 , 

10' 
12'' 
9 



3 • 

1 , 



2. 
16 

9 
21 



2 

11 
11 



1 

18 
1 



✓ > 



41 



J 



/■■■ 



•Group XII with 447 respon&es selected the following, 
^•s the 'highest frequency, of problems encdrun^ered m th^ 
classropin? 



mtntoil n^ttCL^dat^on 



21% 
U 
16. 



■ The Group IIP rankings reveal again that the tera- 
chers of the M^xi I schools are very similar in their 
concerns with problems most frequently encountered in ' 
the classroom. ^^11 schools^ listed "mental retardation" / 
and "unusually withdrawn "^^ among the top three problems 
in this grouping . . ' * , ' 

\ Table III-5 gives the summary of the above findings 
for the Maxi- I ^schools as^ a whole and by individual 
schools for the three highest, frequency^ problems in ' . 
each Group/ Problems, "disobedience "^ "disrespect for 
teacher and authority" / and "aggression 'towards ''other 
children" appear 'both in Group . I and Group TI. "Health", 
"habitually tal:dy^\ and /'unusually withdrawn"., rank in 
both Group 11 and G^up III. It is very interesting to 
see the great/slmilarity of teacher choice^ airtong ;fche V - 
five schools. , ' 



The secpnd part the "QuestxQhnaire" asks-^that 
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TABLE III-5 

CHICAGO MAX I I SCHOOLS 
SEPTEMBER 1973 



'SunuTiqiry of the Three Highest Frequencies 
..of Problems Encountered in the Classroom, 



PROBLEM 


ALL. 


5 ^ 


6 ■-. 


7 


8 


9 


QROUP I 














Lack, of fundamentals in 


> 












academics 


1 


II 


I 


II 


1' 


I 


Dis'obedience . ' 


' . II 


III 


III 


I 






Lack of interest 














in school 


III 




0 




II 


II 


Aggres.sion towards 


r 












otheir children 






II 


III 


III 


TII 


Disrg^pect for teacher 














and authority 




I 










GROUP :IL 






% 






< 


Emotionally disturbed' 


I 


III 




I 




I 


Excess^ absences 


■ I 




I 


III 


III 


II 


Habitually tardy 


II 




I 




IT. 


III 


Aggression towards 














other childr^n^^ 
Health * ^ u 


III 


II 






I 






I 




II 






Unusually withdrawn 






II 








Disrespect for teacher 














f ancj authority \ 






III 








Disobedience 

* 










II 




GRpUP III 














Mental retardation 


I 


I . 


I 


Hi 


I . 


III ' 


Unusually withdrawn 


' . II 


Ill 

> 


III 


I 


II 


II 


Health 


III 




ii 




III 


i 


Habitually tardy - 




II 




II 







the teachers rank the three most difficult; probleins ,to' 
handle in the classroom. Selections are to be made from 
the probleihs, listed below, which were ranked in part- 
one of the ^-Questionnaire " as the problems most fre- 

quently encountered in the classroom^ 

• ^ %k 

dl^oh^dlHYid^ , ' 
health 

em otic natty di6 tubbed 
mantat Retardation 

di^Kd^pzdt ioK ttdchnK and amthoKlty 
a^QKH^^ion toiva^d^ otho^K dhitdKzn 
abJ^anca^ 
' '^-l..^.^^^ habituatty ta^d'y 
i tack 'Qi^lntuKZ^t In cahoot ' ^ 

tack^ lundarmntat6' in q^cadzmloM 
unu^uatty iA)lthdKOJ/)n 
othnK (Be ^pzclilc.] ^ I 

There were 465 responses 'to the rankings of these 

problems. '^Tafjle IU-6 gives the total responses to 

each problem iri each rank. "Emotionally disturbed"* 

received 17% of the total responses; "lacks fundamen- 

tals in academics", 13%, and, "aggression towards other, 

children", 1Z%. These three prt)blems^'als,o ran*ked in 

the. same ordeif undex chaide--n'''^'^'tn the second 'rank the 

same problems, "emotionally disturbed" and "lacks fun-. 

dameatals in -academics" maintained ' first and second po- 

sitionss' "Lack of ^terest in school" was third. "Ag-', 

gression towards ' other c.iildren" appeare.d in the tfjird 



TABLE III-6 ■ 

CHICAGO MAXI I SCHOOIrS 
■ SEPTEMBER .1973 



Problems Considered Most Difficult to 


Handle in 


Classroom 


PROBLEM, 


I 


II " 




• TOTALS 


Diaobedience 


19 


' 15 


9 


43 


Health - * 


5, 


9 


4 


18 - ' 


Emotionally disturbed 


« 

29 


29 




77 


Mental retardation . 


11 


10 


16 


37 


Disrespect for teacher 
and 'authority ^ ^ " 


17' 


15 


14 


46 


Aggression towards 
other Qhildren 


19 


> 

14 


24 


57 


Excess absences 


i 


8 


10 




Habitually tardy 






7 


14 


Lack of interest in 
school ■ ^ 




IS*^ 




50 


Lack^ fundamentals 
in aca'demics . / 


26 


- 19 


• 16 


61 


unusually withdrawn* ^ ' 


-4 , • 


7 


8 


15 


Other (Be specific). 


11 

• 


1 


. . 8 


24 . . 

* 


r 











ranK group as the first choice; "emotionally disturbed" 
was second, and / bi-modally , "mental retardation" and 

"lacks fundamentals-^n academics" were third prefer- 
^ences. Following are the three rariks of problems most 
.difficult to 'handle in the' classroom according to the 
'frequency of teacher responses: 



Ranfe I 

zmotionatty di^tliAbzd . .29 

' lack^ iundamzfitat^ in ddddzmlcM 26 

' di6 obzdizncz • " 19 
agg^z66ion toijoa/id6 othzn, ch'ildn^zn ' 19 

. \ di6/iz6pz(it ion, tzdchzn, aytd. authority 17 

lack 0^ iYvtzn,z6t in ^cho^ot,- 17 

mzntal H^ztanddtlon ^ * \11 

' othzn,6 (Be ^ipzclild.) ^ 11 

<f hzalth ' ' ' " \ '5 

- ' 'anu^ualty {^)lthdn.mn ' '4 

habltualiy ta^dy ^ • f '4 

exce44 ab6zn(iz6 , / 

Rank II ' ■ . ' 

zmotlonally di^tun,bzd ' 29 

lack6 i^andojtizntat^ in a(iadzmlc6 19 

lack ol intzn,z6t In 6^chool IS 

di^obzdizncz ' ' ^ 15* 

di6^z6pzct ion, tzackzn, .and authon^ity' 15 ^ 

aggAz^6ion^ to(/)an,d6 othzn, chitd^zn ^ 14* 
mzntal n,ztan,datlo n * ' ' 10 

hzatth ^ ' ^ , *' ' 9 

. ZKCZ66 ab^rg^ncz^ ^ ' S 
unusually ' i^Zthdn^ai^n- , ^ ' '7*^ 
othgn,^ (Be ^pzclilc] .5 

habitually tan.dy ' ^ * . * . . S 

Rank III ^ 

aggd,z6^lo^ Xoi^aH.d6 vthe^n. (ihll!dn,zn * ^24 

' zmotJion^lly di6tun,bzd ' 19 
lack^ iundamzntal^' in acadzmi'c^ ^ 16 
mental /izta^dation ' ' . 16 

Mck' oi intzn.z^t in ^^'ehool 15 

ui6n,z6pzcit io>t tzachzH, and^ authon,ity 14 



hahitually takdy • ' ■ - 7 * 



.Rank I had responses from 163 teachers. It is in-" 
teresting to- notice the sets -of qiiadramodaL' problems and 
the corresponding- percentages of Rank I choices: ' 



^99^^'^'^'^^^ tow;a>^d4 othd^ chltdKuvi' 12 

di6^^6pzct io^ tuachdK and aatko^ty 10 

lack Inta^n^t in School 10 

muntat KztaH,datlon . 7 

otho^^ ABo. 6pQ.(Uiic*] j 7 

unusually u)l£hdKaM)n .2' 

habitually t'a^dy - . , 2. 



In Rank II which had 152 respondents ^'disobedience" 
and "disrespect for teacher and authority" each were 
chosen by 10% of the responding teachers* 

,Rank three of problems most difficult to handle in 
the classroom had 150 respondents. Eleven percent of 
the respondents ranked; "lacks fundamentals in academics" 

and "mental retardation" as third. "Unusually with- 

i 

drawn" and "other (Be specific.)" each was ,selected by 
five percent of the total respondents*. 

Another' inte/festing point is that the* .problems 



listed under "other (Be. specif ic. ) " in part one, "Prob- 

.lems Most Frequently Encountered in the Classroom"/ and 

in part two, "Problems Most Difficult to Handle in the 

Classroom", ate the sam^"; 

' ' • ^ an6tablz homz 

fi ' pooh, ZYivl^tomznt 
^{joon^t Zi6t*zn 
Indl^izhznt pahunt 
. , IncompZztz wohk. 

. When comparing the total responses for "Probl^s 
Most Frequently .Encountered in the Classroom" and "Prob- 
lems Most Difficult to- Handle in the Classroom" it is, 
interesting to observe how closely they rank. Table 
III-7 gives the rankings of the frequencies of- each 
problem. "Unusually withdrawn" is the only problem 
with an identical rank. "Emotionally disturbed" and 
"lacks fundamentals in academics" interchanged positi9ns 
one and two.' Among the first four ranks^ '"emotionally 
disturbed", "aggression towards other children", and 
"lacks fuildamejitals in academics" appear in both groups. 
Chapters IV, VI, and VII discuss these problems fur- 
ther.* .... V 

• -* 

Results of these .findings were distributed by the 
Task Force practitioners to their staffs. E^ch prac- 
titioner discussed the results with the teachers as 

\ "■ ■ ■ 

• . \ r ^ 



TABLE II 1-7 



CHICAGO MAX I I SCHOOLS 
SEPTEMBER 1973 



Staffing Questionnaire ' ^ 
Rank Comparisbn of Parts One and' Two 



PROBLEM - 



PART 'ONE 
Problems Most 
Frequently 
Encountered in 
the Classroom 



PART TWO , 
Problems Most 
Difficult. to 
Handle in the 
Classroom 



Disobedience ' \ 

Health 

Emotionally, disturbed 

Mental retardation 

*j ' • 

Disffispect for teacher 
and authority 

Aggrejjsion towards 
otheir' children, - * 

•Excess . absences 

Habitually tardy 

Lack of ifnterest 
in school • ; 

Lacks fundamentals in 
acaj^emic^ 

:|Jnusually ,withdr?^wn' 

other (B^ specific.) 



3 

11 
2 

10- 



8 
7 



1 
9 
12 



6 
12 

1 - 



10 
11 



2 

9 
8 
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part of his local in-service. 

All of this information was part of the Maxi I Task 

Force meeting's agenda, too. It' was and is felt this 

sharing helped set the tone for some of the "esprit-. " 

3 ' ' 

de~cprps" which -has developed among staff. - 



See Chapters 8 and 9. 
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CHAPTER IV 



PROBLEMS + REFgRRAL FORM . o 

'STAFFING COMMITTEES ' ^ (SCHEDULING) = RECOMMENDATIONS 



As the formula suggests, this, chapter deals with: 

1. the types of problems .referred '-for staffing/ 

2. the referral form used (See Appendix B) / 

3. the types of staffing committees created/ 

4. how the staff ing .meetings were scheduled/ and 

5. the types of recommendations made by the/ / 
committees.* 

The information on the types .of problems and types of 
recommendations was compiled from the "Response Sheet for 
Administrators" ( See • Appendix ^) which in turrj was oom- 
piled from the "Staffing Referral Foims" submitted to each 
principal. In this study teachers in 5 schools referred 
175 pupils witK' a total of 407 problems. From^ this sl:ate-^ 

merit some fact 3 became apparent such as: 

I* . - ^ 

It. Not all teachers referred problems. 
% 2* ^ Some teachers referred more than one case, 
•v. 3. ^ Some pupils were referred for multiple problems 
The staffing' committees intormation was obtained by inter- 
viewing each principal regarding ^his specific situation. 



Probleihs 



•In order to stud^ the types of problems referred/ the 

0 

actual problems were categorized using the same twelve prob 
lems presented in the "Staffing (Questionnaire" at the * • 
beginning of the school year.- (See Appendix A) Table IV-1 
lists the problems referred by teachers at all five schoolLs 
for each of the thxee experience categories:* zero to 
two years of experience, i;hre>2 to five and six or more 
years. . In' the zero to two year teacher experience category 
16 pupils were referred because of "aggression towa^s^" ' 
other children". This represents 23% of the* 70 problems 
referred by teachers in this category. Teachers In the 
three, to, five year experience eertegory made their highest 
number of referrals "lack of ini;erest in school". They 
listed 13 of these* problems which represents 22% of the 
60 prpblems referred by this ^roup. Teachers with six 
or more y^ears of experience indicated their most frequent * 
problem as* "lacks 'fundamentals in academics". <fheir '48 
referrals counted as 17% of the *277 problems for which 

0 • 

they sought help..j - / 

For the total group of. referring teachers "aggression 
towards other children" was the^jnos^t frequent problem with 
"lacks fundamentals in academi^^/' a close second. Their 



TABLE IV-1 

Totals for All Five Schools Regarding the .Types of 
Problems Referred fo^ straffing 



Problems 



Years^ of teaching *experi-6ftce 



/ 

/ 


' -0- 


2 3-5 


6 


total 


1. disobedy.enQe 


6 


6 


> 40 


' 52 


2. health 


2 


2 


13 


17 ' 


3 . Qmotiortally disturbed 


i 

1- 


-1 ■ 


15 


-17 


4 . mental retardation * 


4 




7 


• 12 


5. disrespect for teacher ^& 
authority 




« 

• 7 


34 


47 


.6. aggr^ssipn towards 
ouner cniXuPen 


+1,D 


10 


45 


+71 


7. excess absences- 


' 4 


5 


9 


18 


8 . habitually, tardy 


4 


-1 , 


-6 


" 11 


9. ^lack of interest in 
schoo'l 


> * 


+13 


34 


55 


10. Ijacks fundamentals in 
academics 


lb 


11 


+48 


, r 


11. unusually withdrawn 


-0 




9 


-10 


12. other (be specific) 


9 


2 


"1-7- 


28, 


.^TQtals 


; 70 


' .60 ' 

« 


277 


407 

t • 


indicates least frequent 


+ 


indicates 


most 


f requen 



tallies were 71 and 69^ respectively of tfefe total 407 
referred problems. Each -was 17% but together these 
problems accounted for 34% of the referrals. The 
least frequent .problem referred was the "un'usually 
withdrawn". There were only ten referrals, or 2%\bf ( 4 - * 
the 4-07 referrals that were made. Overall A^se find- 
ings are consistent with the findings of the "Staffing ' 
Questionnaire". \ * ' . 

Referral Form 

• ^/ 

The ''Referral Form" in* current u6e^. in the five schools 
evolved from a necessity to,'>lidlp*^staf f ^members clearly re- 
cognize, identify, and, defined the special 'problems of ; 
children in need of help. It was a two page form designed 
and redesigned by the practi^tioners . , (See Appendix B) - • 
The intent was to keep the form simple to complete , "practi-<i^ 
cal, speqific, and easy to read. The first page was to ' 
include basic information regarding the student,- a check 
list of steps taken (which would also se'rve to. remind 
the referring teacher of action to take)^ and space for 
the referring teacher to deiscribe the problem. The second 
page was directed to the Staffing Committee and required the 
names of the members, the chairman, their, recommendations , , , 
a date set for follow-up and two spaces for additional . 
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. follow-up .results / dates,- and chairman's signatures. • ; 

' On the whole all five of • the practitxbner-admin- 
ist:rator.s were quite .satisf ie^d. w-ith the design of the 
^ Referral 4FonTi. 'In^^order to elicit ^teacher feedback re- 
garding the form, an item was included in the "Evaluation 
of Pupil Staff ing Activities".. (See Appendix E) Item 
, number 12 was '^Jn what ways, can the referral form be im- • 
' proved to better serve the teacher makii;ig the referral, 
^,the istaf f irig commi}:tee and/or the pupil? flake ypur • 
suggestions directly on the two page referral ,f orm attached 

( ■ . ■ - r . ■ c 

\to this evaluation"* 



From the few, 'and minor responses^ to tj^s Item, we 

** • 

mcludad that the referral form adequa^i^ly served its 
purf/ose.- ' ? 



C 



O ' 



Staffing Committises 



The types of staffing committees ^for all five schools, 'X- > 
wer^ basically very similar. Som^e of the similarities 
aros^ jiaturally from the practitioners' common need fpr 
help! in dealing with ijidividual> problem^. Othe?^ likenesses 
. '^rel perhaps further^ed by the many task force planning 

nfe$tifngs and discussions of staff potent4.a]< and utilization. 
.Therelwere, however, minor variatic!)iis due to administrative ; 
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style and organizational structure* At two schools the 
staffing committees were set up oil a girade"^ level basis. 
At sch9ol eight, each committee selected its chairperson. 
At sc.hool nine, the chairperson and secretary were appointed 
by the principal for each grade level. At' both schools 
auxiliary personnel were invited to attend when- needed. 

At school* six, the departmental teachers comprised 

6ne staffing committee with the assistant principal and 

atJju^tment teacher alternating chairmanships. The depart- 

mental teachers were selected because, they all had some 

-J 

^co^tactv with the referred student. * In the"mi(|dle grades 
the- area chairman was selected t6 chair the committee. 
Tl^e kindergarten and headstart teachers comprised another 
committee with a teacher selected as its head.. The fourth 
committee was comprised of the "branch teachers" (teachers ^ 
apar£ from the' main building: an annex) who met»Hs a 
whol^ group with a teacher as chairman. 'Again/ auxiliary 
personnel and the principal were "on call". 

J At schools five and seven, the staffing committees 

differed from six, eight, and nine in that the^ former we;:e , 

ad hoc committees comprised of the referring teacher, and a 
*' * V. . ^ ' 

teacher of the previous gradei In school five, a teacher 

\t the same .grade- lavel but not involved with the child 



3'8 



was also selected by the principal while the principal^ 
of s<:Hool seven selected a teacher from the grade level 
above. As with the other 'Schools ' committees, appropriate 
auxiliary staff and special teachers attended on request. 

* Scheduling - . * ^ 
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What would appear to- be a simple task became^ one 
•of the most crucial factors in the starffing project,. 
Scheduling was the key to success because if the committees 
could not find time to meet, cooperation and collective 
action were next to impossible. The fact that elementary 
teachers "have very little preparation tiriie and rarely aire 
able to coordinate their preparation periods during the 
.^regular day for committee meetings' added to the difficulty 
of the -situation. This fact meant most meetings wdre held: 
1. at lunch time, , \ 

during a 15 to' 30, minute recess period, 
from 8:30 to 9:00 AM (which was l^imit^ .t^ * 



2 
3 




ContracJ^ Agreement ,t|iae*^^^o-}\;\ ^' 
J of those morhina'^pr^tiaafetiiiort^* ' L 



the Board-^Union 

vides that three of those morning' pr6|iaaJatij6i^' 
period^ be self-directed) 6r " ^' ^* -^l-^X '^ I'/'tJ- 



during and as a part of inservi<:e ^iid'Js-i^f E " r 



development meetings which coh^ife^^a^Of ^ 



40 itiinute 



periods per month --and J^ye ^ptT^^^ 



noons per year. 
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The place for the holding of meetings was usually<«ar 
classroom designated by the chairper.son although, offic^S/ 
lounges / lunchrooms , a^jid auditorium were alsp used. In 
some ^ staff ings involving District personnel, principals 
found it 'necessary to relieve the referi?ing • teacher in 
order. to facilitate the conference. 



Despite the lack of time avai^ablfe', the staffing 
committees managed to meet more often^than the" regular 
monthly meeting required by one school. Still, one ^has . 
, to .wonder just what miglit have been accomplished if more 



-eime' h0[d been provided; 



'QommendationsT vv^.^ ^ .■ 
' — - — ^T'Tyy'/y^ • / J 




lyze tl)e types' of 'recommendations 




rtou's staffing committees at the five schools, 

>' ' * V-.' ' V-^' - ' 



inade 



' X^^ <^:^W^^%.^^^^^1 ^^^^<^^^^ for the, 369 recommendations 

. : ' W'F'^^I^- ; - ^^^^^ ^ ^ 

-id .t}^% 31* 'teacher s^^^ 175 students. (See Table IV-2) 



' This tlygj^ Lemg^l^^fc^^ j§.afhe teacher experience categories as 



^S^.Tab^^^jL^ recommendations for referrals 

1;^^* r^VjrtMe^^'C^^ the feg^ftl^^^ tti'd differefit experience groups did 

j.n^ those staff ings bf referring teachers 

^''^ii^'''-^^^^^^^^^^ two years of experience a quadr-omodal pattern 



1 ^ • . 

■\ -./5-. v^t/, ., , ifflfejjear.ea. ^^lE-ight recommendations wer6,' to "request, a psycho- . 
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TABLE IV-2 

Types of Recommendations for Problems Referred and Staffed 
at All Five Schools ^^-^ . 



Recommendations 

1. parent solve 

2. administration solve 

3. request .for psychologic. 

4. ERA • * \' , 

5. ^cial- adjustment 

6. refer to court for pa,rent^l 
. sbhool 

\* 

1: refer to court: 
' prosecute '^parent'^ 

8. nurse " 

9. social worker 

10. change in classroom 

11. transfer to another , 
school ' ^ 

12* discipline the child 

13 . teacher . solve^ ' 

♦ V 

14. attendance officer 

15. other (specify) ^ - 
'TOTALS 

- indicates least frequent 



' 1 

' 0- 


2 3^5 


6 or 
■ more 


total 


1 

X 




1 7 




4 


2 . 


'15 


21 


+ 8 


9 


32 


49 


, 2 


-0 


5 




2 


-0 


4 


5 


il. ' 
-0 


-0 


-0 . 


-0 


--b 


-0 


-0. ' 


■ -0. 


5 


3 


23 , 


^^31 


6 . 


8 


23 


37 


+ 8 


'" 3 


22 


33 


5 


4 


10 


19 


4. 


3 " 


12 - ; 


19 


+« 


+12 \ 


+48-^" ' . 


+68* 


' .1 


3 ; 


" 6 


10 


+8 


lo- 


31 


49 


61 


ir " 

•60. • 


248 ' 


369 




^ ■ ■> 
+indicates .most f requept 
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logical", eight for. ^'chaivge in classroom", eight €or'''^ 
"teacher solve" and eight had other recdiranendations. 
Each of the eight recommendations represented. 13% of 
the -61 recommendations for that' experience groUp but 
collectively those/most frequent recommendations com- 

r 

prised 52%^ of the list* The most frequent recommendation 
of the three to\,five' ye^ experience g'rou^ was "teacher 
solve" which had 12 tallies of the total 60 .or 20% 
Likewise, the most frequent recommendation "in the six 
or more year experience group was "teacher solve" .a 
tally of 48 recommenda-tions which was 1^% of- the 248 
for this group, ' 

For %he total group of 369, the^most frequent re- 
commendation was that the "teacher solve". The tally 
of 68 represented 18% of the total recommend stt ions . 
Perhaps, the consistent recommendation that the ' "teacher 
solve" for all the groups is a sign of .growing cbnfideiice 
and an indication of a \jillingness to accept the chal- ^ 
lenge of. prolDlem solving^ " . ' ^ 

It IS -also interesting to note that, despite the 

lip service as^to hpw some children should be placed in 

» 

parental school or 4:hat parents should be taken. to ■ court ^ 
for neglect or failure to affect the; behavior of their 



chilSren/ not one of the 369 recommendations made in 
yrlting were to take legal action. O^ld it be that- 
the staffings are affecting prof essionaJLism? 



CHAPTER V ' / ' 

' ' " ' y ..-./■' = 

• RESOURCES - 

Definition and Procedures . ^ , - - 

Resources are defined as any person, |)rograin or -V ^ 
^ <■ agency that can be involved in any phas^ of the staffing 
procedure ^ • ■ - ^ . 

✓ . . . 

In the initial^phase of the project each ^adminis- 
trator participant w^s asked ' to list available resources 
in three categories: local, district and outside agencies • 
These resources are listed in Table 1-4. At the conclusion 
of the project the participants were -again asked to list . 

J - . • 

resources m the same categories.. In addition they. were 
asked to describe how each resource was helpful in attaining 
the goals of the staffing project, the problems encountered 
in utilizing the resources effectively and suggestions for> 
overcoming these problems. The results^ are summarized for , 
each category. 

Local Resources • - * * ' 

X ■ ^ : ■ • , ■ ^ ■ 

Each administrator participant ^'listed the classroom 
teacher as the most? important .local resource* The contri- ' 
butions of the classroom teacher included^ the f ol-lowi'ng : • 



!• new teachers 'supplied theory or research on I 
classroom management /• . 

2. -experienced teachers supplied suggestions' 

from a p^ra'ctical point of - view 

3. child's jfereacher from previous year shared with 
referring teacher information ^bout family 'track » 
ground and effective w^iys of working with the 
child * ; ' . ^ • 

4. teacher" at same grade level i^ho served as committee 
^ , chairperson was helpful in offering Suggestions 

, to inexperienced referring teaqher " 

5\ grade level teacher chairpersons served as 

conveners and coordinators of staffing meetings; 
they also made arrangements to bring resource 
persons to meetings. 

The .classroom teachers were among the most important 

Resources of the staffing project. As reported in 

Chapter IX, 62 percent of the respondents felt more at 

ease about approaching other staff members for suggestions 

or help in dealing with problems. Since most of the staffing 

committees included a majority of classroom teachers as 

members, it seems apparent that teachers helped each other. 

Approximately 68 percent of the respondents indicated that 

they were more aware of the aid available from full-^ r \' ^ ■ ' 

♦ - . • 

time, members of the staff. This sharing of information is . 

especially important in considering the .implementation of-^, 

the recommendation made most frequently as reported in ' • 

C^hapter VII. That recommendatlpn was "teacher solve". ' 



other staff members who contributed to the staff ings 
included the. following: " * ' , • 



1. teacher librarian: ; made reading lists; hel^d . 

to. locate books of interest to, referring * * 

teacher and to child referred ^ 
< 

2. physical education teacher:- worked to develpp. 
child's acceptance by his p^ers; in one 'school' 
teacher organized a remedial gym class 

3. 'moderate learning disabilities teachferr suggested 

techniques the .classroom teacher could use in 
working with children with Teaming problems 

4. bilingual staff.c suggested learning activities 
classroom teacher could^use to reinforce 
lessons in language development; provided ^ 

> background information on culture of bilingual 
* « child " " " 

5^- adjustment teaejter^~counseled, tested children; 
arranged for conferences, provided expertise in 
guidance; share'd information from dhiid Study - 
Report (psychological examination).' with ref erring 
teacher ^ * ' . * 

6. Intensive treading Instructional Program te^chei^: 
tested children far correct placement; provided 
^ tutoringjj^ service ; wrote learning prescriptions 
for classroom teachers ^ 

/ **7^ master teacher: assisted teachers with planning; 
. obtained teaching ,jcaaterials to help classroom 
' teachers implement recommendations;' helped iYi 
. regrouping and special^ ^programming 

.8* ; ERA* (Early 'RQitiediati On Approach) resource teacher 
. , \ arranged' for students recom8\ended for progr^ to 
y ybe in cias.S' when the meed was greatest; resource 

y* poom ;.wa,i^ opened in one school on the babis of 
' ,^ .V.,. staffx.n<^ referrals , ' ' 

♦^'. '•^9. .Vprine$E>al and assistant principal: served as . 

,y ' • ' y . 'rt^so^ from outside the building'; 

•'-•'v^^v^- ^"^9?^^-^^^ children*/ teachers. and parents to 
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10. . School Community Repjreseatatives; made home 
' visits, telephone calls; contributed back-, 
,grotin9 information at staffings; encouraged 
' .parent^ to follow recommendation^ & - 



The staffings provided an opportunity for the 
ir • . . , 

auxiliary staff to pool information with the classroom 

" • ^ ♦ • 

iieacher. An additional benefit was the development of 
under stajrding, of each person's roie» in the educational 
program. Although no school had all of the auxiliary 
sta'ff listed, each school used its available personnel . 
on an^ on~call basis or. as assigned to the original staffing 
committee wjien appropriate. The biggest problems encoun- 
tered were ^ lack of time artd difficulty in, scheduling the 
^conferences. At times the tecommendation of the committee 
included seeking* the Help of resources from the district * 
level. ' . . 



District' Resourced 



District personnel were av^lable to the schools on 
an .on-call^ basis or by being scheduled on a limited basis 
each week. * . * V* * 



"Dis.trict ^resourjces that jifroved especially helpful 



included the following: 



1 . teacher nurse : made home:: visits , . arrangM , 

conferences with parents, /and pupils; contributed 
health, informration and 'family .information- at^ , 





maintained 



" v':^'^^/*^' , ^-''K schoal p^GhQiogist^,,^ parent-teacher 

^y-^ ' ;nrte6tin'gs rand'j^^ conferences; 

• dctoxniste^.^.;p^ych6;^ tests, ^made recomr- 

' • ' /inendatJcfl^sV repo^g^^ and interpreted results; 

- ^ ^^v V ' . p^^t^rciliated in 'staff inservice meetings 

. _ *^ V' " ^ 4:;5 speech therapist: served as a resource person 

-y.^ i ^ aujJ evaluated speech refeVrils 



, 5 " 5. attendance officer: made home visits; set up 

' ♦ ' f*" ' teacher-pupll-parent cpnferences; cheeked 

' , ^ ,attendance problems 

* 6; Human Relations Coordinator: provided teacher 

inservice; sat in on soma small group conferences 

7.' -Moderate Learning Disabilities Supervisor ^nd 
Educably Mentally Handicapped Supervisor.: 
helpful to principal "and staff f during staff ings 
of children in Special Education. 



The practitioners report^**"that~ tRe^^Teabher nurse, 
the psycholo'gist and the social worker were the most 
helpful in'^serving as resources fpr the staffings. -Their 
pa-rticular fields of expertise -and their special knowledge 
of the child aijd his family made - the'ir services, valuable* 



'The' following problems werfe encpuntered in utill^sing' 
services at the distrixrt levej: , * ' * ' ' * * 
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1. lack of services for schools with many unm^t 
' needs - - - 

'diffioulty of scheduling Distr^/ct personnel "for 
'staffing conferences; this is a particular ' 
problem when attempts are made to schedule 
several District personnel, i£. the nurse, 
• ^ psychologist and social worker for .the same 
* conference - - 

3. shortage- of psychological services, espec^Lally. 
for children who speak -a language other- than 
English; shortage of clerical' help to get 
reports .typed quickly 

4. ' shortage of social workers 

5. lack of provision .for special education placement 
of older students . ^ ^ ^ 

6*- need for jaddi^iou^l Educational Vocational, 

Guidance centers to serve older s^tuderits. , ' 



The recommendations made^ included having, a, District 
coordinator for /special .'e^Jiication. and ' hi^r ing ^(Jditional 
staff to'se2?ve the needs of the students, ' ' c' 

Despite the- scheduling problems arid the inadequate / 
.Staff 56 per;cent of -the* respondents gave a positive /^answer 
to the question abput b^ing more aWare of the syst^eiri wide 
staff as a result. of participating in the staffing project • 

Community' * Reeoiirces '' ' : . * ' ^' ^ 

The** schools reported using a; wide variety of 

• • " ■ ' j 

comjnunity* agencies in implementing the staffing project. 

Mogt schQOls 'did not. have representatives from the. 



agencijes participate in the original staffings- Principals 
made personal contacts with agericy personnel to obtain 
services. The social worker, was often helpful in suggesting^ 
agencies or in setting up prog^rlms . A list of the agencies 

and a brief xiescription of their ^^ious activities follows*. 

'* ' , * 

Young Melius Jewish Council: provided social worker 

to work in school Ih days- per welk; conducted meetings 

with parent's and teacher^s; provided a camping 

experience for 12 children' involved in project 

r 
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Young Men's Christian Association: provided ' ' 

counseling services for triiant pupils 

Jacks^on Park Hospital: provided family counseling • 
service and inservice meetings with teachers; 
^Iso counseled children referred through staffing ' 

Salvation Army: social worker joined with Distirict 
social worker to form a small group weekly coun- 
seling session; participating pupils were among those 



'referred torn counseling 

Illir>ois Department of Mental Health-Read Zone 
, Center: psychologist met with groups of parents. on6 
afternoon per week; group sessions with older 
students two afternoons per week in building; 
• social worker visited homes and. offejffed assistance 
tto parents; all day pr'agram provided for five^' 
children at Read as result of staffing ' , • <' 

' . - ' 
Illinois Masonic Hospital, London /Hospitatl , -{i^^^ 
, Children's Memorial Hospijtal: ^provided general 
► clinical services for physical ani mental health; 
psychological' and psychiatric tesping; family 
counseling '1 

• V • ' ■ 

Centre Latino: helped m counseling Sjacinish speak- 
ing families and in' making referrals ' 

• ' ^ • . ; ' / 

Boys Club: provided tutorial, guidance and medical 
services; also made family vi'sits 

Infant "Welfare: provided health service 



••68 
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Eity ^^p^^^i^a^'^^taif :^ worked in 4:he school 

^^'''six hoar'S- -a vj^6)i''^^o help parents learn* English.. 

v * >. * .V f . ' " ^- ~'w^^^^5^::::^^"s:^' 

Tli& pracrtitioners reported that one jqx the^^tnost ^^^^ 

• difficult problems 'encountered in ^f7qri:tng\^ijt}i .o^^^^^^ 



agehcies-^^ii^oiv^^^ras^ T^B was espe'ciai;LY;-r^^^r^- ^?.W^.^*^^'^'^^ 



lci|>t; ap^H pr:offes>^^«^^i^^^^ 

^^^'f-.V':"!-'. -•'r--'" • other difficulties encountered included the i-n- 
'ability of-^n agency" to fulfill, its 'promises because 



*of inadequate funding or apprdpriate gtaff.*- Some 
agencies limited their services .to children of a part^- 
ular age o^* type .of problem. At times this. may have 
preveni^ed a child in desperate heed of help from 
getting service from the ^agency. '.Parents were at 
times unwilling to continue services'* -after they had 
been* obtained '^r, the child-. This , prevented .the ^ ' 
child from' receiving full, benefits' from the program • 
and the services' received \may n£)t,,h^ve <been suffi^cient 



to have ^ positive , effect on his b^Kavior. , Perhaps 



r : 
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^^^^p^t^^areness of resources 



-^-c^ci^^g^a^^ij^cs^^ This question had 28 percent 

^ik^^^i^^'X^^ '^^^^^^^^^^^^ responses to the same question.. 



Conclusion 

* - 

One signifi'cant result of the Staff Development 
Project seems to be related to tj^e increased awareness 
of the resources available from the full time and part / 
time staff members of each.' school. ^ Their reconlmendation9*> 
presented , from the viewpoint of the classroom' teacher , 
provided the teacher w,ith the most direct assistance in [ 
working with children in thex 'classroom setting. 

Although resources at the district Jrev^l, especially'" 
the teacher-nurse, psychologist and social worker, ' 
provided information, regarding family, background , assistance 
irT dealing with health/ emotional 5ind learning problem^s 
and family services, it' remained for the teacher to }ati!L*±?e 
thiS information effectively. The £each^r '^also continued 
to have the major . responsibility /for working wi,th the .child. 
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. Classroom teachers became more aVare qf other resource* 

available m the district m terms of specj|.al educatio^n, 

but also learned that in many cases the services were 

inadequate, especially for the older child. Psychological 

services were limited / especially for the non-English 

lb 

speaking child. * , 

4 

Because .of pressures of time and scheduli>;ig , irtahy 
teachers did not have direct contact with outside agencies 
Most' initial contacts were made by the principal , some- 
times skith the help of the social worker, nurse or • 
'psychologist. agencies did most of, the work with 

the chiid" outside the\classr€)om the teacher did not have 
the opportunity to observe "aj^jS-v'.d^vel6p the techniques that 
might help her' to work more effectively with the .child.. 

: • ■ • ' ■ / 

A firee flow^jof information between the worker 'from the^^ 

agency and the teacher v/as essential if e^ach was to-- . 

understand what > the other 'was attempting to do . and how . 
\ ^ . * ' * * , 

thepchild wa$ reacting in the different situations^. 

The staffing project providq^ the teacher with an 
opportunity to, draw from available resources' in trying 
to .help the child. It~is ihteajfesting to note that the 
recommendatioj;! most frequently made / j "teacher solve fl, 
involved the classroom teacher directly. The third 



most f reguent recommeitdat'ion'^ "phange.ih classroom",' 
reflected the staff's awaxeness that" -most ^chlldren^s prob 
lems must be dealt witK in. the S-chool* / ' ' 

Teachers., ^lave ^discov^ered in ea'ch Qther 3^p>ertise, 
sensitivity and knowledge about wdfking with children 
with problems. .They indi^cated a growing. awaEreness that 
the sQJ^.utions to problems wer^ often not to be given by 
• experts from putside the sch,ool.but were '^to be develop.ed 
by teachers working together to hel*^' the qhil|l. 



CHAPTER VI 



IMPLEMENTATION OF. RECOMMENDATIONS 



The following analysi'a of the implementation of ^ 
the* staffing meetings is based ^pon response items con- 
tained in the response sheets for .teachers'^ and r-esponse , 

2 

items contained in the response sheet for administrators.- 



Numerical responses (5 being a strong "yes""; 1 being 

a strong "no"; 4,3,2,. being intemediate responses ; ,3 

being "neutral") were given by the teachers to the 

following questions: .) \ ^ 

To what -extent were the recommendations 

•implemented? ' ; - 

• ** * 

.54 /""S 21 
. Numerical 'responses to the following question were ^ 



given; by «^^ach administlf^^r for each of the .cases handled ^ 

' . ■ > • . 'li - ■ 

in his school" hy .staffirtg; meetings : 

' - .:. r V : 'v.^.'-^ ^ ' '- * ' - - • ■ 

• ^y^'"-' ^ '"'U-f. ^ .' ' ' . ■ •* 

' A S^e .'i5©p.erida}SS\^^^^ IX. - ■ - 



,'.':4U^ ^^^er^kpTE>hit^!ii. 'i ^rtd; Qh^^pter VIII. 
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I Extent to which administrator is thus, far 

satisfied with implementation * 

'5 4 3 2 1 ^ ^ 
' ^ y very '* . ^not 

* 1/satisfied* ' ^satisfied - ^ 

.In addition, each administrator^ for each. of thes^ 

cases handled ;Ln his school, by staffing meetings, 

categorizes^ the typ3 df .problem (or types of problems). 

Which motivated the referral and also categorized the 

type of recommendation (or types of recommendations) 

' which the staffincf committee made. „ 

3 • ' ^ 

The types of problems used were: 

V r ' ^ 

1. - disobedience / 

2. health. 7 

3 . emotionally disturbed 

4 4 mental Retardation 

5 . 'disrespect for teacher and' authority 

^. aggression towards other children . ' . 

7. excess absences 

8. habitually tardy . • , \ 

9. .lack of interest in school 

10. lacks ^fundamentals in academics^ 

11. unusually withdrawn 

12 . other " * ^ \ ^ ' * 

The types' of'.^^¥ecoirtjnendations used were:' 
See Ch\gp^^^*J^./ Ql^^^ppRE: 



. — 





1, parent/ solve 

2, administration solve 

3, reqvfest for psychologic^T 
-^4. ERA (Early Remediation Appro^h: special* 

social adjustment placement 

f. social adjustment {regjil^r) 
. refe^r to court for par.^r^^' 
7* refet to court :. prosecii^'^ 

8 . nurse . 2j* - • 

9. socia^l^^^rker - \ ^ 
10. chaag^^^ classroorti 
KL.. trans^^ro another s9hooi ^ 
12. discipline the child - / 
13..^gB§P^er solve 





y;^o,ol 
^ itts 





ce- officer 



The use*;wp^p:h. has been 9te^e of these respons 
teachers and adSk^istr'ators, is* as follows t 

1. The overall ^^^^^^es of the* numerical re^'bnses 

teacKers^^SSWli^^^^i^i'^trators were^ analyzed ^^^^^^^^ 



j^ajentation 




2 \ 'The opii^^^^^^^^acher^ and administrkto 
then coi^^pj^^^^^raing^ the degree , of 
as' relat^^to ^^1cind:VQ£ p'roblem th 
attempted to be solved. v- 



cas^s. of ' ea^h 
^^eel that the ' ^^ 




)blem did 
more positive? 
^any cases did, Sc^^iiTStrators?, In how 
^^^^^"many ^pje6 tdid- administrators arid teachers agree 
on ,th^'degre^ of gpaitiv^'^. effect? 





A small' minority of teachers, submitted more than c5ne? 
case. For these few responses since the. teacher response 
sheet was an average response / the following' steps were 
taken to adjust these average ratings , using .the variation 
indicated by the administrator's responses: 
a. P^or the multiple • cases submitted by 'a single teacher / 
the administrator's responses for each of the cases 



were averaged. 

For each of these cases / 



the administrator's 



c . 

d', 



variation from the average (plus or minus points from 
average) was used to adjui^t the teacher's average. 
If a teacher already had 5/ nothihg could be addeJd. 
If a teacher already had Iv nothing could be subtracted. 
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'''*^?#S]K^y^^?:b^ of problem that had the highest 



^S^^^.' agjireenrer^t 6f/te administratora regard-- 

• '"'^^'jr^i^ng "^bove average positive* effects of . staff ings , 
% txi analysis was'Aade of the total responses 
accQrdi^xg t3o .senools . 



c. FoT.t-^he 6^yB& Qfi-'problem that had the highest . 
\ agt'^ine^'S^^^ teachers and administrators regard- 

irig*lSbl6w average effects of staff ings an analysis 
was made of the total responses according to • ^ 
r schools. \ 

.3. The same procedure* as in number 2 above was followed 
relating degree of implementation to the type of - 
recommendation . 



* 4. Conclusions were 'drawn reg^r'ding the extent of 
h^S^* ' '* ' -^'^i^ " impl^ementation as perceived by teachers and as 



perceived by administrators, and regarding the kinds 
of problems and kinds of rjecdlmnendations which 
seemed to have high degree of implementation. 



Analysis of Tallies of Overall Numerical Responses 
of Teachers andl AdmiruTstrators ' » 



The teachers and administrators gave numerical 

responses to indicate the degree of their satisf section - 

with the^implementation of the recommendations of the 

staff irfg committees. The administrators responded to 
^ 

172 cases which werd referred; 147 teachers responded; 

*^ 

S^e'of the teachers had referred more than one case; 

J 

each of these t|feachers that had referred more than one 
case gave merely an average response covering all of ' 
the cases which the teacher .had submitted. The present 
^analysis may best be thought of as an analysis of 
average opinions of teachers and administratolrs • A' 



• 4 
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response of 5 indicated a high degree o&.satlsf ac^tion 
with implemen-Cation? a response pf 3/'a neutral decree; 
a- response bf 1, strong dissatisfaction J . 

On the^overali cases, 53% of the teachers, indicated 
an above-neutral degree of .satisfaction; 50% abbve-neutral 
satisfaction was indicated by ' administrators . More 
teachers (315) were neutral .than the percentage of * 

neutrality (25%) indicated by .the administrators. Fewer ^ 

i ' ' ' ^ 

teachers (16%) were^lcti^satisfred than the percentage- 

of dissatisfaction iiidicated by* the administrators (24%) . 

Separating the teachers according to y^ar of 
experience, the highest percentage (55%) of satisfaction 
was evidenped _by teachers- ^ith six -years or more of ^ 
experience (administrators were s^isfied with 79% of 
these cases submitted by teachers with* six or more" years 
of experience) ; the next highest percentage (54%) was 
perceived by^the teachers- with .three to five years\pf 
teaching experience *(the administrators wfere satisfied 
with 71% of ' these casJpi ; lastly , 46% of the teachisfs ^ 
with 0-2 ye.ars were satisfied (the administrators were 
satisfied with 41% of these cases). Wi*th the same trend, 
dissatisf action with implementation was greatest (36%^) 
by teachers with 0-2 years of experience (with 28% o£ 



this^ grpup'^by^adminisferators} . Dissatisfaction was les"s 
with> teachers with more experiencej: » 9% of teachers with 
3-5 years (21% by administrators.) and 13% by teachers wit 
more than six years; (23;% by administrators). 



A trend by schools is also to be notjed: 



a. School 5 which has only 4 Responding 
teachers with less trian .6 y.eafs o^ 
experience has the highest 'degree of/ 
satisfaction by the teachgrs (74%). and the 
administrator (7jO%) . . ' ' . ■ , 

School 8 which has the highest ntimber of/ 
\ teachers; with less than 6 ye^rs 

experience has" the lowest degree of' 
satisfaction by teachera^and the thiird 
lowest degree of satisfaction by. the 
^administrator: ' , \ " • 

S^chool 9 which has ^ the highest vnumbar" 
of referrals has the second highest^ 
degree of teacher o satisfaction , (67%) and* ' 
, the sefcond 'highest^ degree " of administrator 
satisf acti6n' (69%) ♦ This school K^d ^4%^' 
of its responses, .from the teaLch^rs with 0 
or more years, of experience;* school 5 
mentioned, in ""a." above had. -84% of , its 
-responses fr6m .teachers with 6. years or ♦ 
more experience. . , 



■ f 



To what extent v/ere' the recoirnneridations implemented 
(question' #4 on teacher tesponsd sheet)? 
Teacher responses are given in percentages of group 
(either^ total -group of teachers pf , a single school, or 
of a .particular years-of -expemehce group, or grand * . 
total group of teachers of all'^gtv^ sghools) • 

/ ■ . 

strong • 



schools 



teachers 
with 0-2 
years 



teachers 
with 3-5 
^ ' years 



teachers 
with 6 
or.nmore 



years 



Grand 
total ' . 
group cJf 
teachers 



yes. 
5 



'#5 
#6 

#7 • 

#8 - „ 
#9 ' 
Total 

#5 

#7 ' 
#8 • - 
#9 

Total 

#5, 

#6 

#7^ 

#8 

#.9'^ 

Total 



(1) 

(9)- 22 



'(14) 
\^) 50 
{2*8)'14 . 

(3) 

(4) '50. 

(5) ^0„ 

(14) 7 
(16) 2S. 
(42)19 

(22)32 

(15) 27 
(11)9 

•(14)14 

(16) 50 
(78)^28 



#5 -,(27)26'' , 
#6 • • -(26)^3 
#7 (16)13 
#8 (42.) 7 . 
#9 (36)391 
lfotal(147)23^ • 



56 



22 



;ieutral 

■3' : 
100 T '"' 

22 



22 

42 



strong 
ijo • 
1 



14 



25 


^5 


1 






32- 


' 18 


li 


7 




100 




* 0 






'25 


25. 








40.- 


. 40 










" 72 


. 14 


7. " 




56 


' 13 ',' 


6 ' 


2 ' ' 


* 0 


35 . 


37 


7 




45 • 


14 ' . 








27 


, 27 . 


6 


13 ■ 




46 


• 27 


■ 9 . 


9 ■ ' 0 ' 




14 


50 




'22 . : 






50 








21 


32 ■> 


5 ■ 

* * 


.8 \- 




48 


19 


7 


- .i 




X3 8 


.19 


12 


■ 8,. 




44' 


- 31 


6 


6 ' 




12 . 


. 48 


19 


14-., 




28 


- 31 > ■ 


-' 2 






30 


31 " 

V 


,10 ■ 


' 6 .: ^ 








f 

























^Size of group population is given in parenthesis: 



f * 
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TABLE VIr2 

Exigent to Which Administrator Is Thus Far S'atisfa-ed . 
with Implementation (#3 on , administrator 's response 
sheet for teacher referrals) . — ' . 

schools very . . not ♦ 

. • . ' • sa'tis- . • ; ' s^tis. 

. fied ■ ' - ' fi6A< 

5 4 , 3 . .2' • , 1 / 

referrals' #5 (1) .( - 100 . , ' „" 

from #6 (9) • - 22 ' , 11 33 . -34 ' 

teachers #7, (2) ... 100 

with 0-i #8 , .(11) 36\ 9 46 9 • ^ 

years, #9 (9) ^-11 \ 45 22 11 11 



Total (32) 1^,1 25 31 ' 16 12 



referrals #5 (5) 40 . • 20 40^*, ,^ 

fpom • #6 (2) ' 100 ■ . 4 . > 

teachers #7 (3) ' 33^ • 67 

with 3-5 #8 (^) / ■■ I7i. ..66 ^17 . ' - - 

years #,9 (1.3) 8- -38- • .31. ' :;-?3- / 

■ • Total (29) 10 31' 3'8 . 21r • , 

- . . ■ ' *' ^ ' . ' ' ■• 

referrals #5" (21) -33 ! 38* 14' s' , l',..;/-IO 

from #6 (13). 15 15 - ' 8/ ^23 ' • . 3? . 

teachers ^#7 (16) 25. o56 '--,19 - 

with 6 ■ #8 (18) 11- 6 •50- 33,?^ , . -J 

or more #9 (44) 31 At . ■ 1 " '-T. • \T^. 

yeafs -Total (llZ) 22. 33, 22^ * ^4. .,.j9', 

■' ' -1^' '. • f .' " ' 

referrals -'#5 (26) 3-5 - 35 .. «.12J''- S.; -'. .15 

from.' #6 ' (-24) 8 ... 25 • S - 25, ..34- 

total - #7 - (.21) V2-4' vr;..%2. . 1.4. >. I ^ ' 

■group of #8. •(35), 17; .-^ '..'52. . -22 . •., - 

'teachers. #9. . . (66) " . 24''- ' 45?- 14. - II .-6 

. "'.Total'; (17,2). 19 .31 - ' '26 ..V ; 15. . 9 

° ■ . ' , • ^ 

i . fr \. •' 



NuiT}ber of teacher referrals is'gi^^en in parenthesis • ^ 



2 . Comparison of Satisfactions i 6f Teachers and ^ 
Administrators Regarding Implemention As 
Related - to Types of Problems ' ^ . 

A. tflhile there a close similarity between 

the total niHiber of 'times that teachers were 
higher in their opinion (33%) and %he total • 
number of times administrators' were higher 
(31%) and the total number of times there ♦ 
* was agreement (35%) , the percentage *^of 'times 

•there was agreement is significan€ because 
of the fact that there were fewer c'ells 
• (1,1: 2,2; 3,3; 4,4; 5,5) possible fo'r ' 
.agr^Sneiitthan for the other two categories 
(which haSnrO-p^ssible cells each) . 

Certain pro blems-Jwdre' de^lt with a * . , 
great majiy more times *than others as ^hown ^ 
♦ in the following chart: 

- " Numbpr of 

. Problem • Times Dealt with 

^ 1) lacks fundajnentals in academics .60 

2.) aggression towards other , » 

children ^ , 54 

3) lack of interest in school - 51 . 

4) disrespect for teachers and 

authority * 40 . • 

5 ) disobedience .37 

The two problems with the two highest Aumber 

of referrals had the highest agreement 

between teachers and, administrators (24 times). 

The number of cases for teachers ratijig 

higher than administrators / -administrators . 

gating ,higher than teachers, and administrators 

agreeing with teachers Were quite similar. 

Many response sheets had multiple problems 
so that the number of problems indicated is 

^ I . • ' 

•the cells of the first quadrant of Cartesian coordi- 
nates were used in "plotting the administrator and 
teacher ratings for dach case. ' The administrator 
ratings (1 to 5) were along the abscissa and the 
teacher ratings (1 to 5) were along the ordinate. 



greater than the Hfitamber of response sheets. 
In terms of the actual number of response 
"sheetsv the number of problems ' (submitted 
by teachers' of 3-5 years experience) for 
which the teachers with 3w5 years of' experi- 
ence expressed greater satisfactibn with 
implementation than adminis^ators' was 119%' 
of the number of response sheets. Using the 
same comparison (number* of problems as a 
percent of the number response sheets) / . 
administrators ^pressed ^'highest satisfaqtion 
(82%) with problems submitted by teachers^ 
with more than 6 years experience and only 
42% with 3-5. At the, same time there, were; 
many more problems submitted by teachers with 
more than* 6 years o£ experience who -designa- 
ted higher satisfaction (73 problems) than 
the 3-5 teachers- (3i problems)-. Yet, in 
these (jas^s for the tea'cjiers ,with more than . 
6 years experience, the administrator 
was better satisfied (82%) t^ari the teachers 
(7i%) , using the same oompajtfison (number of 
problems as- a percent of number of, response 
sheets) . • . . ^ -^r 

: ^ ■ ^ ' ■ . \ 
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TABLE VI -3 



Comparis6rt':^£' 5afei,:^raG£i6ns , of Te'acher s and . Administrators 
Regarding Impleraentatio^ as Relatgd. to Types of Probl^s ,^ 



Number^ 

of Problenis 



Number 
of Pi 



jlems 



Number i 
of Problems 



with Higher ^ ; witlB^OThgr with 



Positive 
Teacher 
Re^^onsGS 



Pes 

Adm i nTs t r a t o r, 
Response 



Agreement 



Problems'^ 
1 



2 

3 
- 4 

5 
^6 

7 

r 

9. 

lo" 
ii. 



12 

Numbej: 
Ref rls. 

% of 

"Kefrls. , 
Txdblems 
% of ' ^ 



. 1 
1- 

# 

1 
2\ 
1 



3 
2 
2 
2 
3 
3 

s 

r 

7 
5 



6 + 


T » 0-2 


3-5 


6i- 


T 0- 


7 • 


11 1 


1 


8"' •' 


10 3 


3 • 


6 1 


r 


' 6 


,8 


3 


5 ' 




3 


3 


2 


* 




1 


r 


11 




l' 


8 


9' 4 


8 


12 1 


1 - 


16- 


18 6' 


2 


5 1 ■ 


1 




6 ■ 2 


5 


7 




K 


1 


8 


17 . ' 


2 


15 

1 


17 ■ 4 


13 


21 1 


.2 ' 


12 


15 2 


2 


2 '■ ' 




9.- 




9 • 


12 2 


1 • 


8 


11 




15^ '31, 73 ^119 7^ 
2?. 2 '6 ,103 

$A 119' 11. 75 25 

^ 33 • * 



11 .84 112-,24 13 



'5 7' 30 
58 125 '356 



42 82 71 85 -^^50 ' ':*85 79 



. 31 



'35. 



-^Problems are described in, 




^ 

apter III. 



;rype-of Problem .Having Highest - Satisfaction by 
'Bot^h Teacrhers ^nd ^Administrators' (ratings 
above 3 by both teachers* and administrators) 

- . TUe problem having the highest degree of * 
* satisfaction for implementation was "lacks 
.fundamentals in academics" (21 cases) and the 
next highest wa^ "disobedience" (iS/gases)- In 
the case of thi^ problem, "lacks fundamentals 
in a'cadefaics" / the total responses' of ' higher ' 
rating.tby teachers (26) was higher than the 
total responses by higher rating by administrator?' 
'(15);'thkse total ^spon^e^ iriclude the 
respdnsek in which the^ rating^, of teacher " . ^ ^ 
and/(or administrator, were not above ^3^. Two of- > 
the. schools ilahfiied x and z)"^. had significantly ■ 
higher numbers of teachers better satisfied 
than administjrators (school x/ 10 to 5; school z, 
9^'to. 4) . School X also had ^ large - number of ^ 
cases of agreement^ in decree of satisfaction of 
' teachers' and ..administrators (13 ' -causes ) . ' . • . ' 



In qrder to preserve, the anonyiffity 'of ' the f iye_^^schools 
the schools hav.e*^he"re been re-order6d and assigned 
alphabet designations. ' • ' 
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Number of Times Implementation^ for Solvi^ Problems 
Had Ratings above Neutral hy Both Teacheryg and . ' , 
Administrators ^ ' 

Problem^ 0-2^ 3-5 6+ . Total " . 

' 1 . ^ - 3 • ' 2 • 13 ' 18 " 

2, . • .1 4.5 . ■ ■ 

3 * ' ■ • 4 -4 • ' . 

4 •• .1 - ■■ ■ 2 • 3 • ; - ■ 

'5 2 1 . • 10 13 ^ ' 

6 - "3/2 12 17 

•7-. ' i ■ 2 3 6 . ^ 

8 - 1 1 - , 

■ 9 ' ■< ' 2..'' 5 6 : , l3 

10 ■ It '• • >M r 16 •• 21 

11 ' 1 3 4 

12 .1 2 8 - . 11 - - 

• ¥^ ^ . . - 

. • . • _ TABLE VI-5 

Analysis of Response^, for Implementations for "Lacks 
FundaiTientals in Academics" , f 

L Teacher . Administrator ; Agreement 



7 ' .1 


'Higher 




Higher. " 




















3i=;5 






(/2~3-5 6+ 








0-2^ 


3-^5 


6 + 


T 0-2 


6'ff 


T ■ 


< 


T • 




: V ' 
W 


2 • 


/ . 


1 
1 


1 

3 1 - 


1 


3 
1 


3 

3 - 


1 " 5 
1 


: 1 • 




X. 


1 


4 


5 


10' 


1 


.4 


■5 


1-^4.8 


13 


* 


y 




'3 


3 




3" 


3 


.1 .3 






z . _ 


3 


.1 


5. 


9 




~4 ^ 


.4 








• fotal. ^ 








26' . 






1^ 




24 


"V. ■ 



, Prol^ms .are described ^n Ch^apter III. 
^Oy^ 3-5., and 6+ refer to years of teaching experience. 

\Jri order to^preserve the anonymity* of . the five Schools; 
the* schools^ Ij^ve here' bee\ re-ordered* and assigned 
* . alphabet designations. \ 



4- 




3 



c> Type o£ 'Problem Having Highest^Agreern€^.ri^;Ln^ 
aelovy^lNeutral Opinion Regarding in nfeffilt^ ation 
(ra^iTigs, below. 3 by bo-th teacherj*^ 
^administrators) ' ^ 

The -problem having||ibe highest agr§^?^Gt ;-^n' . , • 
-b§k>w--ii'eutral opin;ion,.v/as "aggression tovferQs 
' other childf^en" (with- 6* 'cas|^J-. Second |S,ghest - \ 

was "lack of interest in s|gol" (with ,5. ■ cases)^. 
• In the case of "aggres^sioo^pw^argts othe^^^^.i - ^^"' /^ 

Gjhildren" fewer teachers haMresponses hi^er ./-y \ 
tKari administrators (U) ■ than admirii^tra^^cTrs had 
^responses higher than^ teachers (18) ;^ almo§£ all * r 

^. \n" the latter cat.egory were; concerning ca^'s - 
* ' subjnitt^ by teachers with six yeao^s or m^^ie; of . ^ 
' experience. There ^ere- 24 cases ;Of/agre^eiit ♦ 
between teacher^ and adminisa:rators . ^: ^t^':\ 

. ^ - w ' . ' * . • 

^ ri-. .... ^ , \ ' 



i 



A. 




^ .at^ the be'g±nrting.''Of ttiis , , 

.t;o. thbse cases ;i/ri'whi9ii: i^Qt^ 
ratbr g^ve,' a ratS^ng ;lo.v?^ .ti'Harv 
r^^^^^t^p i.«a.er' .to ' all/6f ;the. ;^ase? v^hich. 
gave, k'hi'ghe^ rating' 'tftan- ^^dmini^^^^ 



table' VI -6 



-•«l^umber of Times "Implementations for. .Solving Problems 
Had Ratings Below Neutra^l^ Both*Teachers and 
Adraini-striators 



Problem^ 
1 / ' 

3 ; 
4- 

5 • 

6 

7 ' 

8 

9 
10 
11 
12 - 



0-2' 



2 

4 

1 

2 

1. 

1 



1 




3-5 



3 
2 
•1 
1 
2 
1 

4 
3 
1 
3 



Total 
3 .- 
>3 

2 . ■ 
1 

3 ' ' 
6" 

2 - 
2 

5 ■ 

4 

I 
4" 



TABLE VI-7 • • ^ • 

Analysis of Responses or Implementations for 
"Aggression Towards- Other Childreri"^ ^ 

School^ 



V 

w 

X 

Y 



Teacher 
Higher' 

0-2? 3-5 6+ 

3 

1 



.2 



1 
•3 -■ 
1 



Administrator 
Hi^r^er ' 

T 0z2 3-5 6+'_T 

3 .''44 

• 1 5 6 

2 . 1-3 4 

3 . ' . . 3 3 
5 11' 



Agreement 



0-2 3-5 6+ T 



,2 



4" 



3 • ^ 

3 4 

4 7 
2 2 
■4 8 
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■'■Problems arje 'def orilbQd^/jirt Chapter III. '^'-'^ ^ 

^0-2/ 5-5/'an,<3;^6> re:^^ of teaching w.experi ejice . 

•^In orde^' t?oi*pre^j&r^^ the five schools'^ < 

the schoi).l's ' " -...--^..•-j^-. --..*^* .-^^^^^^^ -3 ^ .4 

alphabet; c 




Comparison of Satisfaction . of Teachers and ^ ♦ 
Administrators Regarding Implementation As > - 
Relate'd to Types of RecommendatiQrT • ' 

a\ There, is some similarity between the degree 
/ of agreement between Jbhe niimber of times ,^ 
teachers had higher satisfaction (23%) >- 
administrators had higher . satisfaction (38%), 
and teachers and' administrators- agreed (29%);^ . 
at the same time a small plurality exists • 
for adii\inistr,atbrs. , • * . 

Certain recommendations were dealt with 
a great many more '.times than others as shown 
in the following chart: * . . 

Recommendation. " ♦ , • Number of , .| 

. ^- Times Dealt 
* " S^ith 

1) ' teaclier solve'-. ' 56 " 

2) .'request for "psychological. • 41 '^J \ 

3) social woifker » - ,31 

4) change in claiisroom 29 

The recommendation w^th the highest niimber of 
times dealt with hap an almost ^qual number .of 
iiigher,^ teacher .responses •• (20) , higher administra- 
tor responses , (19) , and agreement responses (17). 

* Yet thte recommendation with the second- highest 
number of times de.alt with has a decidedly low^ 

" number' of agreements (4) with fairly s^cbres for 
teacher higher (21) aad administrator higher . 

(16) .• There is a decided plurality, of teachexs. 
• having higher ratings (14) in contrast, to 

administrators (6') for the third typ^ -df 

recommendation dealt witl^-'ll cases ^where . 

administrators .arid .^teachers '^gree.' ..For the .• . 

recommendation dealt ^^ith^Oie . fourth highest 

number of times there w^s a, fairly equal distn- 
- bution between -teacher higher (9), and ^ • •. 

administrator higher. (11). and agreement (9). . 

■''-■* ^ ■ ' ■ '•' . \- ' . . - 
i^any response phe^ts .had multiprfe- • 
recommendations so^ tfee numtJer re^ionanejid^tions 
indicated is gr^eate?r than the* numbea<-::;pf; response 

• sheets. Using/the number of reconidii'eridatio.p_s as ,■ 
/a percent of riumber.of ref^errals / -a greater • percent 

showed teach^i: higher, (71%-) thap radmirii^trator 



higher (63%) or agreement (57%). The , 
administrators were better satisfied with . 
implementation of recommendations 'fpr cases of 
teacrfiers with six years or more experience * . 
{7^) in -contras€ to 54% for 0-2, and 30% for 
3-5, yet the 0-2 teachers I (86%) and 3-5 teachers 
(77%) were better satisfied, than the six-plus 
teachers (66%) . • 



TABLE VI-8 . ' . 

* * * ' 

^Comparison of Satisfactions of Teachprs And Administr^^torS' 

Regarding Implementation as Rela^ted to Types ot 

Recommendations. * , - ^' - . ♦ 



"Number 
of Problems 
*with Higher 
Positive 
'Teacher [ 
Responses ./ 



Number 
of Problems 
with Higher - 
Positive 
-Administrator 
Response 



•Number 
of Problen^s 
with . ' . 
Agireement 



-GranA 



* V 



4 
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3-5 


6+ 


T 0-2 
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k o 1 rr 
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2 
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6_ 


8 
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3 


11 
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5' 
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9. 1 . . 
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29 ■ 
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■r~ i — 
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3 ; 
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5 " 
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10 


13 


. 2 


> ■ ■ 

1 - 


14: 




^-21/ " 
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;i-9 


7 




a; 


17 




14 






'i 1 


1 


2 


l' 


"i 


2 


■ a. 


7 - . 



- 15 

• Total 
'Number 
"yef rls 
"% of 
' Ref .ris, 
%'.QfV:' .! 



•■4' 



10 18 1 



i 13»r i4' 2 ■ 2 ' 6 10 -42: r 
8 77 100 17 -ie 58, 91. 303 



24 ,20 68^ 112. 1.5 

28 26 i03 ' • . , ■ • . 

86 77"'.: 66. • 71 5-4 30 74' 63 61 62 



56 57 



b. Type of Recommendation having Highest Satis- 
faction by Bath Teachers and Administrators 
(ratings aboVe 3jby both teachers and ' " 

^administrators) ^ 

The xecommendation having the 'highest: degree 
-of » satisfaction for implementation was "teacher 
solve" (23, cases)* -The^ next highest was "change 
in' classroom" (12 .cases) • .In, the case oJ^ 
"teachir solve", there was a fajLrly equal 
distrimtion between teacher ^higher (19 cases) / 
administrator higher, (17 cases) and agreement 
(17 cases)* It is interesting'' thrat the admini- * 
strator of school x-*- was largely responsible 
— 'for bringing up "the "Administrator higher" total 
* (with 10 cases from school xHand the "agreement 
higher" (wi^ 9" cases from school x) . 



1^ 



In order' to pr>eserve the anonymity of'tthe five schools 
the schools have 'Jiere been re-ordered and as^signed^ ^ 



'alphabet desigijiatioiiis. 



i 



TABLE- Vl-9 • * — ■ ■ 

Number of 'Times' Implementations of Recommendations Had. - 
Ratings above Neutral by Both Teachers and Adminxstr.ators 

Recommendations^ 0-2 2' 3-5 . 6+ 



1" . • ■ . 

2 - .1; 

3 . • . .1 
4 

> 5 

T- 

8 , 

9 /I 

10 r .2 

11 . ■ ■ 
li • , 1> 

13 y 5- 

14 1 

15. , 



3-5 . 


6 + 
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5 


6 * 
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4 


6 




T 
X 




11 
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1 

JL 
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■ 8 ^ 
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7 


11 • - 






10 


1.2 „ 


• 


2 ■ 


5 


• 7 




1' - 


1 


s- J. 




^3 r 


15 


■ 23 




1 


2 


4 




1 ■ ' 


8. 




1 


TABLE 


Vl-ltl 
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Analysis of Responses for Implementations ^f or "Teacher 
Solve " A ^ ^ — • ' \ ' 



School-^ 



Teacher 
Higher 

0-2^ 3-5 6+ 



V 

w 

X . 

y 



1 
1 



AcJministrator 
Higher 

0-2 3-5"k+ 

1 



Agifeemeivfe' 



2 
2 



2*< 5 



5 
1 



'5 
3 



1 1 
^ 1 

X 



T 


0-2 


3-5 


6+ 


T 


1 




1 




1 


2 




1 


1 


2 


11 


5 




4 


- 9 


4 


1 




2 


3 


.^3 


1 




.1 


2 



< 

■•■Recommendations are listed 'at the beginning of this chapter. 

2o-2, 3-^5., and 6+ refer' to years of teaching experience 

' * ^ ' ' ' . ' 

^in ord^ to preserye the anonymity of , the fiye schools* 

the schools have here' been jre-ordere'd and assigned ^ . 

alphabet designations.' .- ^ ., 



'Types of Recpmftiendations Having ^ the ^Highest Agreement 
in Below-Neutral t)piniori pegafding Implementatiphr ^ ^ 
jCratings helow 3 by both teachers and admiijistratprs) • 

The recommendation ^Having :the highest agreem^ni ♦ 
(4) in below neutral opinion was "request- for ' ^ 
psychological".' , In this cas.e the total "teacher j;' ^ - 
higher was 21, administrator higtier 15 and agreement 
4. Teachers of school x (9 cashes*) have a decidedly 
•larger number of more satigfi^d opinioj^is than the 
school X administrator (2, cases) , ptKer^wise teachp.r . * 
highe;: aad administrator higher grbups/are -fai-r.ly 
close° for the other '4 schools • , * 



7 



r 



It 



^ 

4 



'93 - ' 

1 • » / 



• . - . - - • ; , ► /TABLE VI-11 

' • ■ t ■ ., ' ■ 

Number of Times Impleilaentat.ions f or -Reconunendatio^is 
Md Ratings belo^ Neutral by Both Teachers and- 
Administrators ' * . 

Recommendations ^ 0,-]2^ ,3-5 6+ %5taa! 

1 . • ■ . /: '■ / ' 3-"'-'~ 3 

2 . / ; . . ■ ' 3 ■ .3 
,3 • /l » 1 2- 4 
•4 ^ . , - 7 ^- . 2^ 2 . 

5 ' • / ' 

6 ■ ■ • . - ■ ■ /' ■ 
.7 ' ' - 

8. • ■ . 1 • • 1 

9 • 2 2 .4 

10 . •33- 

11 - 1 ,.1*^2 

12 - 1 2 3. 
'13 • 

14 

15 3 1 4 • ■ 8> - 



t • ' -TABLE VI -12 ^ ' ' 

Analysis .of Responses for . Implementations for J'request 
for psychological" * ' ' - " 



School^ 


■ ■ Teacher 






Administrator 


Agreement 






Higher 






Higher 




* 






"o-2 3-5 


.6+ 


•T . 


0-2 3-5 6^ 


T 


.0-2 3-5 6f 


T 


\y 




2 




. 2 


2 








■ 1 ■ 


1 . 


2 


1 1 -2 , 


4 


* ■ • 3 ' 


3 


X N • 


' . 1 3 


5 


9 \ 


2 * 


2' 


1 


1 




1 


2 , 


3 


4 


•4^ • 






z 


4 . 


1 


5 


\ ^ -3 


3 


* * 




Total ' 






21 




15 




4 


• 








4 


v 





1 ^ 

Recommendations are listed at the beginning of this chapter 



0-2, 3-5, and 6Hr refer to y^ears of aching* expei^ ten ce-. 

-11? order to preserve, the anonymity of the five schoqls , 
theysclap^ols' have here been re-ordered and assigned * 
al^abetv de.signations. - V 
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4. Summary • - * " 

a. Both" teachers and administrators appear to hav.e . ,^ - 
a positive attitude regarding, the- implementation of the 
recortffliendations -the staffingjrteetiijgs. • -53.% Of the - 

"'^ teachers of" the five . schools had; an above -neut^ei' degree ' x- - 

. ■ - - ' ' ■ • . , . 'I. 

< ^ of satisfaction; 50% of the responses of the" administra- . 
■ " •'-•/, ■ • * , ... 

tors were above -neutral . ^ Both teachers and a'dministra- ^ • - 

" tors have a low degree of dissatisfaction .with the , 
*• implementation of the recommendations of the staffing 
committees. - .-' i ' '' — 

* '* 

• b. There seems to • be a',.,direct correlation between 
- . year^ of "teaching exlperience and positive, outlook on 
implementation of- staffing. re coraih^datdons. This was 
shown in both -the total- responses" from • teachers of all . • . 
five schools , but also by _the tact that the school with 
the highest niimber of experienced teachers was the most * , 
satisfied. From all! five schools a higher percentage ' ■" 
' of exE»eriencea teaj^hers seemed better satisfied wil^the 
' ' implementation' than the percentage of the less experienced ^ 
teachers'. The present' researcher specul^s€es that this - 
' relationship' might be caused by many factors, amon^' whach 
•might be thiS following: ^ • .' '• ' ' ' ' . 

[ i)/More hig^y experienced teachers migh^^^^^^ 



C 
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to^ assist with the implementation so. that the actual ' 
.impIementatioVlnight indeed proceed mote favorably, 



2) , More highly - experienced teacher^, realizing the 
^. , .difficulties of implementation, might be more 



appreciative of whatever implementation is accom- 



plished . 



c. Furthermore: Administrators givfe*^, higher rating 

referrals b^ ex.- 



of satisfaction for* implementation of 
periericed teachers . ^ This , could 'be 6,jie 



npt only to thk 
fact thaC experienced teachers might' telp to^make the! ^ 
implementations/ more successful b^it 



aj^oj peijiaps to better 
(ijases. amer^-^lexto 



screening by Experienced l^eachers 'o 
staffing mee^^ings, and to implementation of 'recoinn^ndations 

. d. Dissatisf auction with impletnentatioii seems' greatest 
with the/ least^ experienced teachers, 

e: The., school with the highest number of referrals and 



st.af f ings (but n6t the highest number of experienced 
teacher s^ad, the 'second highest /f avorabie responses 
rejgai^ding implementation. This. perhaps indiektes that 
the hiah decree of * experience with referrals and sta^fings 
at thiVschool providec^ opportunity for deverop'ment of 
improved^ implementatic^n. " • ' * . - . 
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f . Comparison between opinions of teachers and admin- 
istrators show^ a remarkable balance: Ab(^ut one thilrd of 
the opinions showed complete agreement between teaqrhers 
and administrators regarding the degree of satisfaction 
concerning implementation (3?% as related to.type.s of 
problemp and 29% as related to recommendations) , . The 
cases where the tethers gave, higher satisfaction 
ratings wears about the same number- as ttih cases where " 
the administrators gave a higher rating." 

g. The problem most referred and with the highest de- 
gree dr satisfaction with both teachers and administrators 
regarding implementation was "lacks fundamentals in 
academics". More ' teachers were better satisfied with the 
implementation of this prpblem than were ^administrators , 
perhaps because j^he teachers were '^closer to the implehien- . 
tatipn of thi? problem than were administrators. 

h. The type of problem having -the- highest agreement^ 

■ ' / ' 

in bejow-neutral opinion regarding" implementation was 

i . * 

"aggression towards other , children" and the second highes*t 
was "lack of interest in school". This would' seem to 
indicate that these two types of problems might be 
especially difficult ones With which to^work. 
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i. The type 'bf recormnendation .having the highest, 
satisfaction by both teachers axid administrators with^ 
regards to iinplementa:^on was "teagher solve". The.^ • 
recommendation havii^g/ the second highest satisfaction , 
regarding its implementatiort was "change of classrooms". 



j. The type of reGommerida1||j|p having the highest- 

agreeinent- between teachers arid administrators v^i^th 

regards tQ below-^neutral opinion concerning implemeata- 

tioa Was "reqiie^^t 'fc)r psych6l6gical"/ This perhaps' 

reflects. the fact .thaf-'.there are often long waiting lists 

for psychological examinations "^to- be ^conducted and also 

' ' ' ' ' * ' - • 

long., waits for the reports .to be typed after* the 

ex^nriinations are qbmplete'd.- The'n too, during the period 

ot. this, stutty^ there, was - not enojagh time, for many of the 

psychologists' recommendations to- be "implemented. . ,f 

k. 'Variation was shown between schools ,in, teacher 

xespons'e and in administrative style.' The School wij:h 

' c' ' ' • ' ' 

the .highest number of experienced tea^ihers gave the 

highest positive response regarcifng implementation. The 

school with the .most inexperienced gave the lowest. The 

school with the most referral cases gave the secohd 

highest positive response. One /administrator is noted , % 

to have given extremely positive response regarding 
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^teacher ?soLve" in contrast both to ' the t^e^chers .and 



to the other aSftiinistrators. 
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CHAPTER VII 



RESULTS' ON SjUDENTS 



"I 

'4. 



The. following analysis of the; results of the. 
staffing procedures upon the- students is based upon 
response items contained in the response sheets for 
te'achers''- and response items contained in the response 
sheets for administrators.^ 

Nion^rical responses (5 being a' strong "yes"; 1 

being a strong "no"; 4,3,2 being intefmeqiate responses; 

3 being "neutral") wer-e given by *the teachar^to four 

questions. Provision^ was made.for open-ended comments 

in the for^ of responses to^ questions related to three 

of the foUr numerical questions: 

s ^ 1. Have the staff wigs been of benefit t(^ 
/ those pupils referred? . 

5 4 3 2 1 

Ih what way (s) ? . 

How can the meetings become more beneficial 
to t^e pupils? ' 

— ' • ■ / ■ . 



-m . 
.a 

4 

-■ n ■ 

4 



ee Appendix A and Chapter IX* 



i 



3e^ Appendix E |and Chapter VIII. 
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> '^4-;2.v>As^'^ r'ej^S^t *d the tecoramenda- 

^^.V: trt^^-^^u -u.:^^^ the 



•^^'1 V ^vtrohs- h^s there "been improyemexi^ ^in 



1^ 



3'^^^^jl:he rq£^rr:^ng teacher ' did^i^pja find the 
; ^^^imnehdations to beneficial? ^ 



.. . Tp; tl^ child? 
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To theA.Glass? 
In what way;^?; 



How can the recommendations be made ..tp be 
more beneficial? , * ^ ' 



' Numerical responses to the following question were 
.given. by each administrator for . each of" the cases handled 
In his seliQblvt>;y^ staffing >Wet,xn^sX 



1 . rpositiVe. . 



'addition , eadh. ^dmiriisi^rat^r^^^^^ "fpr''. o^^dH'. 'of - 'tft&sje' ' cases;^ ;'■ 




• and also categoriz^^d the type or 
whib'h' the '.staff ing coimnitte'4' maqk..*: .- 



:|types'.of r4<?6iTmi^i^^ 



.V 



The types, ;Q,f problems used were: 



:'V1 
^ 2 
.3 

7 
8 
9 
10 
11 
12 



.fai^,%edien6e ' / 

. ^ Wi'th 

. ;^6*tionally disturbed 
. mental retardation 

» . disrespect for teacher, and authority 

, aggression , towards other children 

. excess absences 

. habitually tardy • 

..lack* of interest in* school 

. lacks fundamentals in academics 

. unusualj!y withdrawn 

. others . « 



The types of recommendations'^' used we're: 




parent solve 
administration solve 
request 'for psychological* 
ERA (Early 'Remediation Approach: special 
social adjustment placemeHt) 

5. social adjustment (;?^ular) * - • . 

6. refer to court f6r parental * school 

7. refer to court: . prosecu^ parent 

8. nurse ■ * 
9'. social work'er 

10. change in classroom 
1. transfer to another school 
. discipline the child 

13. teacher solve . 

14. attendance officer . 

15 . other . , , " ■ 



The use 'which has .been jnade o£ these tes'ponsBs of 
eachers and administrators is .as follows: 

1.. The overall 'taiiie's.of the nujnpferical responses, of the 
^ teachers >and 'adi&xnistr^tors w^e analyzed. 



2\ In conjunction with these tallies J an analysis was 
made of the open-ended responses-, ^ 

3* The opinions of teachers^ aiid administrators were then 
compared regarding ttae degree of positive effect upon 
each child as related to the kind of problem that was 
attempted to be solved, 

' ia. In how many cases pf' each type of problem did 
^ teachers feel, that the effect'was more' positive?. «^ - 
In how m^ny c^ses^did administrators? In how 
' many cases did administrators and teachers agree • 
Non the degree pf positive effect? * ' 

h. Fpr thel type pf ;pr6f)I&a;^that ,)iad the' highest amount 
of teachers ^ and' "administrators" regarding above 
average positive effects^of staffings, an ' an'alysis 
was made bf-the toial responses according to schools 

c. For th^^type of probiejn that *had the- highest agree- 
ment of teachers and' administrators regarding- 
below average effects- of staff ings an analysis was 

, ■ made of the total responses according 't:o« schopls., 

4. The same, procedure as in number 3 above was followed 
relating effects to the type "of recommendations, 

5. Conclusions were drawn regardino^the general effex^t 
of the staff ings upon the children and regarding the 
kinds of problems and kind's of /recommendations which 
might be especially suited to jbhe staffing procedures, 

1 . Analysis of the Overall Tallies of^ the Numerical 
Responses of " Tlie "Teachers and ; Administrators 



/ 



a* The overall administrators responses to the. question 
, ^'Effect on the stjWent thu^ far?" showed 35% above , 
neuttal, 34% neupral, and 31% below neutral*. SchodKf 
9 aditiinistr^^wMP^ with the highest number of teacher |' 
referrals, gave 49% ratings above neutral; school |5 | 



/ 



^A small minority of teachers subiritted more than, one 
case. For. these few responses, since the teacher response 
sheet was an average respbjise^ the following steps werje , 
taken to adjust these average ratings using the variation 
indicated by the administrator's responses: ' 
^) For the multiple case^ su]t)mittjed by a single teacher,' 
'the administrator's rei^ponses yf or each of the cases y';^ 
was averaged. . .^2 

'b)*For each of * these cases, the^dministrator's variation 
from the average (plus or minus points from average)[^; 
" was "usQ^ to adjust the teacHer 's- ave/rage. 
c) If a teacher 'already had 5 or.l, nothing could be. 
. added or subtracted/, ' 



administrator with the highest number of .6-plus 
teachers had the second highest' number of rating's 
above- neutral (31%)*. School 7 administrator with, 
the lowest number pf case^ -had the "highest number 
of neutral ratings (62%) . . , 

■ , TABlS-rVlI-1 ; •.■ " ; ^ 

^Effect^on^ Student Thus " fair (question #4 oVi adiflij^j^st^ 
response, sheet' for teacher- referrals)? Respohses^r^ 
given in ^percentages c?f the number of teache^ referr-ars 
of the teacher group involved. 



schools-^ 



teachers 
with Ot2 
years. 



teachers 
with 3-5 
years 



. teachers 
with 6 
or more 
years 



grand 
total • 
group of 
teachers 



.(!•) 
(9) 
(2) 

rii) 

#9 , (9) 
Tota«l-><3 2)' 



#5; 

#6 . 

#7 

#8 



if3 

#7- , 

#8 

#9 

"Total 

#5 
#6 
#7 

#9 

Total 
#5 

#6 - 
#7 
^8 . 



'AS). . 

(2) 
•(3) 
(6) 
(13) 
(29) 

(20) 
(13) 
(16) 
. (18) 
C45) 
(112) 

(26)- 
(24) 
(21) 
(3'5) 
(67) 



strong 



neutral 



Total (173) 10 



yes . ^ 








5 


4 ' . 


3 • 


2 




100 








11 


11 


33 






100 


y 


27 


9. 


55 


11 


33' 


22 ' 


11 


13.. . 


19 


34' 


>i5 


V 

t, , ^ 






., 40"' 




50 ■ 


■ 50 






33 


67 






33 ■ 


50 


• 17 


r 


31 • 


38^- 


31 




28 


3 8 


• • 24 




' 30 


■' 40 


20 




23 


15 


, 46 




25 


56 


1^ 


11 


6 


, 44 


39 


22 


33 


20 


11 


12 


26 


• 32 


22 


4 ■• 


27 ' 


; 31 


• 23 




21 


' 17 


18 




24 • 


\ 62 


14 


14 


12 


49 


25 


16 


33 


'24 


15 


10 


25 


1 :34 


21- 



,fetrong 

no 

1 



45 

23 
19 

60 



10 

5 ■ 
16 



8 

15" 
•25: 



12 
10 



■"■Sizfe of group population is ^iVen in parenthesis 



86 



b*,The tallies of teacher responses ^ overlap* Th^ 
questions to. which the responses were ma^e are 
abbreviated as fo'llows: - • ' 



- ) 



1/ 



XT' ' Have 
' st^ffirxgB"'- . 
^ \. beeh\>f . 

,^jbeo;e-€i.t' to' 
""those ^ ^ 
'stu^ent^ • 



2) As a - . 
resu'yi^ of 
the 

implementation 
of the ~- • 

rec.ommendatiolis recommenda- 
has there been tions to be 
improvement- in beneficial^ 
the p^ipils to the 

referred?' child? 



3) *As the - 
refe'rring 
teacher, did 
you find 
the . . 



4.) ^ As the 
referring 
teacher did 
ypu find the 
recommendatibns 
to -iDe ' 
beneficial to 
the class? 



. aX-'iCi '-^E'co-t a l referrals 

\xl stated, irr ^^fej-cehts. above neutral, neutral/ and below) 

♦' 39% ^b$^^* r •^42%^above 53% abovfe « 33% above 

' 3g45^Ji^*i^L j>,' ' 33,% neutr.al 31% neutral' '32% neutral 

"S*^^ 23.%-beioWv.\ /vV2&'% below: '*16%^elow 35% below 

. ';rs-A B O Vr'K?. NCE U T R A L 

experi/sjice) 



/ ]';.'-}{arrang.e5 ac^qordiiig to "years of Ve aching 
t av>^i%2:yr^^'^6^i^^^^^^^ 0-2 yrs. 39%..-' 0-2>yrs., 



. 3-r5 .yrs. 41% 
yrs* ^,41%'r 



3-5 yrs, 
6+ yrs,' 



50% 0-2' yrs. 27% 
42% 3-5 yxs,'*35% 
49%' 6+ yrs. '38% 



B fiJt^o w\,N E'.a*T R A'L. • < 

(arranged- according to years of te.aching experience)- 

^0-2 .yrs.. 30^^! 0-2 yrs. 34% 0-2 yrs. 23%. 0-2' yrs .-^^ 27% 

3-5 y?s.^-21% 3-5 yrs. ^22%* 3-5 ylrs. 20% 3-5^ yrs. 25% 

6+ yrs. 21% 6+ yrs. 26%. e+ yt^. .-28% 6+ yrs/ 34% 

--.-Certain trends seem inciicated- by the above figure^s.' 
A 'positive effect on the students is noted by the 
; o^^erall teacher ratings.. The highest positive 

efx.cct (53%)^ is note.d when the question about an 
individual ^tudent' is directed to' the re^^erring 
^ teacher, whd^ p^resumably would^'be most Jcnowledge- 

• able ^bout the effect. The highest bejLow-level 
effect (35%) lis given when the question is directed 
to the referring ; teacher in terms of the effect 

. on the class. \ \ 

' Related to years of experience, the highest 

aboVe-neutral percentages are when the questions 
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are phrased "effect of ' staff ings" (0-2,-46%; 
3-5v 42%; 6 plus, 55%) and "as referring .teacher, 
the effect ^on the -stu dent" ' (0-2,. 50%; 3-S,- 42|; 
6 plus, 4*94). The 6 plus group takes the brightest 
viey of the total ."effect of staffings". -^The ' ^ 
lowest above-neutral percentages, are regarding-— 
"effect .on class" (0-2/ 27%; 3-5-, 35%; 6 plufs, 38%) 

J^elated to years of experience, the highest 
below-level ^percentages are in answer to the 
questions "as a result of .Implementation the 
effect on the student" (0-2, 34%;,. 3-5, 22^; 6 p-lus, 
26%). and "effect on class".. XO-2 , 27^; 3-5, '35%; 
6 plus, 34%). The 6 plus^^^eadhers take the 
dimmest view on the ef f ec,ts ,on. the class. * 
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TABLE 



2'* 



Have ^taf'fings" been, o:^' benefit those i^tipii'a, i;eferre<J 
■(guestion^#T on teach^er\ response Vf9rm) ? .Teacher ^ ^ 
responses are given, in* percentages* of group (eitfier 
total group of a singre;, school / C^r pf/ a particular 
years-of -experience groug,* or of th^ grand total group''' j 
of teachers of all five schools), " - / 



Schools-'-. strong ,.n^utra]^ 



strong-; 









yes 




3 




no 









5 . 

• / 


A 

4 




1 

y 


teachers 


il IT 

#5 


(1) 


100 










• with 0^2 


.#6 - 


(10) 


20 


.50 


10 


20 




years 


#7 


(12) 




42 


2.5. 


8 . 


25 




#0 


(15) 




20 




1 A 

14 






#9 


(4) 


25 


50 


25 








Total 


(42) 


13 


33 \ ^ 


23 


13 


17 


teachers 


#5 


(2) 




* 

100 








with 


#6 


(4) 


50 • 


IT A 

50 








years 


#7 


(8)^ 




■ 50* •' 


37 




13 


#8 


(15) 




27y 


40 


20 


13 




#9 


(11) 


9 


27 , 


■55 




9 




Total 


(40X 


7 


35* 


37 


12 


9 . 


teachers 


#5 


(22) 


- 9 


31 


50 


. 5 


. 5.' 


with 6 


#6 


(15) 


13 


.13<' .' 


47 


7 


.' 20 


or more 


#7 








* 






years 


#.8 


(19) 


5 


16 


42 


^ 16 


21 




#9 \_ 


(36) 


25 


30 


33 


. 6 


■ 6 




Total 


(92) 


13 • . 


27 


39 


8 - • 


|13 


grand 


#5"~ 


(28) 


11 


32 . V 


43 


11 


l3.> 


total . 


#6 


(29) 


21 


~ 31 


28 


. 10 ; 


10 


group of 


"#7 


,(20) 




. '45 


30 




20. " 


teachers 


#8 


(52) 


10 


. 19 


37 


-r 15 . 


19 ' 




49 


(51) 


22 


31 


37 




6 • 




Tbtal 


(180)13 


26 


38 


u 


13 



A 



1 i^' / 

-^Size of group £^pulat|6n given m par-entl^esis 
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f «... 



-i^.- vlf: ..... . 



• 89" , 



^^^^^'^^"-•'^S^^a, ,t^^jili.r^l<t:^^H^^ of the recommendationsj » ■■■':''':*: '•■.'■yJ'.t'jv 

\ e!*;!t:^^f45<^ • tha'f^Vvfchffi^^ the pupils (question #2' /- ' .V i y/r'S 

~ ' -Tea chef responses are gi'^*^' / Z'^" 

all f'iVe '.4 *>' '■-.»V>''wv'- 

te acher s #5 ■■ ^' 

with 0^2 ■ #6 ■.•^SiV'^Sta**'^^ 
ye ar s # 7 . •- ; \pH^l^ ^ v ' » 

#9 33 
—Total 4^6)"*%'2 : 27 




31 
67 
27 



31 
19- 



23 
15- 



teachers 
with 3-5 
years . 



teachers 
with b 
or' more' 
y.ears 



grand 
total 
group o%, 
teachers 



#5 ■ 
#6 

#^7 • (6) 
#8 (15) 
#9 , . ■ (11) 
Total (39) 



#5 
#6 
#7 
#8 
#9 - 



(22) 
(15) 
(12) 
(14) 
C30) 



13 



13 



"Total (93) 8 



100 
50 . 
33 
14 
45 

45 

13 

17- 

12 

53 

33 



#5 
#6 
#7 
#8 
#9 



(28) 
(28) 
(18) 
(45) 
(44) 



Total (163) -9 



25 — 

22 

2 13 
11 . -50 
• 33 



50 
60 
2 8 
37 

36 
27 , 

. 24 
32 



18 . 

27 
33 



13 
9 

12 
9 

20 
8 

12 
10 
11 



14 
6 

18 
9 

13 



17 
13 
9 - 
10 

,5 
27 
33 
29 

15 



18, 
28. 

22' 

3, 

13 



1 



Size of group population as given in parenthesis. 
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er|c 



10^ 



\ 



• TABLE Vli-4 •-. ' .'' ■ - V 

As the referring .teach'^r did you find the recommendations 
to be beneficial to- the chij-d (question if 3b on teacher 
response sheet)?' Teaqher responses are, given in percehtag 
of group .{either total group of teachers of a singl-e 
school^ or. of a- particular' year s-of -experience group ^ 
or- grand' .total of te^che2:s of all -five school's. 



schools 



teachers 
with 0-2 
y^ears ■ 



tfeachers 
with* 3-r5 
years 



'teachers 
wiSth ' 6 
or iincre 
y^ars.* . 



grand 
t§tal 
^ group- ^of 
teaqhers 



-#5 
#6 

r7 

M 
#9 

Total 

#5 
. #6 . 
■#7 

i8 

TQtal 

#5 

i6. . 
'#7 
#8 

Total 

#5 
#6 
#7 

#8 ■ 
#9 

Total 



strong 
yes 

5 4 



(1) 
i9) 

.(13)' 

(3) 

(26)" 

(2) 

(3r 

(7) 

(12) 

(9) ' 

(3"3) 

(20) 
(13) 
•(9) 
(13) 
(2-2) 
(77) 



100 
22 

15 , 
3l ' 
'2 3 



67 



22 
11 

5 

15 
11 

8 ' 
23, 
13 



(25) - 8 . 
(25) 
(16) 6- 
(3'8)-/ 8 
(34) 24 
(-138) 2 3 



34 



15 
27 



33 
57 
■ 17 
22 

i 31 

. 4-5 
& 15 
22 
23 
55- 
36 

- 44 
•24 

38 
• 18 
46 

- 30 



neutral 


strong 






no 


-> 
o 




X 


; 22 


.11 


, 11- 














27 


15 


8 • 


) 


■ ■"^ t 






-V' 14' 




50 


33 


' l" 

1 


" 45 


11 




■ '-V 


.•20- 




•3 0- 


. 20 




32^ 


" ^ 15 


23 


22 


. 34 


11 


31' 


. . 8^ 


30 


• ' 4 


18^ 




22 


18 


10 


28 


20 




24 


12 


•■ 16 


25 


25 


6 


40 


-21 


~ 13 


'■ 15, 


15 




3i' 


' LO 


6 




9 • 





'V, 



size of group population is given in parejithesis , 
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TABLE VII -5 a-,^. 

As the referring teacher did you find th^ rQcommg^dations 
to be beneficial to the class (question #3c on teacher 
resj)pnse sheet)? Teacher responses are giv^en in 
perce^itages of group .(^itl>er total group\of. teacher $ of* 
a single school, or of a particular years-of -experience 
group, or grand total. of teacher^ of all'five schools). 





schools-'- 


strong 




neutral 




, stronc 








yes 

J, 




y 




•*rio ^- 








5 


4 ' 

r 


3 • 


2 ' 


1 


teachers 


TT <J 




100 






* 




with p-2 


#6 


(9) 


.22 


11 


■4^v 


11 


•11 


years' 


.#7 ' 














; 


#•8 


(^3) 




8 


54 


23 


7 


#9 - 


(3) 




33 


33 


33 






Total 


(26) 


-15 


-12 


•, 46 


19 


8 


teachers 


#5 


(3) 




33 




67 




^with 3-5 


#6 




67 


33 








' years 


#7 


(5) 




20 - 


60 




20 




#8 


(12) 






58-. 


34 




* 


#9 . 


(9) 


'22 


33- 


33 


12 






Total 


(32.) 


16 ' 


19 


41 


22 


3 


teaphe'rs 


'#5 ■ ' 


(20.> 


"5 •, 


25 


. 40 


10 




with 6, 


#6 


(13) 


16 ' 


8 ' 


. 38 


15 


23. 


or more 




<9)- 




22 


12 


33 


33 


years 




112) 


'8 


17' , 


33 • 


8 


34 






(20) 


25 


45 


15 , 


^10 


^5 




Total 


(74) 


12 


26 • 


28 


14 


20' 



41 



grand 
tbtal 
group of 
teachers 



#5 

#6 , 
#7 . 
.#8 
#9 

Total 



>24) 8 
(,25) -24 
(1'4)\^ 
(37) X 
(32) 22 ^/ 
(132)13 \ 



25 

2# 

8 

41 
20 



33 
36 
29 
49 
22 
32 



17 
12 
21 
22 
12 
- 15 



17 
16 
29 
13 
3 

2\S. 

/ 



^Size of group .population is given in parenthesis. 



Analysis o f O pen-E nded R esponses ^ ' , 

a. In what way(s) have staff ings been of benefit to 
those pupils referred? 

With regards to responses from the total group 
of teachers, with all levels of teaching 
experience, the cornments were generally positive. 
In school 6 there werB more comments asking for 
ideas for the teachers/ In school 7, the 
.comments for teachers with 0-2 ^years of 

- experience were positiv^e; teachers with more 
experience had a mixture of positive and 

' negative comments. In school 8, teachers with 
0-5 years of experiende seemed to have more 
•negative conments. 

Responses from most schools indicated: ^ 

1) the .positive benefit of the. previous 

' teacher's pr:gsence on staffing committees 

2) the benefit b'f sharing ideas ^' 

3) alerting of special teachers to the children 
with special -probl^s was helpful" 

4) improved understanding ^on part of homerpom 
teacher, resulted^f rom staffings 

b. How can the meetings become more beneficial to 
the child? ^ 

With* tlxe exception of the responses from one 
schoo;L (which contained som<=? cynicism or 

- skepticism from teachers of all levels of ^ : 
e;}cperience , the respon-ses from teachers- of all ■ " 
levels of experience were generally optimistic 

. regarding the 'continued. development of ^ 
staffing meetings. A selection of typical 
comments found in responses from all schools is: - 

* 1) more time needs to be provided* for meetings;, 
• continue, the project; hold followup meetings^ 

2) at' times involve parents for greater depth , 
' study of children; ,at ^imes inv^jive' students; 

more family information needed • - 

3) committees should include all teachers having 
contact with students; special teachers shOuia 

\ be included; sometimes, outside specialists 
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4) teachers should ."stick' to the point" at .mS'e tings. 

5) assure follow through of recoihinendations 

6) there should be more positive recommendations - 
^ > for immediate behavior in classroom 

"7) , obtain long-range help for students ♦ ■ , 

; 8) more data shquld. be. gathered in advance. ^ ^• 
and . presented 'at' meetings 

c. In what way(s) did you* as the referring teacHer • 
find the recommendations to be beneficial? * ^ 

With the exception of one school-^ the comments 
tended to be generally constructive and may be ^ ^ 
summarized as followst^ * . ' 

1) realistic recommendations were ^ade 

2) better* understanding o'f students^ 

3) increased knowledge of resouorces available 

4) better understanding of., limits of schoo]^ 



d. How can the recommendations be m^de to be»more 
beneficial? ' , , . • * 

l}'!nore idealistic recommendations 

2) involve parents and studeiVts. 

3) involve coiinseling of students ' - T 
• 4) involve more specialists 1/ • 

5) in-service re^ar'dijig how to hold staffing 
meetings 

6) think o£ how to develop further res9urces ^to , 
. - follow- up recommendations 

7) cooperation of all teachers' involved 

8) more advance^ information to coifmiittees regarding 
- child * ^ ' y ' ' 

9) contribute immediate steps to alleviate the daily 
pressure encountered by teacher and class 

10) concentrate on ways to motivate 

11) more followup meetings ^ 

Comparison Between Opinions of Teachers and Administra- 
tors Regarding Degree of Positive Effect Upon EacF 
' Child As Related to the Kind of Problem That Was ; 
Attempted to Be Solved 



In.' a large^ number- of cases . (40%) tBSiC]^pix^l^Sye,<. ^ J 
a higher positive rating foif effect .Qn:^^i^> . , - 
students (in the solving of problems V.^ti]^- 4^ 
the administrators (3^2%); only -;ip%Vo^jth^- ba^^^ 
had agreement between teachers* and W<miiii^^ 

Certain problems were dealt wiltl^ d ^.r^^^^n^ 
jnore times than others as shov^n-in ,r 
following chart: 

Problems - . , ^ Numbed; o& Times ' |f 

1) lacks fundamentals in ''^ .v ;<' ' - 
'academics - ^<X^^^ '\, , : 

2) aggression towards other ' * 



children 

3) lack of interest in school 52. 

4) ' disrespect for teachers • 

and authority . . , ^45^ 

5) "-^30bedience' ^ ' 



The problem wiiA the* h.ighe,^t -nu^er^o£^.t3l^s. - ^ ^ 
dealt with, "lacks \fundairfettt„^lsi*an acaifemics?' , 
has a higher percentage :^f^;5^^^a<|i^r^^ . ..i^,/. . ' 

higher positive effects ofiy c1ii£d^^^ than " . 

administrators (-27%) and an ag^ite^^i^ pe^pw^n^ '^UT 
teachers and administrators iii Si^ /th^f^^ * 
^In the case of the- next highest 7' '^^^g^resM^^^^^^ 
towards other children'^ " there 'are ;a'M9st^|e,qual 
•percentages with teachers./ *admini^tfat'6rs.;' and * 
agreement responses. ThS-^it^achei^'s see'^^^^e^^:,^,j 
positive effeot (^44%). on. solving ^t>ie E^robiey^^ 
"lacks interest in School" than do :the!^' ' . 7 
administrators (31%); the agreeraei^t between-^^ / 
•administrators, and teachers. was only Again'- 
in the^case of "disrespect for teach^iJs and- * 
authority" the' teachers see more positive effect*^' 
of- the staff ings (53%)^ than do the administrators 
(27%); there is 20% ^.agreement .. The percentage's 
are almost equal for "disobedience"; r . r, \^ 

Many xesponse sheets had multiple problems so the- >" 
number, of problems indicated is greater than -the 
number of response sheets; Using the factors of 
problems expres.sed as percentages of response 
sheets, a far greater number' of •fjhe responses (20^?) 



tKail administrators higher (95%) or« agreement 
<6i%fv Usifig^ the same .factor ^problems 
expressed as -per centage of response sheets^ , 
the administrators were' better satisfied (83%) 
with the effect on the children whose teachers 
had 6 plus- years of experience, . , Again using 
,the. same factor ' (problems expressed as a/, 
percentage of response sheets)^ the teachers 
whose experience was 3-5 years had the most 
cases (148%) of higher- satisfaction than 
administrators; teachers with 0-2 years were 
next with 114%; 6 plus teachers were ^only 77%. 



Com^iar'i^^on; of^.Sifi^^^ ["eaqhers and Acarainistrators 

keg^iding fe<?trtG'ft <2jiild Related to Typ^s of Problems 



' Number -; 



Nunfiber 

^ \ '\df \Pi'6bX'€*rt^^ of Problems of ^qbl-ems ; 
' . ,V\^:^^ithV.ftighei; (^ with'H jgher. ' witlf' ' • 
\ V 'Pois^tiive ;^ ' Agreement 

- ''T^ac^qi?^^^ V^r^V -^jdmi4:iijitrator ^ 



' t;;\$eSpb{ise^ I^esporf 

Pr6blemp-^'-"\ i'^ '\ /V^'.:;:'' 
1 'i;: 4^' /' 6: *1'3 1 . ' 



Number 



ji . Grand 

5 6+ T"i0-2 3-5 6+ -T Total 



14 15 1 



: 2-. 
3 

4 ■ 

5 . 

6 

) . 

7,- 
••9 

la 
11 

12 

Total.! 

Number 

Refrls. 

% of 

R^rlS. 

% of- 

Problems 



■ '1 '..-4 



2.' -n 



6 1 

^rA' 16 ly, 1 ■ r 



1 

2 
1 



11 12 40 ^ 
6 .6- 15 . 

3- 3 17 

V ' 
2 2., 11 

6 9 45 

13 17^,- i^-?. 

4 H7"C' • 




32* 40 

2 8 2 7 ^'"lO^^ 
114 14 8 7,7- 95 57 15 
* 40 



' 83 



2 .^OxJiV -^S'^ ' ''^ 

3 16 ^.9' <'^(J • 
^i\4 : 12 ; 

3 .5 %' 29 \'l 
111 '8 12 80 100 •3''^7 •' ■ 



68 29 44 73 60 •2a3 



12 1 



32^:- 



28 



'Problems are described in' Chapter III. 
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Type s^^oT'lPrqbl ems.. Having Highest SatTisf action » :^ 
RegarSiingl Effect on' Student s^vj^.y- Both Teachers "-Jf ■ 
and Adminls-brajfeors (ratings above '3 by both ^ 
teacher^s And administ2^ators) 



Two t^^E^ pf ►P^^^blQi^'s are tied for the highdst ' 
degree\'of • satisfaction: "disobedience" (0-2j|j^27;-S '^J^^'^- 
3-5, 1; 6+1. 7) -and "lack of interest in'sch&ol" ^ ^ 
(3-5, 2;'64l,_8r)I "Disobedience" has b^en 
selected' f cxr a more detaile.d analysis since- i^s ' ' 
ran^e/of '.teacher expe^rience is greater. Th^re ' .\- 
is an .exactly equals oiuinber of responses for , — ^ sr^^'i: 



^ ^ r.l • teachej: higl^er 114) / administrator higher (14)> 

' .^M a'gifeemerit (14) .^Otiiy .LO of , the 42/cases V 
" ^ ;/^'*'-y<J^J$re" rdf^er^^ with ft^S? years of 

' \ . * '« ^;;^5^*-^i^xperiencQ^ where the a^iM.ni5trator ^ 

• ..i-'^^J;. ?iv;t'j^^s .higher hl^ ;no feferrals *f rom/tekchers with * 
y'.^" 5 ^> :'^5^ experl^nc ''*'V^-\. - ^ ^ ^ ' 
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TfiBLE VI I -7 



er of Times "Effect on Students" (with certain 



prpbl^ms) Had Ratings Above Neutral by 
an°d Administrators v 



Both Teachers 



Problem 



0-2' 



3-5 



6 + 



Total 



. . 1 
2 ' 

*4 • 

5 
6 
7 

■10 . 



2 

1 
/ 
1 
3 
1 
1 



/ 



1 
1 



1 

2 



3 , 
.1 
5" 
3 
2 

6 . 

8 

2 



• I'-. 



5 



_^iiysj,s of *Respppses Regarding "Effect on Students" 
"'^ '*^o^-fe±.ud'6nfcg' -Having the ProjDlem of - "Disobedience" 



TABLE VI I- 8 



10 

1 , 

4 

1 

6 

7 

3 

8 

10 

2 

4 



- V Sci^Qoi^- -^^Tfeacher. 

• ***;^-*.H4.gher ■ 



■■' ^-'^ ' . • ' r-r 0-2^ 3-5 



Adininistrator 
Higher 



0-2^ 3-5 6+ T "0-2 . 3-5 6+. 



2 
1 



2 
2 



2 
2 
2 

1= 



2 

Iv 



4- 
1 
8 
1 



4 
1 
8 
1 



Agreement 

0-2 3-5 6+ 

1 ' 3" 

1 5 
. 2 
1 1 



Problems are described .in Chapter III 
^G'-2, 3-5, and 6+ refer to years of .teaching experience. 

^In order to preserve the. anonymity of toe five schools' 
the schools have here .be6n ire-ordered ^nd assigned 
alphabet designations. ■ . . • 



c.' Types of Problems Having the Highest Agreement 
' in Below-Neutral Opinion Regarding Effects on- • 
Students (ratings below 3 by 'both teachers ahd 
administrators) 



99 



The problem having the highest agreement for below- 
neutral opinion was 'tied between "aggx^siorl* . ' 
towards other children", "lack of interest-in 
school"/ and "lacks f undamentarls in> ac^Q^mi-^s" . 
"Aggression towards other children" wa^<s^.i€rcte(3^v.v' * 
because of a greater spread of cases^.^mohg - . 
teachers of varying experience/ In the^ax?i6£^all ^z;.-,^ 
analysis of "aggression tov^ards other-'-childreR'i^ 
there were- 23 cases where ^the vadr^lni^^txa^feio .-v^' 
higher opinions,^ 17 cases \where thj^'fc^ath'er/ ■ -./irir^-.f 
gave higher opinions and 16 wher|S.;.tSei'e was- ^^I'-^'^'^^fP^l 
agreement. In school w, the ^aqtaii^iiiy 
considerably higher ratings, th^n.^!^'^'"'*'^'^^'''"^^"^ 
(7 to 1) ; in school z, the teSqiJer 
ratings (6 to* 0) • * 



3- than ':Jiii^i€ea.ch^r$::Z(^J:'-^r l^--'": > . 
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TABLE VI I -9 



.Numbex of Times >"Effect on Students" (with certain 
problems) Had Ratings below Neutral by Botij. Teachers* 
and Administrators ^ 



Problem^' 


. 0-22, 


1 

3-5, 


6+, ■ 


. Total 


1 ' 


■ 1 1 ■ 




4 . 


5 


2 


\ 




3 


3 


• 3 • 






1 


1. 


4 ■ . ■ 


I 




2 


2 


5 ' 


3- . 5 


• 2 ' 


3 


8-' 


6 


' 3 .1 


■ 1 


4 


9V 


7 


2 


1 


3 ; 


6 


8 


. " 3. • 




1 


4 


.9 


2 


2 


5 


9 


10" ■ 




2 


7 ' 


9 


"11.' 






1 


1 


•12 






5 


5 



TABLE' VII-10 

• 1 

Analysis of Responses Regarding "Effect on Students" 
for Studeilts Having the Problem' of "Aggression Towards 
Other Children" ' [^ * ' ' 



School"^ 



Teacher 
Higher 



Administrator 
Higher 



Agreement 



w 

X 

y 

2 



-2^, 3-5 



1 
4 



2 
1 



6+ 

4 

1 

2 

1 

1 



T- 

4 

1 

5 

1 

6- 



0-2 

1 I 

3 ' . 



3-5 



6+ 
5 • 
4 
8 
2 



T 
6 
7 
8 
2 



0-2 3-5 

1 -.1 
1 



^Problems are described in Chapter III. 

"^0-2, 3-5, and 6+ refer to years of teaching experience 

"^In order to preserve the anonymity of the five schools 
the schools have here been re-ordered and assigned 
alphabet designations. 
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Comparison of Satisfaction of w Teachers and 
Administrators -Regar<^ing ^ Ef fFct on Students 
As Related to Types of Recommendations ~ 

There is considerable similarity between the 
^number of 'times that teachers had higher < 
satisfaction' (36%) , the number of times administra- 
tors had higher satisfaction. (34%) and th^ number 
of times that they agreed (30%) •/ * 
f 

Certain recommendations were dealt with a 
great many more times than others as ^hown in 
the following chart which gives the six hig^hest: 

- Recommendations ' , Numb'er -of Times 

Dealt With 

1) teacher solve 62 

2) request for psychological ' 48 

3) social worker' ' • 36 ^ 

4) change in classroom 34 ^ ' ' 

5) nurse . / 29 

y . ^ ■ ^ .. 

In the case of "tea^cher solve" th^re was a 
similarity in the per Q6nt ages of cases with teacher 
higher (32%), administrator liigher (31%), and 
agreement (37%). ' . - 

In the case of "reques;t for psychological", 
there was a much higher percentage for teacher 
higher (44%) than administrator higher (25%) or 
agreement (31%). There was/' an ;even distribution 
of percentages for "social worker" between .teachers 
(39%) and administrators' (36%) , with agreement 
lower (25%) • Admii^istrators had a few more higher' 
ratings (41%) than teachers (35%). for "change in 
classroom"; ag;;i:eement was only 24%. 52%' of the ^ 
teachers had •higher satisfaction as the result of 
the referral to the nurse; only 28% of the 
administrators; only 20% agreement. : 
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. TABLE VII-11 ' 

^ • * '/ 

Comparison of Satisfactions of Teachefs and Administrators' 
Regarding Effect on Child as Related to Types of 
.Recommendations ' . \ . 



ERIC 



Recom- 
' menda- 
tions-'-^ 

2 . 
3 
4 
5 

6 ' - 

7 

8 

A'- ■ 

^ io 

m 

11 

12 . 

13 ' 
• 14 

15 

Total • ' 
Number 
\Ref rls 
% of ' 
• Refrls. 

%/Of 

Recom, 



Num ber of - 
^Recom- 
mendations 
,with Higher 
— Posi^^ive 
Teacher 
Responses 



Number of 
Recom- 
mendations 
with Higher 
Positive 



Admi^nistfator --f 
Responses 



Number of 
. Recom- 
' mendations 
with ' * 
^ Agreement 



Grand 



3 
3 
2 
1 
1 
5 



3-5 


6+ 


T 


0-2 


3-5 


6+ 




0-2 


3-5 


6+ 


T 


Tdta 




4 


4 


1 ' 


2 


6 


9 




1 ' 


'4 


5 


15/ 




7 


7 


'3 




8 


• 

11 




1- 


4 


5 


























5 


12 


21 






12 


.12 




1 


.14 


15 


48 


c 


2 


2 


2^ 




5 


^7" 






2 


2 


11 


1 




1 














2 


2 


3 












7 








2 


2 


2 


"3 


9 


15' 






8 


8 * 


** 


•1 


5 


.6 


29 


4 ' 


7 


14 


i 




12 


13 


1 


3 


5.. 


9 


•^36 




'10 


12 


4 


1 


10 


14 




2 


6 


■ 8 


34 


2 


. 4 


7 ' 


2 


1 ' 

1 

1 * 


' 1' 


^3 


1 


1 


4 




. 16' 


1 


1 


3 






4 , 


4 


1 


1 


3 " 


"5 


12 


























4' 


1 

11 


20 


2 . 


3 


14 


19 


1 


4 


18 


23 


62 


* 

2 




2 


1, 






1 






3' 


3. 


6 



8 17 2 



27 75 125 18 
J 



4 

9 



4 

2-3 

28 27 .109 J.'64 
82. 100^9 76 . 64 33 
' 36, 



11 -12 46 
15 83. 103 346- 



83 71- 18 56 76 62 
34 ' . 30 




Recommendations -are. listed at the beginning of this chapter. 
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b. Type or Recommendatid'n Having Highest Sat i'sf act-ion* 
by Both Teachers and Adminijstrattors fxatings abo^ 
3 by both Teachers and Administrators) 

The recbmmendatioh ha\^ing'the highest degree 
. Qf satisfaction for both teachers and 
administrators was "teacher 'solve" (14'' cases) . The 
cases of adiriinistrator"*higher (iS) , , teacher higher 
t^O) / agreement^ f23) wer6 alftibst even. In 
School X there were 8 cases of agreement. In../* 
School y there were 9 cases of agreement; 17 of the 
23 cases of agreement were tlier^fore from schools. 
X . and y • ' • ' * • • ■ / 



7 :* 



■4 



122 



J* 



5 / 



■4 . 
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TABLE VI I -12 



( 



•Number of Times "Effect on Students" (with certain 
rlfcpmrnenQations) Had Ratings Abbv^ Neutra:! by Both 
Teachers, and Administrators • 



Recom- 


0-2 2 


' 3-5 


^ 6+ 


Total 


mendations"'' 






r 




1 




1. 


^ 1 - 


2 


2 






2 


2 


3 ' 






5 ■ 


5 


4 , 


• '1 . 




i 


2 


5/ ' • 






1- 


1 


6 










7 


* 








8 . 

9 • . 












1 


' -2 • 
* 2 


2 

3 • 


lo- 






8 




ll ' 


1 . i> 


1 


» 2 


• 4. 


11 


1 


1 


. 2 


■ 4 


13 


2 


2 


10 , 


14 , 


14 






• 1 


J. . 


15 • 


1. 


. 1 


4 


~ 6 



TABLE VII-13 



Analysis of Responses Regarding "Teacher - Solve" Effect v' 
on Students * \ * • 

ft ^ . • ^ 

•Teacher Administrator Agreement 

Higher , Higher • ^, 

0-22 g+ rp 



School • 



0-2 3-5 



V 

w 

X 

y 

z 



1 
1 
1 
1^ 



2 ^2 1 '2^^ 1 
' / 2 3 ' ' 

3- ' 4 8 • 1 • MO 

1 13.- t y'2 ^ 

.r3 4' :f * , ' ' 1 ' 

/ * */ J ' j 



6rf T o\2 
4 ' > 



3-5 
1 



6+ 



12 1 ^1- 

1.^ ' 1 



T 
1 

6 '8 
8 ,.9 
.4 . 5 

V 



■^Recommendations, are list^^at'^ej'beginni^g/pf ..this, chapter 
. 0-2, 3-5, and '6+ refer \tO.;year^ of /^ teaching -'expfe^ience, 

^ . 1^ * ^ * ' " / ' ' - • 

In order to preserve the anohyihf ty ./of / the five schools 
the schools have her$* Been, re-ordered and assigned " 
\ ;,alphab^t designations../;! *- > - ,t ^ ♦-'^••^ . \ 



• i 



•i 

/;-> 



1 



Type pf' Re coAmendat ion * Having the Highest Agreement' 
in Below-Neutral Opinion Regarding Effect on Child" 
(ratings below 3 by both, teachers and *i 
administrators) , / ^ / , ."^^ 

The rating with the,,haghest agreement in 
below-neutral opinion was' "social wprker" with 8. 
cases. The second highest ii;i below-neutral opinion 
was "request Cpr psychological" with 7 cases* For 
"social- worker" an analysis showed .that 16 teachers 
had higher rating's and administrators were in 
13 cases; 9 cases of agreemei^t. School *y had no 
"social worker" recommendations; school X h^d 7 
more teacher higher than administrator higher. 



I 
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T^LE 'VI-I-14 



Numb'er of Times "Effect on Students" (with cer:tain 
recommendations) Had Ratings Below Neutral by 'Bb^ii 
Teachers and Admini'strators 



Recom- 

mendations-^ . 042'' 3-5' 

• 1 - " ' - l' 

2 

3 - 1 1 

4 

5- 1 
,6 A . 
7 

8 1 ., 

9 2 . ' 

10 1 

11 1 2 

12 1 

13 -2 1 
14 

15 2 . ' 



6+ 

2 
5 
5 
1 



1 
6 

2 



2 
2 
5 



Total 

3 
5 
7 
1 
1 



2 

8 

3 

3 

3- 

5 

2 

7 



TABLE. VII-15 



Analysis of Responses Regarding "Social Worker" Effect' 
on Students ' * , 



School^ 



/ 



V 

w 

X 

y 

z 



Teacher 
Higher 

0-2.2 6+ 



2 
3 



1 
3 



2 
1 
4 



Administrator ^ Agreement 
'Higher . 

3-5 6+ t 



0-"2 



3 
1 

9 . " 
3 .1 



5 
5 
2 



5 
5 
2 



0-2 3-5 
1 

1. . 1 



6+ 

IS 

•1 

3 
1 



2 
1 
5 



"•Recommendations are listed at the beginning of this chapter. 

^0-2, 3-5./ and 6+ refer to years of teaching experience. 

^in order tO' preserve the anonymity 'of the five schools 
the schools 'have here 'been re-ordered and assigned 
alphabet designations." 
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5; Summary /-^ ' , , • 

"a. -Regarding "effect on students" the most experi- 
enced teachers express the most^positive opinion; they 
also express the lowest opinion regarding "effect on 
class" . • - ' - 

b. The administrator with the highest number of 
teacher referrals expressed the most positive point df 
view regarding effect on students. The administrator 
with the lowest number of referrals the least , positive 

c\ Regarding "effect on student" a, great number of 
teacher responses were higher than the corresponding 
administrator responses on the same cases^ 

d. Types of problems having the highest degree of 
satisfaction for' staffing effect on students were 
"disobedience" and "lack of interest in school", 

e. Types of problems with highest below-neutral 
opinion were "aggression toward other childrei^"/ 
"lack of interest in^sehool", "l-acks fundamentals in 

." ■ ' ( ■ ■ 

academics". ' . . . 

f . The fact that the problem "lack of interest>in 
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school" met with 'both extremely favorable comments and ' 
"extrfemely negative comments (in d. and e, above) seems 
. to indicate that great success is sometimes possible in 
working with this -problem, but that some cases seem- to 
be very difficult, j ' \ [ 

g. In the chapter, on implementation, "lacks funda- 
mentalS" in- academics" was shown to havfe the Highest 
positive degree o£ satisfaction. Yet it has, one of the 
lowest degrees in respect to effect on students. This 
. might tend to indicate that while' implementation steps 
to follow l^commendations for meeting this problem might 
be readily t^en, the actual . effects insofar as progress 
for the' student might be slow in certain cases i ^ 

. h^ In the chaptepron implementation, "aggression- 
towards other children" had low satisfaction with regards 
tp implementation. The fact that it. also has a low ' * 
rating for effect on^ students tends to indicate- a high 
degree of difficulty for solving this problem, 

i. "Teacher solve" was the recommendation having . the 
highest degree qf , satisfaction for effect on, students. 
Yet one scl^ool actually had no "teacher solve" recommen^da 
tions. This recommendation/also had the highest degree 



of satisfaction with regards to' implementation^ as 
indicated in Ghapter VI* ^ • . * 
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.* Tb.e r^ecommendation hravii^g the least effect*' was 

\. . . , • 

'"social worker". That having the next lo;west effect 
wa^ ' "request for psydhologida^l" . - "Request for 
psychological" also was rated low in terms of. 
implementation as indicated in Chapter VI, 



it 



i 
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t^. ' ' 1 ■ , ^ ft- ' • * ' . . ' \ 



CfiJ^TER VIII 



■ ^ ;V 'S^raluation* By. Practitioners 

^ . , ^ ! ' '^During the weekly m^eti'iig'S' of ■ the M^i. r'.Task . - " ^'-.^'Xt 

i ^^pr'ce 'the" pr^c^i^oners' developea a fo^nn calledV'^Evai- ' . * 

, > i uatiop of Pu^il Staffing 'Acti<^ities"/ This fonti waS * ^ . - 




, Resigned ,tc5 obtaan eValUatipijs of^the, yariou^ a$pects ' 

.of .the pupil^ sii^f f in^ 'actir^itie'S'; and.*, -was intende'd to 
..be us.ed by; the- five piractitioHers as ^well*^ ■ "^^^ .* 



^^\y '' - ,The "Eval^i'ation bf ',:Pupii -^tVf^^^^ 



f orm^ 




f 



;/ on the continuum'.- itji^^ "*yes" and 1, a 

" strong, ''tio", with 3^ as a 'nepti?^>L' indicator • The^ openr 
t A ended items give the respondents an opportunity to pre-' 

.sent any observations they consider appropriate. 

w • „ 

• ■ '" , -A 

' • Specialized practitioner evaluations of both the 
implementation of the recommendations of the staffing 



1 / 
See Appendix 'D, 



4 > 
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* cdnunittees and ''a. ,ca^e by case study .p^* the effect of'*the 

\r ♦ ^ • ' ^ 

staffirf^ procedures on* the individual pupii ^'e complre- 

•Iheri^iv-gly covered in Chapters VI and VII, . ^. 

' ' I'he • "Evaluation of Pupil Staffing Activities" ±drm . 
was also designed to be 'used by all the teachers ^in the 
Maxi I schools. An inTdepth-atfalysis of the^ teachers 'i 
responses is In th^- following chapter, "Evaluation by i 

.Teachers" . , - , • • ' 

•Evaluations by the^^ractitioner:s tended to be very 
positive with the exception of part o£ the resources*'* / 
area. Apparently this need for additional assistance 
for service fdr children with problems was deeply C felt 
by the five practitioners, 

- The Staff Development Approac h: Providing fot Chil- 

' ; ^ — ' — ' ' ' , 

dren With Problems practicum wasi also evaluated through ^ 



the of the "Evaluation of Pupil Staffing Activities" 

form by the .Task Force, ' The compilation and analysis of 
the five practitioners' responses to this instrument are 
contained in the remainder of tfiis chapter. 



7 

Sbb Chapter, V, 



Table VIII-1 On the following page contains the 
five Task Force members' numerical evaluation ^ot each 
question on the "Evaluation, of Pupil Staffing Activi- \ 
ties^,' form which required af esponse on. the bne-^-^to five 
point scale. 

Each section- of the instrument with the culled re- 
sponses of the five practitioners is delineated below, 
/. Have tkz ^ta^lnQ^ been oi bunnilt 

^ ''In vokat ti?a(/(>6 ) ? , . ? 

The respondents cited that; * » 

^ * more children were being helped'' through 
' additional special -services such as tu- 
tor ii^T^counse ling ^ speech td^JcipY/ 
« ^ teacner-riurse -service,, psychqipgical 

• testing, and services'^ fram*\t5^^ferrals by^^ 
, th3 sQcial wprkQr to' outsid'e^ agencies 

**more individualization of / instructidn 
and individual , attention /w,ere being in-^ 
, itiated ^ * \ . ' ' , , 

/ ' . ' . 

• more new classroom ^techniques were being 
« * ' ' utilized 

more mutual assistance', in discovering 
and solving dhildren's problems was 
developing * ^ 
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TABLE VIII-1 



CHrcAGo MAxi I SCHOOLS" /r '^r:^m^im^ 

FEBRUAR^f 1974 ' '''' '^^n ^^S^f^^W 



Evaluation of pupil Staffing Aptivi ties* ~ 
Questions Requiring Numerical Responses =5 4 3 2 1 

•Have . Staff ings been of benefit to those 

being re-fjerred? \ 13 1 0 0 

As a resu;it of implementing the . 
recommendations has there been 

improvemeat in the pupil^? - t - - - 13 10 0 
As the referring teacher Idid you find' 
the recommendations to bei beneficial 

to you? - - 0 

to the child? 0 

to the class? - r-, 7 - - 0 
To what extent were the recommendations 
implemented?- ^ 2 

Do ypu feel that you have any greater ^ v 
insight in understanding problems?- - - - 2 

Are you more^ effective in helping pupils, 
who are having special "problems? - - t - 2 
Do you now feel more at ease about ap- 
proaching other staff' members for sugges- 
tions or help dealing ^with problems? - 2 
Xs a committee member other than the 
^ referring teacher have these activities 
been of^ benefit tp you?- - - -2 

Are you abetter able to; 

identify children having. problems? - - 2 
analyze pupil *s problems - - -.-^--.2 
Are you more aware of the aid available 
to you from the 

part-time staff?- - -- -- - -- -.-2 

full-time members of our staff?-: - ,2 
system-wide staff?- ---'----~2 

resources beyond our school system?- 2 
Has the referral form assisted ypu in 
.becoming more ^ware of the. various ^ 
. source's of information available to you 
to better understand and analyze? - - - - 2 



4 


1 


0 


0 


A 
'* 


d. 


n 
u 


n 
u 


4 


1-i 


0 


0 


2 


1 


0 


0 


2": 


1 


•p 


0 




1 


0.; 


0 


2 


1 


0 


0 










2 


1 


0 


0 


2 


1 ■ 


0 


0 


2 


1^ 


0 


0 


2 


1 


0 


0 


2 


1 


0 


0 


0 


3 


0 


0 


0 


2 


1 


0 


2 


1' 


0 


0 
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' • •* * moiS^ Ware^ess' the^g^art of the 
' \ 'V'J' ■'•'Pi^a?^ ^taff of each 

^ '^ihbr 1=1 ' ease in- wprkiih^^^ to • 

7' , . * ^assist; chil^reriv'an ^ne^d ds; being 



(Tn,e/'pr3S'€ltibner very " aptiy- stated, that the' staff 
^.jig. activities "have encouraged professional Under- 
'Standing ' of' children.''" /; ' ' ; i 

Esprit-de-ec^rp^/and mu£Cial aid were stated objec-: 
tives of the , Staff Development Approach practicum. ^ 
Attainment of these to any degree' within a f^w months' 

time span is most encouraging for the practitioners, 

C' * 

HolO can thz. mzztlnQ^ bzcomz moKz " ' 
bznzilcloil to tkz pupll6?. • 

Since improvement is always sought/ responses ^ta 

this question are, v4ry important. Each practitioner 

mentioned the need >f or; - , ^ , 

sche^Ulakig -Staff meetings on a ^ 
regular basis . ' , , 

>. ' ^ prot^lidiTtg" time for ''the referring 

teacher ^to talk ' ' ' * 

including all necessary ^resource 

personnel as well as each teache^ ^* 

with whom the child conies into 

contact . * . ' ^ / 
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giving first priority to the discus-. 
siDn of specific suggestions for the 
* ^ ^ classroom teacher to impleinent on a ' * 
' . . •' trial basis •> . . ^ , 

Several thought it very important that the home- v 
room' teacher.^ bring all .p6rti^enjb recc^:^^^ least to, , 
the first meeting, in case it were necessary to checicN 
•some vital facts- during the staffing meeting.* It was 
sugges|;$^/ too, that the child ..and the parent be sched- 
ule3sstbj,attend a> meeting together or separately ,or, a 
combination* of arrangements. As the staffing procedures 
become more .a "part" of the* usual activities of assisting 
the teacher of childjien with problemsw-ref inement of 
these suggestions will evolve. 'J ' I 

' \ ' ■ 

2. A6 a h^t^iitt ol ^fhpZzmzntA.ng the. . 
51 4, ' I 2 I 

' ' ' ; ' 3 . . / 0 . 0 

There is definite positive indication that, children 

• ' . - ' . * 

are exhibiting behavior change which **seems to be a te-^ . 

suit of teachers having a greater knowledge of what and 

how tp do in,management and guidance of -the classroom. 

This, toO/ is an example of the result of giving and 
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accepting aid mutually > one of the prime gpals of the. 
prog^ct. The effects^fi the impleihentation^N^f the re- 
gommeiidations are detailed in Chaptef V^l^ 

3. A4 tkOt Ktl%KKlnQ ttoichtn, did {!oui^\ 
..^ r iJ-cVid tkt Kdcomm^ndatloni to' be ^ 



to you? 0 
to thz child? 0 
to thz cZcui>6?0 



4 
4 
4 



0 
0 

Of 



0 
0 
0 



The— practitioners felt that the recommendations 

provided them with; ^ - ' 

a greater knowledge of the child's , 
needs ' . , - . - 

an awareness of possible causjes of ; 
difficulty which had gone unnoticed , * 

an opportunity to pool information 
about the var^.ous perspectives to 
Consider in guiding administrative - , 

'procedures of the staffing project/ 



Because >of the ^recommendations a number of needed 
special services reached the child e.g. speech tKg^apy/ 
nurse visitation, tutoring, psychological testing, ^new 
placement. Instructional changes cfr^eating motivation 
fx>r: success help th^ chiia develop a. better selfr-por- 
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a. 




trait and the feeling that pedple do care. > , 

It is agreed by all the practition'ers that as one ' 
. child improves so dq, many bebause of the .reduction of 
di^sruptions arid the recognition 6y the cl^ss of its par- 



ticipationj^^in helping a classmate adjust to group living, 
^Another beneficial effect of the recommendations is the 
thrust tovTard more individuali2ing and humanizing of 
instruction in the classroom. 



Hoi^) can thz Ktaommz^datlon^ bz madt 
to bz moKz btrnf^lddt'! 



A number of suggestions centered . around providing 
very specific helps to enable the teacher to cope. The 
necessity for being realistic about i^esource referrals 

fx 

and actual classroom procedures when giving rejsommenda- 
tions is quite an important factor for success in im- 
plementation . ^ 

. # . s ' 

It was also thought that it would be' of great 
assistance to have specific in-service sessions reg^rd- 
mg determination of recommendations. Fof' tifi^adhj^rs. to 



^See Chapter V; 



\ 



> - .T.X- * , • . ^ - • ii8> 



devlop a more mature /attitude ^t'owar^^jpr^esSional re^ ^ ' ,^ - ^ 

'* . ' ' . • ' ' ' *' 

spoasibilities wQu4d*£}e exfefiemely\hehef ici^A' in J^fulfiilling ^ ^ 

the -objective^ of the recoiniRe«da;ti^^^ ^ . ' 

• 5\-' ^(.l^f,> S3'-, -.2..^.^^ r ■ • 



^ 1 



. ' ^- ; .2 ' . / --^ 6- 0 ■ -J 

. * . pupils wko dfiz kavlnQ ipztlixL pKob"-^^- ' ' .■" • <?• ^ 



C T' 



1 1^ should''*]^ nQted'-that regardle^ife of tl^e patt^rn^-* 



^ ^ - % ' of *the g>ra$l:itioners * responses above*it" does nbtAfol-^v 

^ V •■PS -*' ^ » 

V ^ '^r^^*^ ^ ^ low that ^ch. "^ask For^e jnember. evaluated each pha^e 
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with the same degress 



of su^Qcess* The^ responses would 
• ( w 

indicate that i;he pradtition^rs feel they, tQO, have ' 
gjowji personnal*ly and/ prof essionally during this^Maxi I 
practicujit experience. ^ ^ 

(ictlv^tLz6 bzan oi bq,n^pit to you? 
5 4 3. ^ 1*1 

2 ■* 2 .1 ' 0 ] 0 ' 



In uohdt uoixy (4 )" ? 

■ '.s : _ : 

- ^his particular' in'quiry brought" to light some val- 
ual?le insights f9r the practitioners. Their partici- 
.pation in the staffing, meetings helped them to under- 
stand^better' how the teachers perceive different prob- 
lems. This knowledge made assistance for these persons 
easier to plan. The sharing of others' thinking and 
satisfaction -in as3isting was a most , rewarding facet of 
the^.e activities. 3Jhe comments 'below state very sue- 
cinctli^ some bf^ thV bfenef ifs of pupil staffing; 



"...hejJped me to see ways to help 
teaches" 

.increased my knowledge of ""practi- 
cal approacnes^ to possible future ^ 
problems; " / ^ " . 



■ ^38 
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novo can tkzy be ntadz ^o^ QKtat'tK 

btntilt to 1)0(1?/ i * , - 

This is one of the greatest cpncems of all the prac- 
titi-oners because ofrthe time element involved. Sinc^ 
there are restrictions of union contracts time available^ 
for .effective work scheduling with the teachers is at a 
premium* With €he assignments of additional npnl^class- 
room professional personnel this fall there should be* 
more time flexibility which would greatly, aid everyone. 

"it is thought -that, by having **:ey- capable staff a- 
.vailable' to work with their colleagues to become more 
at ease with the procedures that the staffing activities 
could now^- function more independently' of the practi- 
tioners, another objective of the project. 

9. Kk^ you bttttn, ahlt to 
^ ' *ldQ.ntliy (iklldn,tn ixiko axz- kavlng 

Jtiptclal p/iobltm6? ^ ' ' • 

5 4 '3.. i . L _ ^ 

2 2 1 . Q ' 0 "'^ 

» * 

' -2 analyze, pap^^-i' pn^ohltm^ . . , ' ' » 

5 4_. 3 I. ■ ' L ' 

2 2 ' . 1 ' 0 0 . 



The 



practitioner-principals are of the opinion-^ 
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4*'/* i't ' '* 't 



that they seem even more alert, to the spotting 'of chil- 
dren with problems.* Having been working with the*'staff 
more closely/ the practitioners have become rSore sensi- 
tive to the teachers' expectation patterns, therefore, 
can analyze the child's problem in the classroom more^ 
readily.*- 



10.' A/Le you mon.t awan^t tkz cUd avcUl- 
ablz you (J/tom • ^ • 



{^ull'tlmz mambtu oi ouK ^taii'i 



2 2 \J1 0 ' 0 

I « 

5 - " £ ' 3 . 2 • I ■ 

. .5 i ■ I ' I L .' \ 

■ \ . 2 y- , ■ s ' ' ■ ' 0 0 ^■ 

■ • . 2 •{?' "2 ■■ 7 ■ 0 - ' 

The overall' effectiveness of the pupil st,^f fing 
activities qontinues to be .self evident from the above 
evaluation results. Resources beyond the lopal ^rea 
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which can be of service to -Gfeildren with problems roust, 
be sought put an4 understanding established of the need 
for t^ese resources to function with 'the school in a , ' 
meaningful follow-through if aid is ijo be at all feffec-' 
tiye. ^ , . . : " * r 



//. H^LS tht KtitJin^al ion.m cu^lAttd you 
' /in becoming mo/iz make, oi tkz ^oKloiU '-^ 

you [n.zcio^(U , n.ipoiit6 , p<in!(LYit6 , ^-tc* ) 
60 that you can bztttn, undzutand and • 
analyze a pupil* 6 6ituatA.on? 



\:i ' . J ' 1 0 0 . . 

, J*2/ ifi vohai^miy^ ca^n thz Ktitn^Ka^ iom 

bt lmpn.o\ftd to bttttn. 6Q.K\)z'<hz tta- 
' ' chz^, making the. K^^tKKal, tho: ^taH-^ 

. Ing commlttze, and/oK tht pupil"! ^ * . 
Mafee youn* 6uggz6'tlon6 dlA^zctly on tht 
ti^o-pagt Kt^tKKal ^oKm attacked to 
thl6 evaluation. • ' * \ ' 

The Staffing Referral Form as' 'designed by the Task 

Torce has proven^ a very .useful guidance tpol in deter-* 

mining the present stcitus of the child with a profcilem. 

It Vas ^suggfested that- two additional' itemS be in- 

clud^d'^on gagq 'one of the ."Staffing, Referral Form"; ' 

11. Read Child Study JReport '{whero^ applicable) 
Description 6f B^h&vior , (This should be 'placed 
•about half-way down 'in, the space allotted to 
^"Problem";) - : — , . ' 



The revised copy of the "Staffing Referral Form", . 
page Two is in Appendix's. Actually the revision struc- • 
.tures the -staffing procedure, thereby . strengthening the 
effectiveness of . the members. Such ^additions are out- 
lined below; . ■ ^ • 

' I- 

' pupil's name / 

* outline of meeting protjiedure , 

provision for secretary to enter, . ' ^ fi 

' , recoiranendations for the teacher 

. * . • recommendations for resources beyond 

the classroom . * . 

•* * ' 

space for the staffing coordinator's signature 
and date' of reviewing. 

• J3. WAom do lioix iddl should fa'e mzmbt/i6 

'The practitioners were unanimous in . expressing that 

the persons listed' below should attend the staffing . 

meetings in order that there- be a complete functioning 

program which is supportive of. the teacher in helping 

the pupil with special problems;' 

present teacher or teachers^ (librarian, gym) 

appropriate resource personnel (nurse, 'spee,ch 
teaci^r, counselor, learning disability /. social ♦ 
worker, psychologist',' former teachers, any 
others. with interest in or knowledge of the child) 

teacher(s) of' the 'same age level children 



■4-. 



Tzacklkg ay^pdnJ^zYKKL- • 



This part of the "^Evaluation of Pupil Staffing 
.^/Activities" form, acturally serves better as a guide for 
the' practitioners 'in their assessment of personnel, in - 
f \r * the project because all principals must, have a minimum 



of. six years of teaching experience before they qualify 
\ * '*^"tb*write^he examination for a principal's certificate. 



r 
ft 



^f ' J' /5. Othz^ commznt6 [ipzcXi^c ^t^zngth^ 



As always there are unf.Ulfilled needs as' any pro- 
;jec1;, develops, those mentioned by the practitioners are 
below; 

mo^e regular follow-up by a]^l concerned 

ways to promote" initiative of staff in ""conducting 
meetings / . ^ 



4 ^ encouragement of teachers to refer all -kinds of 

probleinsrf 



Of note are the following quotes of the practition- 



,."4- .1 '1 ers*2fegarding the S taff bevelo piii^nt Approach project in 
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-general;' ^ * ^ - - 

^ structures a communication system foi^. 
the sharing: of ideas among teachers 

attempts: to make use of available re- 
Sources ' r~ ^ 

• . . ' helps to/jencourage solving 'of problems 
* at the classroom level- 

It's making^ more teachers a^are that . 
, . there are no easy ' answers. * It means 
work J 

There was a general aura of something 
constructive aild worthwhile being ac- 
complished. Some thing had emerged 
•which was to Vbe very beneficial for 
all teachers, parents, practitioners 
and especially, children i ) 



CllAPTER IX 
' EVALUATION BY TEACHERS 

^ The attitude of the teacher^^^as been of major -im- 
poftance to the .development of the projept ,and. its con- 
^ tinuance as an .ongoing program. Even thcjugh as a regu- 
lar part of the -position, of the directoi; of ^ny project 
one. would try to be cognizant of the attitudes pf those 
.involved/ the practitioners felt th,att definite steps 
had to be taken to ascertain such inf ormatioli. 

En Route Evaluation - ' , , ' 

' ' The members of^the task force also felt that it 

would be beneficial to ascertain from the teachers thjeiz' 

objective, anonymous , 'general impressions about the . 

pos$?ible benefits 6f the staff ing activities J This 

practitioner ' fje signed . a simple questionnaire to obtain 

the inf orma1:ion. , I.t was discussed and modif iecJ by- the'. 

task force before it wa's reproduced for use ii^ e^ch of * 

the five schools. The actual questionnaire is exhibit- 

ed in App.endix C. « ^ ^ . ' - 

. * ' ' . 

''In late October 1973, after the project had been', 

explained to the staffs of the varioui? schools and most . 
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of rhe teachers had been engaged in one or more staf- 
fings-, each practitioner: requested that the teachers - 
complete the short formative -type ."En Route Evaluation. " 
TJie results for each school were used by each practi-^ 
tioner in his/her own s^ool as one of many guidelines 
for directing the project, and related' .activities. 

The results of the answers given by all^the teach-- 
ers responding are indicated in Table ,IX-1* which appears 

V 

on the next page. The resutbs are expressed as the per- 

*\ 

centage of ,the total responses to each question given to 
each of the four choices, Tt^ percentages have been 
rounded oEf to the nearest whole ^number • 

As can be se'en in Ta^le IX-1, approximately twenty- 
eight per cent of :the teacher-s felt that the project 
Would definitely be of valul to" the pupils and teachers 
and 'could be developed" into a beneficiai ongoing pro- 
cefiure.; Almost two-thirds of all those responding in-' 
dicate^ definitely or yes to questions l^^r 2 / and 4, 
Question 4' which related to the deyelopm^ht of the pro- 

' ' s* ' ' ' * - " * 

. jfect' into ar;^ ongoing procedure received' the ^reatpst 
•perceptagp of p<l)sitive answers. 



, TA9LE IX-1' 

En Route Evaluation 
♦ 

All 5 Schools 



Do you feel that 
this proj^ct^ is of 
benefit to the 
pupils? 

Do you feel that' 
this proj-ect is of 
benefit to the 
teacher making the 
referral? 

Do you feel that 
this prbj^t ,is of 
benefit to the . - 
teachers on the 
committee who are 
not now presently 
dealing with the 
opupil ' being 
staffed? 

On the whole, do. 
you feel t^at this 
project can be de- 
veloped jLntQ an» on- 
going procedure 
which will be of " 



benefit to the .pu- 
pils and ^teacher s^'i 



Percentage of Responses 


Defi- 
nitely 


.Yes 


Pos- 
sibly 


Not 
at all 


97 


> 




7 
1 


28 




'31 


8 


i' * ' 
( 

23 


^- 

25 . 


40 


» 12 


29/ 


35 


c 

.33 . 


-3 . • 



The greatest area of doubt was indicated^ in rer 
spojise to question 3 which inquired - into the value of 
the project to those teachers who were on or were to be 
on staffing committees which concerned pupils with whom 
the teacher- was not directly involved' at the time of 
the staffing. ^\ 

The results indicated a general acceptance of the 

concept and design of tjhe procedures. Some of the re~ 

r " _ ' 

marks which were indicated in the Comments sefction of 
; the questionnaire werd very encouraging; some were em^-' - 
;bellishments of th^ Possibly and Not at all responses; 

and some were very helpful in their fdrmative type of 

statements indicating suggestipns for possible" improve- 
.iftent. The following were some of those of the^ latter 

type: . . - ' * 

Where approp^riate have auxiliary personnel' on 
the staffing- committee. 

.Set up staffing guideline procedures. ' — 



Keep the ,\)friting down to ^a minimum so that it 
does not interfere with the benefits. 



The use of these and other such comments were .han- 
died by the* practitioners on an^ individual basis 
^though they were'ldiscussed 'among the. task force. 



Summative Evaluation - . • . ' 

^ * ' 

Th,e final form' of fc,he "Evaluation of Pupil Staffing 

o ' ' ' 
Adtivities:^' qtiestionnaire which is exhibited in Appendix 

D is the result of trfb task force's discussion and mod- 

ificatioh of the original design which ^as prepared by 

this . practitioner . Each guastion was specifically de- . 

signed to ascertain information relative to a specific 

goal of the practicum'. In addition, the questionnaire 

' ■ ■ i ' 

contained places for open-ended comments that what, 
for" the purposes of this pilot projept, would fee don- 
sidered as a summative evaluation instrument would in 
actuality be a f orjnative ev^lu.ation relative to the on- 
going development of the policies and procedures fbr 
staffing pupi ls wh o a're having special problems. 

During the last week of t|^^^ first semester of the 
school year-'- each full-time teacher pn, tHe staff of 
each of |t^he five schOQls was asked to .complete an 
"Evaluation, of Pupil ^Staffing Activities^" The ques- 
tionnaire consisted of thirteen qupstion,s which* con- 
tained twenty^six parts*. ' Seventee of the parts were - 



1 ' • o ■ 

■^The fpurth wee]^ m January, 1974. 



to be answered by indicating an answer as 3, 2, 

or 1 where 5 represented a strong Yes, 1^ represented a 
strong No, and £/ 3^, and* 2_ Represented degrees between 
5 and? 1 with*3_ being a neutral response. Many of thes.e 
questions were followed by an open-ended que^tioa^,asking 
for clarification of or ra^sons for the previously 
chosen aAswerf* Some questions asked for suggestions for 
improvement, ' ^ " , . 

The results which are reported here, are^ based upon 
the responses of bej:ween 129 and 174 teachers. The 
number answering each question varied because not .all 
teachers, answered 'each question. This vjas partially, 
due 'to /the fact that not all respopdees held each of the 
teacher-roles questioned in the instrument/ Table /iX -2 
which appears on the next , page .'indicates, .the percentage 
of the total responses to each of thd fii/e choice's for 
eachv of the seventeen g^arts of the eleven choiqe-* 
response questions, Tl^e percentages have been rounded 
off to the nearest whole number. Tables IX-4-, - • 

and IX-5 indicate the results of* the responses to the 
same questions as indicated by the ^teachers of all five 
schools of the/ three expe^"ience groups into which the 
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1 « 



' ■ 3 , 



' ' TABLE ■ lX-'2 .■ , ' , 

Evaluation of '.Pupil Staff ing* Activities 
All' 5 ScKdols Group Total 



1, 
2, 



4, 
5. 



Have staff ings been of benefit to ' % 
those pupils^ref erred? 
. As a result of implemen.ting the rec- 
' ommendations has there been improve- 
ment in the pupil'(s)? 
v\ 3^ As the referring teacher did you 
. ' find the recoiranendations to be 

' ^beneficial ' . '* . 

. . to you? , 

. to the child? . • < • 

' to the class? 

To what extent were the recommfenda— , 
-tioris. implemented? 

Do you feel that you have any great- 
er insight ih understanding 'pupils ' 
. problems? . ' ' ' . 

6. T^re. you more effective in helping 
J . pupils who are having special prob- ' 

1 lems? • • . ■ 

7/ Do you now feel' more at ease about 
, approaching other staff 'members for . 
suggestions or help, in dealing with' 
N problems? s . ' ' 

As a committee member other than the 
referring teacher, have these activ- 
ities* been of benefit to you? 
Are you better able . : * , ^ 
to identify^ children who are 
having special problems? 
' to analyze pupils * Jproblems 
' Are yq^ more aware of 'the/'aTid avail- 
able ^to you from ^ * ^ 
full-time members of our staff? 
part-time statf? 4 /v* 
\ system-wide- staff?* ^\ ' ' 
resourqe;s beyond our system? 
11, nHas the referral form assiste<^you 
\ , in becpming more aware of the-isour- 
ces OjE infooonation available *to you? 



8, 



10 



Percentage 
of Responses 


5 


4 


3 


2 .1 






■} 0 


10 


13 


9 


33 


33 






23 






14 


8 


14 


■ 33 


27 


18 


7 


13 




32 




2n 




\ n 




10 


"6 


, >^ o 


i 








• 

1 7 






10 


9 


40 


24 


25 


'3 


8 


20 


33 


(. 

27 


13 


' 8 


24 


29 


29 


5 


-13 




3d 


35 




8 


-.31 


32 


'20 


3 


13 


, 34 


32 


1? 




-14 


20 


36 


2-3 




15. 


16 


25 


31- 


ir 


1? 


■21 


;36 


22 


10 


11 



V*.. 
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TABLE. IX-3 • • 
Evaluation of- Piipil Staff ing Act^ivities 
All 5 Schools Group 0-2 Yrs> Exp, 



• 1. Havp staff ings" been of benefit to 

..those' pupils referred? 
' 2. Afs.a result of implementing the rec- 
oirnnendatigns has there been improve- 
i . ment in the pupil (s)? 

* 3. As the referring teacher did you - 

find the recohimendations to be 
iieneficial ^ 
to you? 

to the child? ' . ^ . , 

to the class? * ' 

,4. To what extent were' the rec6mmenda- 
' * .\ tions implemented? 

5, Do you feel that you h^ve.a^y great- 
er insight in understanding pupils^' 
problems? 

6. 'Are you more effective in heflping • - 
^ pupils who are having special prob- 
lems? . " 

?• Do yoil now feel more at ease about/ 
approaching other staff members! f^V^;^ 
'.suggestiojis or help in dealing' wiaS^C; 
problems? ' * ^ 

8.' As a committee member other th&n-^ff^/|; 
referring teacher,, have these ab4;iv^''' 
. itiesN been *of benefit to youj* 
9 • Are you better able - . ? , 

to idejitify .children whp' ^roj 

haying ' special problem^? 
to analyze pupils' probleitfs?^ 
10. Are' you more aware 'of .the aid; "avail- 
able' to you f:rom. * * ' 

£ull-time members of our, staff? 
part-time' staff? \ 
^system-wide staff? \ 
' resources beyond our tsystem? . 
->11. Has t,he* referral fprm assisted yo^ 
in becoming more aware of thfe- sour- 
• ceS of information,' available ,to you? 



Percentage 



5. 


4 


3 


2 


1 , 


13 


33 


23 


0 

13 


17 


12 


27 


27 


19 


15 












28 


12 


36 




.8 


23 


27 




15 


8 


15 




4'6 


19 


8. 


14 , 


32 


18 


29 


.. T 


24 


41" 


* 

7, 


10 


17" 


14 


45 


28 


3 


10 


* 

38' 


24 


• 

34 


0 














19 


37 


,30 


11 


4 


26 


3' 9 


29 


'0. 


6 


23 ' 


27 


43 


0 


, 7 












23 


4-7 


20 


-3 




26 


45 


131- 




13 


20 


37 


23' 




13' 


21 


U 


28 




14 ' 


23 


33. 


55 


. 7 


7 



ERIC 



'.'152 




-TABLE IX-4 
Evaluation of Pupil Staffing Activities 
All 5 Schools' Group. 3-5 Yrs. Exp. 



i 

V 




1.. Have staff ings been of bjene'f i^:* to 
those pupils referred? ^ 
,2. As d result of . dLmplementi'ng the rec- 
oiranendations.has thei;e been improve- 
'ment in the pupil (s)? 
3... As/the referring teacher -did you 
find tTie recommendations to be ' 
Joeneflcial ' » 
' to you? 

to the chil'd? ' 
to the class? 
4.; "^d^h^t extent were the .recommenda- 
tion3 implemented? ^ ^ . . , - - 

5* Do you. feel that ;you have any great- 
^ef insight in understanding^ pupils ' 
problems? ^ '* 

6. Are yd>u*TTiofe effe'ctive in helping > 
' pupil-s who are having special prob-' ' 
lems? ' ' 

?♦ Do you now feel more at ease about 
approaching other staff members for - 
suggestions or. help in dealing with 
problems? . , , * 
8. As. a committee member other* than the 
Tef erring teapher , . have these activ- 
^ ^ ities been of benefit to you? 
^'9. Ate you better ^able, > 
r jto identify- children who are 

having spedial problems? 
, • • to analyze pupils ' problems 

10. Are yoi^ more aware of the aid avail- 
' - able to you >f roin 

. ftill-time members ^of our staff? 
part-time staff? 
' ^system.-wide staff? 

'resources beyond our system? 

11. <Ha3 the, refer;ral .form assisted you 
in becoming more aware of the sour-* 
ces' o:f information available to you? 



Perqentage 



5" 


.4 


.3 


2 


1 










q 


7 


3*4" 


37 


12 


10 


-Lb 




» * 
z o. 






11. 




37o 


20 


0 


16 


19 


41 




3 




'X ^ 


"^7 


7 




x — 


•» 










s 

A n 




Q 






» i 
ft O 




8 


4 


36: 


33 


24 


^2 


4 


16s 


S3 


24 


4 


2 


32 


27 


29 


' 5- 


7 


30 


28 


33. 


3 


8 


38 


33 


l'7 


2' 


10 


tr 


33 


12. 


2 


10 


1'8 


53 • 


18 


3 110 


10 


38 


31 


7 1 


14 


27 


39 


25', 


9 


0;. 



. Tj^LE IX-5 
Evaluation of Pupil Staffing Activities 



All 5 Schools Group Yrs, 



i 



Exp* 




Have staf f ings been of benefit- to 
those pupils referred? 
As a result of , impljementing 'the rec- 
oiranendations has thiere been iinp:rove- 
ment in- the pupil (s)? 
^ As the referring tjsacher did you , 
find- the recoinmendatiohs to be 
beneficial'. 

to you? ' \ 

' tb the child?\- • ' i 
.to the class?.! ^ * 

To what extent were the recommenda- 
tions implemented?. ^ 
Do you feel that i^ou have anV great- 
er insight in understanding pupils' 
problems? \ ^ 

Are you more effective in helping 
pupils who are having special prob- 
lems? 1^ y~ ^ ^ 
Do you now feel more at ease about 
approaching other staff members for , 
suggestions or help in dealing with^ 
prpblems?. - . 
As a. committee member other than the 
referring teacher, l;ave these agtiv-,, 
ities been of benefit to you? • 
'Are you > better able z ' 

to identify cj^ildren" who are 
having special problems? . 
; to analyze pupils' prpbXems? 
Are ^you more aware of the aid avail- 
able ,to you .'from 

' full-time members of qiir staff? 
part-time- staff? 
system-wide 'staff? , 
' ' resdurces beyond our system? 
Ha,s the referral form assisted- you . 
in becoming more aware of the sour-, 
ces of information available to you? 



Percentage 
of' Response^ 



5 


. 4 


3 


2 


1 


13 


» 

27 


39 


8 


13 


8 


33 


32" 


\ - 

li, 


15 


23- 


32 


24 


13 


9' 


13 






18< 


10 


n 


26 


28 


14 


20 


28 


27 


32 


5 


a 


32 


22 


.25 


11 


10 ■ 


18 


19 


39 


14 


10 


43 


"19 


2.'2 


4 


11 


22 


20 


27 


19^ 


12 


20 


27 


29 


6 


17 


13 


32 


33 


13 


8 


31 


27 


21 


.4 


17 • 


33 


2'8 


20 " 3 


16 


22 




26 V 6 


17 


17 


2'0 


32 !12 


.18 


18 


35, 


' — ■' ^ ' I 
18 11 


18. 
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faculties have been separated. — 6-2 ]^^ears experience/ 
3-5 years experience ai)d 6 or more (6+) years of ex- 
perience* • • 

r • ^ , • 

. With tlie exception of one question/^ more than two- 

thirdj^^of all responses 'were in; the neutral to strong 

' . ' * ' . / 

Yes categories/, ^3-5,. Froifi tliirfcy-three 'to .sixty-sAx per 

cent of aJLl responjses , were Qn.the positive side of the 

continuum' ' — choices, £'and'.'5. Profa seventeen' to.:thirty- 

* . ' * . ^. '\ . ' *7 * * '* ^ . • - • 

eight/ per cent of \all responses Ve^e rate'd . as* neiitral — 
choice 3%' From erleven tp -twentY-ei^hti per cfent 'of al^ 
responses were 6n tl^e negative s^c^e'Vf \th^ continuiim — 
choices 1^ and 



The most successjful aspects* of 'the project as indi- 

• * • . * \' • ' * 
'Cated by the teachers '\ respojxses were the bringi-rig to- 

. ' • , ' \ " ' ^ 

<^ether of staff * metnbers\ for mutual help ando^^elping 

teachers, feel.mcJre at ease abput approaching other' staff 

* ' \ * - . ' ' 

' \ * 

members for suggestions o^t help^ in dealing with.prob- 
This w^as one of the m^jor,\gqaLs o,f thq project. 



4^ 



JQue'stibrf - 3/ .paiss^ 3. <■ 
'"^Question 7. 



Some of the comments made by thd teachers dyfi ref- 
erence to hcJw the recommendations were helpful to them 



as referring teachers and 'how thdse .activities 'have_ 
been of benefit tq them when 'they were not 



teadher on- a comm/ttee point out the benef it^'6& ,the 



the referring 



p;E^oject in ^ treating an esprit de^ gorps among the f aqr<^.^ , 
ulty. * OSlWj^ost of terf ?>9ntione(J comments - relafciy'^ y 



this 
more 



cc^i^^^ ^Stt^ccinctly . stated by^^ .a teacher with 

tl^affl ^j^t^.ear^ ejqperience: "The greatest benefit 
to me' 1i^^i^;!^\Bk^ of Ideas and getting Wo know 

• those Vi^ii^v^om' I tVoj?k;" Many, and not only those with 
little eJtpei^ience, expressed satisfaction ih Wpowing 
that others had or were having problems similar^ to 
theirs and that these other teac^rs were willihg to 
^ share their ideas'. Comments to/ the effect thatWany.of 
the recommendations were step's already tried b^ the 
teacher also indicated that the activitiesvdrew spme of 
the t?eachers closer together through their realization 
that they were part of a common group and -that thej 



J ^Question 3 • 
^Qudstion 8^ " 



were not facing unique problems/ nor were they uniquely 
unsuccessful in bringing about improvements or solutions 
AS one experienced teacher said, ^Sharing problems eases 
the'burd,en. " And perhaps- the esprit de " ^orps. yill best 
b'e maintained 'because^ as another teacher stated, "I 
found new avenues open tp me in deal.ing yith ^problems" 
and; as "also stated"", the staff ings ^itfphasized the need 
for "cooperation, of all teachers involved." , • 

' ■ ' '. 

An additional benefit from. the staffing? was 'the 

fact that otHer tangential concerns of teachers; such. 

as availability of materials and school-wide routines . 

•and practices, would often b«come part c5f the meeting. 

One teacher felt that it was this type of discussion 

^hich gave a ^.cohesive feel" to their grade-level staf- 

fing group-, a feeling whi.ch they "lacked before. 

" ' The teaShers' responses to iguestion 10 indic^'ted 
that the project was very beneficial in helping the 
teachers become mo:t:e awar^ of the aid available to them 
from othe?: staff members, especially those who are full 
time or part -time' jnembers of the faculty. This was _ , 
greater for .those" teachers with 3-5 years experience 



than for 'those in the'bth^r exper#^|ice groups. Thxs/., 

same group, tHbse with.s3^5 .:^ars expefifence, al'sc^ seemed 
- • ■ ' ^ \ * 

Liable -to them 



to becom^?rt^e aware ^of tA*e services avai, 
from syst4^'fS^ae, p^rsoi^el. . 



Except ;fdV t^ose 'teachers v/£|;|i"^3-5* experience> . 

-the survey does^.^^gtt-liJ^dlcate that the; project^was of 
great help in making the !t^achers aware of the resources 
available which a;^^ be^olid the school, system. Except 
for -'iKe:' group mentipaed; the mod^^'5D^ ^^nsW^rs were in the 
neutral' col^^:^^ 2^,'^^^^^^^"^^^^ jgwenty-e^ight and thirty , ^ 
per cent of^-the rfespoi^ses were, on the negative side^of j^i;^'^ 
the co^ntinuum: Several comnjents -made at tfiie end- of the ' 
questionnaire indicated that, some of the i;eacHers de- 
sire more in-formation relative to^ this area, ■ Details . 
of the resources utilized 'in^ this stu'dy can be found' m. 
Chapter V. 



One ol the purposes of th6.,re£erral form which was 

used- was to encourage the teachers* to 'check, ^^e 'multi- 

♦ , , » ■* - . < 

^ude pf information concerning a child whlcli was \aireadV 

\ available .to them/ Question ll/'sought to a^iertai^i if 

the referral form 'helped, the teachers to 'become more " t 



aware of these sources. Trom one7half to two-thirds of 
the group as ,a whole or each of the experience groups 
.responded that tlie form had been helpful- to our designed 
purpose., In fact, very few recommendations for. improv- 
ing the form were made by ^t.eachers, and most of thdse 

6 ' ' ' 

, dealt with very mi^ipr points. * More information regard- 
ing th^ referral form is given, in Chapter VIH^ 

- It is' interesting t.o note that^the question which 

dealt with the teacher !s' growth in understanding pupils-^. 

problems^ received the highest mode' of responses from . 

'those teachers witff 6+* years of experience. . This item ^ 

rfec^ived more than^ f i^ty per cent 'of all re'sponsSsS to 

' . * ' ' 

it from each of the experience 'groups , but more than\ 

one-fourth df the newest teadhers with 0-2 years, expe- • 

rience -felt that they did not grow in their ability to ' 

unjierstand pupils' ^iroblems^. ' • , < 

For the respohdees as a whole, question 8 ranked 
next among those items receiving more than fifty per 



'^Question 12. 
^Question 5 . - 
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' ^ pent' posit iye 're spprise^. This item concerned, ^^i^. bene - 

' fit of the staffing activities to the committee member 

;w&b was^rtot-the referring- teacher • ^ These results are 

^ ve^ry grat;Lfying ih view -of the fact that on the "En 

Rout^. Evaluation" this was^the oi>e area where the' teachp 

- ^rs doubted the value pf -the project'.. However,, it must 

b> 'pointed out that the . teachers wj.th \six or ' more years 

of expefiehce did not find this to be of as much benefit 

to them as did th6 other experiende groups. Ir^ fac^, 

almost one-third of these teachers responded to this* 
1 ' . . . ^ . • *' • 

question on the negative side of the cohtintium. Yet - 
this is n^t so surpri'siiigr-because on^ would hope that 
the experienced! teacheir would be of greater help to 
those around her, who are. less experienced than those.'' 
with less experi9nce.w0uld.be of help to her. 



8 



Just as most of^ the teachers indicated that they 
had greater insight Inl understanding , Dupil's ' problems^? 
so did' most ' feel that -they were nOw b 



ttei? able to^- 



9 ' 



identify » children ^who were hav?.ng sp^ecial.' E)robXems. , ^.^ 



V : 



8 



Question 51 " 
^Question ^, pa.rt.1. 
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Those teachers -with the least experience indicated s 
greater growth in this area than did thoqe- with .more 
experience. • ^ ' j \ " ' 

•. Although the teachers indicated, over-ali, a. growth 

• • ' " ' - 10 

in their ability to identify pupils ]iaving prbblems 

and understanding 'pupils' problems , J'' more of them were 

neutral than positive or negative in indicating growth 

12 

in their ability to analyze pupils', problems. How- 
ever, there were three times more responses oh the pos- 
'itive side of tjie continuum' than on the negative, side. 

Further checking of the bimodal response of the 
te,achers to the question ascertaining their view of 
the growth of their ef f ectjLveness i'n helping pupils- 
Who- are h^vdng special prbl:)lemsl^' brings out the fact • 
^that ivhose teachers with less- than six ye^ars experience 
gave more positive responses with more thati fifty per- 



.^^Question 9, part 1. ; ' , ^ 

llQues'tion, 5 • , - i ' ' ^ 

^^Question 9,'pa3^t 2; . ' ■ ' \ . - 

■-'•^Question 6. f * \ ' ' ^ ' ' 
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cent pf^fhem^e^cp res sing growth. More of tihe' teachers < 
with 6*+ years of experience expressed, positi^^e rather 
th'an negative opinion^ 'of their growth in effectiveness. 

; . ; : ' ^ ■ 

The- answers to questions 1, 2, and^ 3 were, not as 

strongly positive as t^ose to the remainde^r of the in- . 

strument. Howfever, almost all were much more positive 

than negative with approximately one-third of the en-^ - 

tire group and eaclj experience group 'expressing a n,eu- 

tral view on each pf the itjems. The exception, and th^^ 

' only question to which twenty-five or, more per ceilt of 
each'oi the experience groups and the group as a vJhole 
^responded to negatively, dealt Vith the benefits of the 
recommendations to the class. Interestingly, all the 
comments were positive in response to the questioning 
of "in what' ways" the recommendations were ^beneficial - 
to the class. 1^ These comments, all indicated • that the 
teacher ai\d class also benefit from the aid 'given to . 
any child in the class. None of the remarks indicated* 

^hqw the- recommgndations could be of greater benefit to ^ 
the class.: ' ' • - . . 



'''^Question' 3,'^part '3^. 
•''^QuQstion 3, part 4. 



162 



The mode of the responses to the questioning of, 
the benefits of fehe recoinmendations to the child as 
viewed by the referring teacher"** indicate a positive 
view. Almost twi(^e'as many indicated positive r^pon- 
ses as, indicated negative responses. And yet, almost 
as many expressed a negative opinion as expressed a 

0 • 

neutral one. The comments indicated a concern for quick 
er removal of problem- children from the classroom set- 
ting. 

The teachers wit^ six oif more years of expq^jjence 
found "the recommendations to be of greatef^ benefit to' 
them''-^ than did the teachers of lesser experience. 'As 
a total group more teachers took a neutral position 
than any ^ojher. view. However, more than twice as many, 
almost half of] the teachers, expressed positive rather 
than neg^ative^-reactjLons. 

Questions J. and- 2 are quite related The firpt in- 
c^tiires as to the benefit of the staffings to those pu- 
pils referred and the ' second -with the ; improvement in the 



L6 



Quest4.on 3, part 2. 
^^Question 3, part.l. 



pupils as a result of implementing the recoifimendations . 
The responses indicate a very slight more positive feel 
ing 'about the. improvement of the child as a result of*- 
implementing the recommendations than' for the benefit' . 
of the. staffings to tTie child. Perhaps this is because 
there seems to be a greater direct r^ationship between 
implementing the recommendations and improvement in the 
child^ than the benefits to the child being a result of 
the various meetings and courses of actions ;invplved -in 
the total, staffing process. This view may be ^s,upported 
by the fact that the teachers were pleased with» the ex- 
tent to which the recommendations had been^ implement- 

18 ' t" * ' 

ed. Onlij the teachers with two or less years* -of ex- 
perience expressed strong negative, reactions to this 
item^ However,, this population made up only- about one- 
sixth of the tpt^l group and they themselves would have- 
been responsible for carrying out a number of the re com- 
mendat^sOns. ^Perhaps dua to their lack af experience^' 
they were not/ as . successful a^^ the other teachers and 
are also^ unfamiliar with the-^ necessary "dime elements 

^^Queatidn 4. : ^ ■ ' - ' . ^ 



connected ,with various implementations: 

' Question 13 inquired into ,.the -tedch^rsi; views conr 
cerning the ^composition* of the- s.taf f xng coramxttees,^ , An 
item analysis of the responses indicarted tha'b ♦twerity^X • 
three different indi,catibn^;Iwere , made i .The m^ f4^- /; 
'qalntiy lis)ied person^eL wei^ the^fje fey ring teacher, all 
.theyChMTi^ teackeiffj^fi^^d^^ . 

physical education.. tea'bher'.jairdL'^^any other ^teachers 
who work with the child, th^*: chiiU's previous teacher 
.or teachers, all th,e school petWonhel who •are or might 
become involved in the .case , the principal and/or as- . 
sistant principal , ^ and ^the adjustment te*acher Ccounse- 
lor) . ^ There were also quite a few recommendations th^t' 
the' teacher-nurse and the psychologist be re.gulat mem- 
hers *of the .committees, \ . ^ s ' ' " 



Conclusions 

f 



As a total group the teachers' responses to ^he 
"En Route Evaluation" indicated a, general acceptance of 
the- concept and design arid the planned, procedures for 
the project. They -expressed, som,e *doubt' as^ to t the value 
of the project to' those .teachers who were on or iwere- to 



14? 



be on 'Staff irlg* cominii:tees which concerned pupils with ^ 
whom the teacher wa§ not dirfeQtly; inyolved atf the time 
-of the staffing. ' .^ , • ^ . * . ' • 

I'he majority, of the ;cesponses to the sunjmativ^.., 

evaluation instrument / /Evaluation of Pupil .Staffing-' 

Activities," indicated .thg following: ' ' •* ' 

The most successful asp*ects of the project ' , * 
were the bringing together of staff mqmberS '\ j« ^ 
. fqr njutual help , and helping teachers feel 

' ' , more' at ease*about approaching other staff ^ . * . ' . - 

membexis for suggestions or help in dealing^ ' i^^i • 

^ ' with, problems. ' v \" ' * '.^ "i^ 

* ^The project was very successful in helBing . ^ '''-XViV. *'^ 
? the teachers becpme more aware of the avi , :7J^^3^^'V^^ 

available to theip'from other staff members,, 
^ especially those who are full-time^ or 'part- 
time members* of the facul.ty. \ - ' u''><^*^^^-^'>J*\€ 

The p^roject' ^ctyi^ities were beneficial to all , IV J ^C^V^^ 
. • ^ " groups of teachers , *$.ficluding those With var-. 

i6us years' of experience and' tho^se committee, 
members who'' wdte not directly involved with \ 
the case beting staffed, 
was the one^ 'For which doubt 
expressed oh thqf "En Route 




\ * 



, T'he te.achers found 
>^\. ' ^ "7" „ . a helpful'. ins trumer^i 




9 



^iCe^ teachfers found 
helping' them to bettei 

pupils 'Jiaving especia'r. problems* , f^p-^^'-^iT-f ^ 

The teachers felt that they . fiad ^^ained 'g^^j^k^ 
er insight in under standing., pupils ' probi^m'^'/Ar** ' 
but had not grown as' mixph \n their abillty-^lto ' . 

^'analyze them.' . •""'^ * . ' " ' . ^ 
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The teachers '£elt that the benefits of the 
project were greater* foi the pupils refer'rdd 
and the teachers than for the 'classes of the 
children referred* | ^ 

The" teachers indicated that they desire to 
gain greater knowledge- of and dealings wi'th 
"helpful resources beyond :the school system. 

Th6 teachers were satisfied "with the referraj. 
form as developed and utilized* 

The teachers indicated that they felt that all 
staffing committees should include one or more 
of the following: the referring teacher, all 
the teachers -and school personnel with whom . 
the child is .directly involved, one or more 
of the child's' previous teachers, the school . 
counselor, and a representative of the 
school"* s administrative, staff . 




I. • / . •" / ■ 

. ■ CHAPTER \X ' - 

. *\ ' ■ , CONCLUSIONS - 

'1.. The staffing procedure* was positively endorsed" by 
th^ majority Of teachers and administrators , and cduld y 



be a definite help within a ^sdhDOpl fot the obtaining 



of 'guidance in the -sply^g 



2. The project: was W€|t^w}ii|^e ^|ri -"n^dt^it brought)-' 
people together'' for. mutual: •ai^' '^nd 'ct^a^e^ an espj^it • 
de corps , * /. 7 .-^ ^7 * 



0^ ' 



I 



3.; The task /force ^.embers wera catalysts and facili- 



tators iri the st^fin'g projecJr 



5 * 
t 



c 



4. Providing tkme for'the^^tif f ing me.etings,- though * 
difficult., •was esSi^nti^r%3*:i^Ke success of the prpq^t,r ^ " ' **-*7 

i * . . ■/ ' -i^ . ^'r'^ ' ' ' ' '* ' ' * \ 

No 'stafidard '^o^pti^ wafe ^£6und for this* prcfblem/ 'onl;^ . - 
improvisation.^ ' v * ' • ^ ^ 7 ' ^ 

5,. The referral- fq*rm was an extremely useful instrument- * • 
•in that it. proyided structure and^ guidance ^b^. tlx^; j^, ' . - ^ . 
staff ingis * • ^ ; 



^7 ■ 6% - Once operational within a 'SGh66i/.*''tiifie' staffing * 

S ■ - .A ■ ..- ' J'- •• • .". . ■ : • 
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meetings saved time, for tjie adfainistratorV* 

• ' * « ' » . " *' , ■ * 

Teachers were more inclined to* ask f^or help with 

" * -a' >- *. . •( ' 

pupi Is "exhi/bi ting. qvej&t problems. > • . 

•8-.^bre^b./iara shouid b^il^aken in -the^ makipg -of 
reeojnm^n^atlons ^^69 -th^t: ifiter they, are implemented to 
» the ifeaehej:'^ satis5actikon^ the^ effect' on t^xe ch^ld. 
w;j,_t^ alsof i$e''S^tisf actpry, ; ■ : 

'9, -S^-nce ..the. 't^ifcHfer is ^invol\&ed in some way in the 
,imprem^htation^ the experience of the teacher would 
^•seem to ri^e'^ah effect on. the- implement atioii and this 
.effect' appaceptly 'is perj:eived by , the teacher.*' Also, - 
it 'is possible that the ^more experienced* teachers are 
mxjre aware of the difficulties of many* implementations ^ 
and' are .perha]^ more patjent with' thS ilmplenientatrons. 



i 



10. As a- result pf participation in staffings; the 
teachers, generally, deyeloped the ability to identify, 
understand) and handle pupils*'/ problems . ^ ' y 

^•11. The teache'r is a great resource for impleitienting 
recommendations% ' " '4 . \ ' 



12. The knowleclgi^ and utilization of resources was 
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.broadened for both teachers and .administrators • 

13, ^' Additronal resources thin and beyond the school 
and school sy&tem" are needed to help, children '' with 
problems. ' * 

.■ V- 

i4 . The foPlowing model was developed for the 
implementing of staffing- meetings in a school: 

' a.' General iiiscus;sion with faculty of types of 
[ ' problems most frequently encountered "£;ii 

. 4::lassroom -and general discussion of policies 
■ and procedures for staffing meetings. _ 

. " b. Teachers ^submit referral- form to 'principal-^/ 
or designate. , 

c. 'Refer to an appropriate staffing committee. ^ 

d. Comii\ittee meets -and' makes recommendatioiis . 

• e, -Implementai^ion of recommendations by 

appropriate persbnrlel . * " 
« ' " 'V ' * • 

--.^ f. Followup meeting ^to review -progress / and 

I. ' ^ . ' * • " - ^ ■ ' 

determine further action if any.^ * 
Variations of this model are described in Chapter -IV. 



Reconntiendations : i . • * 

7 .■ :■ . .• 

a. Special/guidance should be given tQ .beginning . 
teachers to help them to become more, perceptive 
of .the time needed for solving problems of ^ 
' students and to encourage them to have feelings 
of success when even a small degree of progress 
is made. • , * v . ^ 

Beginning teachers should receive more help 
to urtflers.tand how recommendations can be " 

implemented • ^ ^ " 

Ce Educators should meet with small groups, of * their 
colleagues to discuss mutual 'coneefris and 
problem solving.^strategies, > - ' 

jd.. Educators shoul(\'.b,e ;riore active in obtaining more 

adeguate resources . ^oth withi^ and beyond. the 
• ^' ' 

'schobi 'and iscitio^l; system. ' ' . ^ 

-el' Te-aeflers shduld iia\re a greater tole in problem 

♦ • . . • ? % * " • ' ^ 

. solving, witliin the Schpol. 
f/ Teachers;; Should be helped to be more aware of 
*thkir own ^otentiaj. and 'the respurces a^hand, 
g: More^.^tt,^fridn should be paid/ to s0lv3.ng.the 
'"^"'•problems of children other tli^n th6se'with overt 
behavior. . » ' • ' - , 
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STAFFING QUESTIONNAIRE , ; • ' ' UOpM-: 



.Your coop&ration in completirig this quest ioniiaire. is 
appreiea'ted. The information will 'be helpful, in impletnenting 
our staffi deyel^opment project. ; 



1, ^ Rank the problems which you encbunter 'mo^st frequently ■ 
.\in ascending order. (Number 1^ wbu]5d ;be.^jnost f:^equently 
J encountered); " ^ ^ , ' J 



Disobedience 



HeaJLth, . ' \ . -v ' \: . / • 

Emotionally disturbed ; • ^ ^ * - / "^ 'j 



Mental ^reta*rdation 



Disrespect for teacher and authority 



Aggression /towatds other children . 



'Excess absen'qes 



habitually* tardy ; ^ . #i' 

Lack of interest in sclio61 



Lacks* fundamentals i'h ' acadeiftics. 



■(-■ 



_Unusually withdrl^^^n. ' 
Others Oe specific). ^ 



2/ From amon^ cthe problems l4.sted above list- three that :you 
consider most difficult to* deal with in the cl'^'ssroom.' 



A. 



3. . Select the student in your class; who. is at this time more 
in need of staffing.'., ' / ^ *' . - . " . * 

- Complete, the Staffing Referral Form'and send it\to'the 

office by , " - ^ * , ' 
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STAFFING REFERRAL FORM SUBMITTED TO PRINCIPAL 



aat:e.s 



Pupil 



Room 



Birthdate 



Scholarship 



Conduct 



Is there ,a child study? _ 
A^encie$ to which known: 



Grade * 



Attendance: 



good^ 
f air,^ 
poor_ 



Check any* of the .following steps which Have been t^Tcen: 

•1. Compiled aneqdotal record' 
"2. Investigated the ctum^ative folder 

3 . Investigated the health folder ^ ^ . , 

-4. Referred^ to teacher-nursQ — - , . 

5. Referred to speech therapist \ 

' * • . * 

6. Held a parent conference ^ . 

•7. Requested indiv.idual examination 

8. Referred to attendance officer ' . - 

^ 9. Referred to adjustment teacher ' 
10. 'Referred to social wo^kfer ,^ % ; ' ' 

Problem: " , / ' ' ' ^ ' 



Referred by ' 



Membefs of Staffing, Coipmittee.: 
Chairman 



Recomihendatlons of Committee:'' 



Date set by committee for followup meeting:/* 



\ 



Pollowup: 



Chairman 



Date 



Followup: 



'^Chairhiaij 



t)ate 
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Chairman 



Date V 



1 ■ 



(Rev. •7:4) 



STAFFING REFERRAL FORM . ; ^ 

Su&mitted tp principal^ 



date 



PUPIL 



• Room 



Grade 



Birthdate 



Scholarship 



Is there a Child Study? 
Agencies to which known: 



Conduct , ■ , A ttendance : good ^ 

^ * ^ . / . fair 

- . " ' • -. poor 



Check any .of the following' steps which ha,ve been 
1/ Compiled anecdotal record- 

2. Investigated the cumulative folder ^ , 

3. Investigated the he^alth fplder 



taken; 



4. Referred to teacher-nurse 

5. Referred to speech therapist 

6. Held parent conference 

?• Requested individual- examination 

8. - Referred to attendarice\of f icer 

9, Referred to adjustment -teacher* " 
•l\^. Referred tb social worker 



11/ Read Child Study (where applicable) - 
PROBLEM: W ^ ' " . , ^ 



D^scriptipri of beh'avt or ; ' 




S,R.P;-2 



;pupiL 



Members of Staff ing 'Committee; 
i Chairman ' ' 



•OUTLINE OF MEETING ^ * 

pres4ntation of problem by referring teacjher' 

/ questions by committee members ' ' ' , - 
questions by referring teacher , !' ' 
general discussion ancj^ recommendations* 
selection of special recommendations ' ' 
recording of recommendation^ by secretary,. 



RECOMMENDATIONS OF COMMITTEE , ' ,, 
1-Specifrc recommendations -for dlassroom teacher 



2-Specific recommendations utilizing resources bfeyond classil:( 



oom 



3-F611ow-up meeting date 




Re«.ewed:^by^Staffifve coordinator 
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chairman 



7 ■ c 



signe 








• 


r * * - 


• t 






% 
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«MI. 



"Hate* 



date 



EN 'R^UTE EVALUATION 



'"0? ^upil Staffing Activities^ V- 
* " , nit^ly ' Yes sibl!y 



' Not 
a,t ;all 



1^ 




1. Do .you feel that this^ 
prpject 'is of .benefit** to 
the pupils? 

2. Do' you feel that this* 
project is of benefit to 
thfe teacher making, the 

-refefral? 

't 

3. ' Do* you feeli that this, 
.project is of benefit to^ 
the teachers on the com- 
mittee/who are not* now * 
presently .dealing with 

he piipil jDeing staffed? 

^J On. the^^fee, do you ^ 

feel that this project 
can be developed' into* an 
, ongoing procedure which 
will.be Of banefit to 
the pupils j^d ^teaphers? 



ConunQntsr_ 



' V'' * * ' ' ' \ EVALUATION - ^ ' . , ' • 

-^?>\ . ' * " ' • ' * • • 

• • • • ^UPIL STAFFING ACTIVITIES 

* . ' • > •! , 

ss your .Dver-^ll feelings concerning^ the ' following items 
i'g dhev.of the-'niimb.ers .-l through 5 'and/or expressing your 
speciXTJ!Sa;e^g±ions .or giving, specif ic information in the spaces ^^rb- 
vided/ wMoh^y^PS^Sfr-^^ 

5^ is to represiejit^ cC^^^iC^ng Yes or your ^n^ling that the questioned 
rtem was 'ca'rxied out tothe greatest extent possible- or reasonable. 

r *is "£o ' represent a^ strong No or very negative^ reaction. • , 

'4, ana 2 repre'sent degre'es between '5 and 1 ^with 3^ 'being *a neutral 
re^pphse. ' ; * * * 



.*1. 'Hive staf fings been of benefit to those pupils , referred? 



-1 



3 - 



In-^what way (s)? 



•How can the .meetings \be come more benef icial to the: pupil'.s? 



2. A? a result of impl^enting the recommendations has there be.en 
improvement in the pupil (s)? • .' , . ' •, 



• 1. 



\ 



I. As the referring teachet^ diii y,ou ^f ind the recommend.^tions to.be 
bfeneficial? > " ;• /./ • ;;• ' ^ ^ 



to yc 

to ^he child? 
to the cla^J?> 
In what V^y fs) ? 



5 ; ■ ' 4 . ■ ' 3 ,V , ;2; 



5 
5 



3 -• 



4 V ' •''•3, "'r'J ;^2^' .vV.l '^**' 



ERIC 



J.' 



. .-♦2 - 



■'How. can the recommendat^ions ^be'' made 'to be more beneficial? 



i . To what extent Iwe^e the recommendations implemented? 
. . ^ - /s id A 3 ^ I 



5.* Do ybu;fe,el tljat- you. have any^ 




insight -in unde;rstanding 



I6t 



. '2, " 1 



#6. Are you more%f fective in helping pupils who are having special 
problems?'"' . ' ' . 



> • 1 

7. DO- you now feel fnore at ease about approaching other staff 'members" 
for suggestions or help in dealing with problems? . 



;.• 2 . 



8. As /a committe.e memb'er other thart.the referring teacher, have these- 
activities been of benefit to yqii? , . •. 



/ in what way (s) ? 
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How -can they be made to be of greater benefit' to you? 
, - • — • , > ■ 

9. Are ydu better able. " , . ** 

' - . • > ^ "V ^i-. - . • 

to identify children .wJicy ^re.iiaving .special probiems? v . 

to' Wnaly2e/pupi%.'^^^^^^ ' 

' /• i <*i- ','•.' • •«''«*.■» V. • " -^^ / \ ^ 



f 



-.V ^^<! » • ■ ^ 3 . - 



iftV -Are you mdre aware of the 'aid available to you from 

full-tiLine. member^ of our staff? 
* . * 

. \ - S ^ 4 3.2-1 ' . ' . * 



. part-time staff •(speech, teacher.^riurse; 'etcj ? * * : 

' . * * " * • . ... 

* • • .V 5 '4 3 2/ , . jL / 

* \ systen-^de .staff (consultants psych9logis£s> etc,)? - 

5-4 .3 2 1 

< ' • , ' ■ , , ' r ' ^ 

resources beyond our school system? - * , ' ' ' 

5 .4 . 3 ■ 2.^1 • . . • r, 

11. Has. the referral form assisted you in becoming mo'te aware, of the 
various sources of information available to you (records, reports^ . 
, parents,, etc.) so that you can betrt^er understand' and* analyze *a 

• pupil's situation?, " ^ ' ':'^y ! ^ 



,,,5.4, 3.2 "1 . • . ; 

12. In what ways can the referral form be improved. €,d.tbetter.*^se^e . 
the teacher ^ making the referral the^s^^af5ing.^ommitt^e., and/oi" 
the pupil? Make your suggestions directlj^'on tfee^» twbrpagfe' 

• ' referral form attache^J to this^ evaiuati«)ii.:./^^ ; "^-^'t// - • * : 

13. Whom dp you feel shoCil.d be membeys^op ^^^r.y ^ . i^jba^ii^" cpmfijlttee? 

' ■ 4'. I ^n ■ • ■ 

X ' • • - . ■ • 

14. Teaching expedience: - ; ^ ' . , 

0-2 years ^ . * ' . 



4 



\ • • ' , 3-5 years ^ . \ ' . — 

. . 6 or more years / \ • • 



^ 15.^ Other, comments (specific strengths, and/dr, recommended .changes) : 
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STAFFING - REFERRAL '^ORM SUBMITTElf TO PRINCIPAL 



(ia'te 



f>upil_ 



>fiirthdate 



Scholarship 



is' there a child . study? 
.Agencies/ to* which known: 



Room- 



' .Grade 



Conduct ^ •^A tt-gfhdance ; - good\ 

, fair'" 
J • • , poor' 



Ch^ck any of, the following steps v/hich have been taken-: 
1. Compiled, anecdotal record • 
J. Investigated 'the cumulative_*-folder._ 



r « 



3. Investigated the heaLth folder 

4. Referred to teacher-nurse*. • 



5. Referred "to speech therapist, 
e. ^^HQlcf a parent 'conference 
TTT^equejDted^ individual exafijiination 
8. ReferrecJ to attendance 'officer 
9% Referred ;b6 adjustment teacher 
»10^ Refe^rred to social worker 



•Problem: 













\ 














. .- / 


I — ^ 

i 












J 










^ , \ ' ^ 


/ 









Ref erre'd^by 



f4 



1 8^ 



# 



Jiembers of Staffing Conunittee": 
Chairman , 



• Recoiranendations of Coinmitt:ee: 



J 



Date set by conmii±tee for followup •mgeting_ 



Followup: 




Chairman 



Date 




-/ 



, Chairman. " 




Date 



FolioWup) 



\ 



r 



:ERIC 



airman \ ' . '•pafte 



I 
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APPENDIX E 



Resppnse Sheet for -Administrators 
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* . Rbsponfee Sheet for Adm^-nistrators ^ * • . 

. ■ _ - - - - 0 3 6 

'school Grade ~ Case Number Teacher Yeats of Experience ^ 

Number . . , . ' Number t ^^^^^^^^^ ^ ^ \ 

^'1. Type of Problem: ^ Single Multiple - . ^ 

1) - ' ^ ' disobedience 

, . ^ 2) . 1 i^edlth 

' ' 3) ' ' ' emotionally' disturbed 

; \ 4) ^ ^ mental retardation 

r " " " ' ' 

5) disrespect for teacher and 

. authority ' ^ 

' * ' 6) . , aggressi9n towards other 

^ 'r " ~ children 

7) : ' excess absences ' . 

♦ 

8) , *' ' ' ' -^habitually tardy 

• 0) ' • ' ' : lacR of interest In school 



V 



y ' ^ , ^ ^ lO) ' ' " ^ , lacks fundamentals in 

' ' ^ , ^ . academics^ 

•11) unusually withdrawn^ 

' ' ' \2) * others^ '(i)e specific) 

2. Type of Recommendation: ■ , ' / 

1) ^parent solve ^ * '9) social \yorker 



2) 



administration solve < " .'^O) ' chang^e ip^classroom 



3) ^ request for psycholog4.cal ."^ 11) ^transfer to another schl 

4) ERA^ 12) ; discipline the child 

5) ' social adjustment , ^ 13)^ - t eachen. solve 

6) » refer tp court for parental schl.-l# _| ^attendance ^officer . 

7) .. ^ refer to court : prosecu^ parent. , 15) other (specify) 

B)' nurses / ' "A . ' ^ • >* 



' 3.1 Extent to whioh administrator is thus far satisfied with implemefniation; 

•\ 4 ^ ^ 3 \ r 2 . , 

very - ' \ ' • ' . . ' not ^• 

- '■' sati'sf ied •• ; . ' ' - • - ' s,a'tisf.ie<3-^ ' . 

• 41 "Effect on" student -thus far: ' * . \^ .% . ^' ■ 

• r • • 4"j ^ t"3 ,2^ ^ 1 - - ■ .- • 

/ extremely , ' , \' . . " M , - no etfect . : 

• •■• ■' pos'ltive ' . • i , i /■£-••■■'-" r ' ' "■ 

■ Soecial problems "met in implementation .of recommendation ('^.f ..any} : 

.g^"- . > • .;V \ . • ^ . 188' . ■ • ; ; • ' : ^^^^/^^ 



